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TERMS OF REFERENCE
The Special Committee on Education shall:

Inquire into current problems and public concerns about education including 
without limiting the generality of the foregoing:

—  special problems of native students
—  languages and education
—  curriculum
—  facilities
—  quality of education
—  grants and bursaries
—  special education
—  teacher training
—  continuing and secondary education

Review all aspects of existing legislation, policy and philosophy concerning 
education in the Northwest Territories and make recommendations to the 
Assembly for reform.

Consult in all parts of the Northwest Territories, members of the public, local 
education authorities and interested groups through public hearings and other 
meetings, written and oral submissions and other appropriate means.

Present to the Legislative Assembly a report and recommendations respecting 
education grants and bursaries at the fall session of 1980, and an interim report 
of its findings at the fall session of 1981 with a final report and recommendations 
to be made early in 1982.



FORMAT

A NOTE ABOUT THE FORMAT OF THIS REPORT
This column contains headings of This section wifi contain a brief rationale and/or explanation of the principle or
the topics under discussion, for the recommendation under discussion,
reader who wishes a quick index.

This column refers the reaier 
to further sources of informa
tion, detail and analysis.
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PREFACE

PREFACE
The Special Committee on Education has been studying the education system of 
the Northwest Territories in accordance with its terms of reference. As of 
November 1,1981 the Committee has held 39 public meetings in 31 communities 
throughout the Territories. In addition we have, as often as possible, met with 
local Education Authorities and the school staffs, during our community visits.

The most gratifying aspect of our work has been the genuine and enthusiastic 
response of the people of the N.W.T. who have contributed to this study by their 
attendance and input at public meetings, but submitting briefs, and by spending 
countless hours with both Committee members and our research staff.

During these sessions, people have not only identified the problems facing 
education in the North, but have also suggested possible solutions to those 
problems.

The staff of the Department of Education has also been most co-operative and 
helpful during these initial stages of research.

The Committee has worked closely with our research team establishing 
priorities, topics of research, and generally directing the research activity. We 
wish to acknowledge the research team’s dedication, extensive and varied 
abilities, and responsiveness to our direction. Our Project Manager, Jack 
Loughton, and two principal advisors Don Simpson and Jerry MacNeil, deserve 
much credit for assembling this excellent team.

This interim report is a statement of our progress to the present time. The 
Committee intends to table the final report during the winter session of the 
Legislative Assembly. While this interim report does not contain the type of 
specific,recommendations that will be found in our final report, many of the 
principale, and assumptions upon which those recommendations will be made 
are discussed on the following pages.

November, 1981 Bruce McLaughlin, M.L.A. Tagak Curley, M.L.A.
Yellowknife, N.W.T. Co-Chairmen, Special Committee on Education
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INTRODUCTION

INTRODUCTION
During the past 30 years government has dramatically intervened in the 
education of the children of the Northwest Territories. The result is schooling as 
we know it in 1981.

Prior to the end of the Second World War, the knowledge, skills and attitudes 
necessary to successfully and happily live in the North were usually provided by 
members of a child’s family. Schooling as we know it was introduced through 
mission schools operated by various churches as early as the mid-1800’s. While 
these schools are historically significant and have produced many persons who 
have assumed leadership roles in the North, they served only a small minority of 
the population. To help put things into perspective, one needs to recall that as 
late as 1951 only 10 percent of the "school aged” children of the N.W.T. were 
attending schools of any kind.

In the late 1940’s the federal government, began constructing government 
schools in both the Mackenzie and Baffin regions. Up to this time the 
government had been content to provide grants to church operated schools. The 
church, along with the traders and the police, had maintained Canada’s fragile 
sovereignty in the Arctic for nearly 100 years. Then, as elsewhere in Canada, the 
demand for secular and universal schooling was the cause of a church-state 
debate about the control of schools. The result of this debate was much the same 
as it was in the rest of Canada and by 1956 all school teachers were federal 
government employees.

By 1969г, when the Government of the Northwest Territories assumed 
responsibility for education, the secularization of the schools of the N.W.T. was 
virtually complete.

The system that emerged was essentially a copy of the typical school system that 
was found elsewhere in Canada. Schools were built, curriculae3 and teachers 
were imported. In short, instant compulsory schooling was introduced to the 
communities of the North* with little or no consultation with the local people. The 
goals and aims of the system were also imported along with the curriculae. The 
imposition of this foreign system reduced the likelihood that the school would 
truly serve the needs of the communities.

In the early 1970’s an extensive reviews was undertaken by the Department of 
Education in Yellowknife. It was conducted primarily by the staff of the

This introduction is an abstract of ttie  
historical overview that w ill be part 3f 
the final report of this com m ittee.

p rim arily  the Departm ents of M ines and 
Resources and Indian Affairs.

jApril 1 ,1969  in the W est and April i, 
1970 in the Eastern Arctic.

jA lberta 's curriculum  in the W est; 
M anitoba's in the Keewatin; and 
O ntario’s in the East.

.M any of the communities
w ere "instant” perm anent creations in
their own right.

, "Survey of Education, 1972" 
G.N.W. T. Department of Education. 
1972

1
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INTRODUCTION

department and was the major task for that department until its release in 1972. 
The massive recommendations, of this survey were in a large part the basis of 
the Education Ordinance that was enacted in 1977 after considerable public 
debate. While there were significant changes in areas such as local control,and 
language instruction, the whole exercise was an example of the state of 
education at that time. Government had reviewed the program and designed the 
alternative plan and only then, as an apparent afterthought, was the plan 
circulated to the public. The people of the N.W.T. had little to say about their 
schools. In fact the schools were not theirs, but were often viewed as belonging 
to the government which after all had literally built the buildings, designed the 
program, and now continued to import the staff.

It would have been a miracle if a school system thus established had been 
successful. It is therefore no surprise that the schools of the North have not 
served the majority of its citizens well. In 1980, in a system where over 12,000 
students were enrolled, 192 students graduated from Territorial high schools. Of 
this number, 91 students qualified to enter university, with 6 Metis, 4 Inuit and 3 
Dene students qualifying.7

There is little indication of improvement in these figures over the next few years. 
Grade IX graduation figures indicate that of 383 Grade IX graduates, 10 per cent 
are Dene students, 16 per cent are Inuit students and 7 per cent are Metis 
students.

.There w ere 233 recommandât ons.

rtt should be noted that M etis, Cene and 
Inuit students com prise approxim ately 
two thirds of the student population 
of the Territories. G. N. W. T. Department 
of Education Statistics Division, 1981.

The school system seems to have been more successful, in larger communities .N ot for Dene or inuit students
such as Yellowknife, Hay River and Pine Point. In these communities the values unfortunately.
of the majority of the people are more typical of the values and assumptions upon
which the education system was originally designed; i.e. the southern industrial,
wage economy. The Special Committee believes that the agreement between the
people of the community and the school system regarding the aims and
objectives of education is the crucial variable in the “success” of the school
in the N.W.T. Where this agreement exists, the school will be able to provide
students with the necessary knowledge, skills, and attitudes. Also, parental
support encourages both student participation and teacher initiative.

Unfortunately, the opposite may also be true. A resident of Fort Franklin
observes:

What is happening is that there is a battle going on between the government

C E  С Я  E 3  Е Э  E S I РЗЯ
2
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and parents. They pull different ways and the child becomes confused and 
can’t adjust to life. If the education system was made to teach children the 
same as their parents do, which is the way it is for non-Dene, there would be 
no problem.*

The frustration of people who are uncertain as to the present goals and functions 
of the school system is illustrated by a resident of Clyde River who stated at a 
public meeting of the Special Committee on Education:

I want to know if you people on the committee really understand when we 
talk about a language and culture. . .

“ I have a daughter at the school here who tries to teach sewing, tanning 
skins, etc. Her daughter won’t chew the skins because it tastes awful . . .  
My daughter says that a kid who learns English is very hard to teach 
traditional ways.

I have some kids who have never gone to school. One is in an outpost camp, 
one living in Clyde River. My son who has no formal education always gets 
asked to do jobs. My kids who have gone to school are always asking for 
money and are next to impossible with Inuit ways.

Twenty years ago there were 14 students in school, now there are 132 
students. We were told to come to Clyde River and we would get an 
education, some got education and jobs. Now we are told we can go to 
outpost camps with government grants and approval. Education is our 
problem. The government isn’t going to provide the education that we want. 
Nothing will mix and be perfect. .

Advice ou this issue was also received by the Committee from Yellowknife 
School District No. 1 in their brief, which stated:

In conclusion, we ask you, as members of the Special Committee on 
Education, to clearly define the objectives or goals of the educational 
system before you ever start recommending specific changes. By law, 
children must attend school in our society. Why? What is the underlying 
thinking behind that law? Why do we confine them to these institutions for 
the major portion of their childhood. We ask you to particularly address 
that question in those geographical areas where there seem to be the most

INTRODUCTION

•George Btondin, “ Dene Philosophy on 
Education” unpublished mirneo. Port 
Franklin, 1981.

„M inutes, Public Hearing, C yde R iver", 
Special Committee on Education, April 
27,1981.

3
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INTRODUCnON

problems. What do the people expect their children to achieve through 
attending school? It could well be that from region to region the 
expectations differ. Are the people there to serve the system or should the 
system be there to serve the people. Should the schools be a supplement to 
the home and community or are we asking them to be a substitute? It is 
essential that there is a clearly understood objective for the school system 
before any programs are developed. Yours is an awesome task. .  .„

It is clear from these examples that people from widely differing places in the 
N.W.T. believe that the schools of the Territories must serve the people who send 
their children to school. The Special Committee believes this can be achieved. 
The creation of a government school system over the past 30 years has meant 
that most communities have reasonable school buildings. Within the ranks of the 
present teaching force are many experienced northern educators willing to 
participate in the challenge of change.

„Presentation to the Special Com m ittee 
on Education” . The Boartl of Educa lon, 
Y.K. School District No. 1, Septem ber 
23 .1981 .

Now the task is to provide communities with a structure and the human and 
financial resources that will help them create schools and programs that people 
in communities consider theirs. The people must believe in the aims and 
objectives of these programs. Given the immense differences throughout the 
Territories this may well be, as the Yellowknife School District No. 1 brief 
observed, an "awesome task” .

O  C 3  B  ©  ш
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RESEARCH DESIGN
The Com m ittee shall inquire into 
education by consulting and 
reviewing.

The Terms of Reference of the Special Committee on Education instruct it to 
inquire into education by reviewing existing philosophy, legislation, and policy 
and consulting the public, Local Education Authorities and interest groups.

See Term s of Reference, page v

The logical first stage of the inquiry process was the gathering of information.

S o u rce s  o f In fo rm a tio n  

Committee Members

Northern Residents
Committee Members bring information and opinions to the task both as 
individuals and as M.L.A.’s, i.e., they are the political sounding board of their 
constituency. The wide range of involvement of committee members in other 
organizations, e.g. C.O.P.E., I.D.C., Department of Education, is a further source 
of information.

See "S taff Structure and Project 
Research G uidelines", Re sea ref 
Management Team, Special C orrm ittee 
on Education Internal Docum ent M arch 
1981.

Community Hearings
The public of the N.W.T. has participated in 39 public hearings to date. Each 
opinion and issue raised has been recorded and that information forwarded to all 
Committee members and all Committee staff researchers.

See "List of Public Hearings Held” , 
Appendix "A", page 13.

Meetings with L E .A .’s
With few exceptions, the Committee has met with Local Education Authorities in 
each community on the same day as the public meeting. Opinions and issues 
raised were recorded and forwarded to all Committee members and staff.

See “ List of Meetings with L E A  's". 
Appendix "A", page 13.

School Staffs
Often the Committee met with the school staff when they were in the community 
to hold a public meeting. Again, minutes of these meetings were circulated to all 
Committee members and researchers.

See "List of M eetings with Schoc4 
Staffs” , Appendix "A ” page 13.

Briefs
Numerous formal and informal briefs have been presented to the Committee by 
interest groups and associations as well as individuals. These briefs have been 
circulated to all Committee members and research staff co-ordinators.

See "List of Briefs Received” , Appendix 
"B ". page 14.

Research Staff

Researchers

Committee researchers received all information gathered from Committee 
members, hearings, L.E.A. meetings, school staffs and briefs. As well, the 
researchers visited communities and interviewed interested members of the 
public and professional educators. This information was then considered and 
analyzed in order to test assumptions within their specialized field of knowledge 
and in comparison to programs in existence elsewhere.

5



RESEARCH DESIGN

Documents

Research Management

Many things have been written about education in the Northwest Territories, 
especially since 1969. The Committee and its research staff have attempted to 
review as much of this material as possible as well as reviewing material which 
has been referred to them by other people.

Research Management Team
The Committee’s management team has been Jerry MacNeil, Don Simpson, and 
Jack Loughton. With the project design in place the management team assumed 
responsibility for the co-ordination of the following specific areas as a research 
management team:
1. Curriculum, Language and Culture and Teacher Training —  D.G. Simpson

2. Special Education, Psychological Services and Counselling —  J.B. MacNeil

3. Adult and Continuing Education —  A.J. Loughton (Chairman)

Joe Handley has been added to this team as it is apparent that administrative 
structure is related to all other research areas.

NOTE: The general issues of quality of 
education and special problems are 
considered to be the responsibility of 
all four areas.

See Appendix "8 " of "S taff St u ctu re  
and Project Research G uidelir es" for 
the organizational structure of the staff 
of the project.

4. Administrative Structure and Policy —  J.L. Handley
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MAJOR ISSUES

Preparation for traditional life 
style and wage economy.

The Department of Education:
Program

I he level of achievement should
equal the grade taught.

MAJOR ISSUES OF EDUCATION
The opinions of Northerners with regard to these issues varies widely from 
community to community and often different positions are found within the same 
community.

Some people say that these complexities and differences make it impossible to 
tackle the issues. However, while acknowledging the risks involved in 
generalizing about these problems, we have identified the following problems 
which seem to be a priority in the minds of many people across the N.W.T.

Major Issue No. 1 — Goals of Education
Many students when they leave school, are neither competent to pursue the 
traditional life style of the Inuit or Dene people, nor are they able to compete 
successfully for jobs in the wage economy. Most people throughout the 
Territories want their young people to be able to make choices in participating in 
traditional life style, the wage economy, or both. Students should have at least 
the attitudes, skills, and knowledge to be successful in their own culture, and/or 
as wage earners in an industrial economy.

Major Issue No. 2 — Program Implementation in the 
Department of Education

There is an immense gap between what is ‘‘conceptualized” in the curriculum 
produced by the Department of Education and what is actually implemented in 
the classrooms of the Northwest Territories. Consensus among educators and
parents alike is what this gap between conceptualization and implementation
must be bridged.

Major Issue No. 3 — Parents Wish to Know Exactly The Level 
Their Child has Reached

Measured in terms of student achievement, students arrive at high school 
without knowledge and skills of a grade 9 standard. The question heard more 
than any other single question during the hearings throughout the N.W.T. is "why 
is a grade 9 student not achieving grade 9 standards?” There are questions to be 
answered regarding why the curriculum does not appear to reflect grade 9
standards and also why teachers are not teaching grade 9 concepts in the 9th
year of schooling.

As documented by the Special 
Com m ittee as of Novem be -, 1981

"M inutes, various community 
hearings",
N. W. T. Special Committee .x» 
Education, Jan. 1981 to N o /. 1981.

These issues are not presented in order 
of im portance, but collectively they are 
the crucial educational issues facing 
the people of the N.W .T.

NOTE: This is not just a question about 
"G rade 9 ': only. It could just as easily 
read Grade 5 or Grade 10.

t



MAJOR ISSUES

No serious com m itm ent to Adult 
and Continuing Education

Teachers are often without the materials, expertise, or human resources 
(classroom assistants, etc.) to effectively teach to the appropriate level.

If there is a conflict between cultural inclusion, language instruction, and the 
acquisition of English language proficiency then some communities are prepared 
to do the cultural things outside the school curriculum in order to allow more 
English work to be done in the schools.

Major Issue No. 4 — Adult Education
Lack of clearly legislated policies for the education of "adults" in the N.W T. has 
led to the present state of uncertainty amongst those in the field.

The fact that adult education has no legislated policies while there are legislated 
policies governing the in-school program clearly makes it a low priority program. 
This can be seen everywhere: in budget allocation and planning, staff supervision 
and development, and program development and evaluation. Adult education 
programs receive money that is seen as "left over” from the in-school program. 
Likewise, superintendents provide supervision and leadership if they have time 
"left over” after attending to the in-school program. In recent years. Adult 
Education has been seen as a "soft spot" in the overall education budget. 
Cutbacks have seriously affected staff morale and have made planning almost 
impossible.

No serious com mitment to native 
languages or to english as a 
second language

Major Issue No. 5 — Native Languages
There is no serious commitment by government to the development of native 
languages or english as a second language programs.

The topic of language of instruction is a hotly debated one. and in most 
communities there is not an absolutely clear consensus on what parents want. 
Thus no single recommendation will be applicable for the entire territory. Much 
misinformation about language instruction has been spread by teachers 
themselves, many of whom are unaware of the implications of first and second 
language programs. This is an illustration of the fact that the department until 
recently has had no clearly stated policy about their overall intentions in the area 
of native languages.

When reference is m ade to governm ent 
by the Com m ittee it is im plicit that it is 
referring both to the Federal 
Governm ent and its inadequate find ing  
process, and the Departm ent of 
Education as the Territorial 
Governm ent's "agent" in educat on. 
Depending on the issue, the M inister of 
» lorthem  Affairs, the Executive 
Com m ittee of the G .N .W .T. or the 
D e trim e n t can claim  credit for t fie 
distu» hing state of affairs in the schools 
of th e iV riv ^ ie s .

Where the department has had a stated policy on language (native language in 
Kindergarten to Grade 2 if community desires it, or English as a Second



MAJOR ISSUES

The Department of Education: 
Administrative Structure

Language program in each school) they have not organized their resources to 
implement what they have promised. Recent efforts have been made to develop 
a position on first language education and english across the curriculum and this 
work is commendable. However, the strategy for implementation of these 
policies is not in place. Piecemeal efforts to support new language programs 
which do not have the necessary human and financial resources to back them up 
may raise false expectations which will not be met. These efforts, well 
intentioned as they may be, have a built-in failure element in them and thus may 
in the long run set back, rather than enhance, the development of native and 
english language programs. The whole approach of the department to native 
language programs has been summed up by one department official as "High 
Profile —  Low Budget” .

Major Issue No. 6 — Administrative Structure and Policy
A highly centralized education system located in Yellowknife has not developed 
policy or programs which are judged acceptable and effective by people at the 
community level.

The reader is rem inded that just 
because a person is fluent in a 
language they may be far from  qualified 
to teach it. Yet in many northern 
communities this is the only crfs eria  
available.

Statements from the Department of Education continually make reference to a 
policy of decentralization. The reality is that the department is highly centralized. 
This is partly the result of organizational structure, and in part is due to the 
concept of decentralization held by persons in leadership in the Department of 
Education.

The Committee decided early in its work that careful attention would be paid to 
the structure of the Department of Education. Our final recommendations will 
present concrete proposals for completing the decentralization that has begun, 
with analysis of the comparative costs of new approaches.

Recently there are examples of projects which ostensibly have passed on 
responsibilities to local communities without giving them the long term resources 
or professional support that would be necessary to achieve success, e.g. cultural 
inclusion grants, language projects. This approach passes on the responsibilities 
for the program without giving the local bodies the authority to re-define these 
policies and programs and amounts to "passing the buck” on difficult 
educational issues.

9



MAJOR ISSUES

Teachers are inadequately 
prepared to teach in the N.W.T.

Mayor Issue No. 7 — Teacher Education
Teachers are for the most part not adequately prepared nor given the training 
and resources necessary to do the job which the parents and the department 
expect of them.

(a) Southern teachers often enter schools with no knowledge of the history of 
education in the North; with no training in cross-cultural education; with no 
training or understanding of english as a second language techniques; with no 
knowledge of the pedagogical significance of native first language instruction 
and bilingual education; and with no understanding of the role of classroom 
assistants in their classroom or preparation for their responsibility for training the 
CA/TA* with whom they will be working.

(b) Turnover of these teachers is too high. Average length of service for non
native teachers is 3 years. In any one year a region may lose over Уз of its 
teachers and principals. In 1980-81 the Keewatin Region lost half its teachers 
and principals. The result of turnover is a lack of continuity in approaches to 
education in schools.

(c) Native teachers who are grads of the Teacher Education Program have 
difficulty gaining acceptance as teachers. The principal and their non-native 
colleagues often treat them as less than equals; the native parents often see 
them as second rate and are uneasy about having them teach their children; they 
themselves often feel their own inadequacies and feel ill prepared to take on 
certain responsibilities.

(d) Few native teachers are trained to a full Bachelor of Education level. Those 
who are, bring the best combination of skills and experience to the job. There is a 
need to find ways of mixing a Territorial and university training in a way to 
encourage more people to complete a full teacher training program with 
university accreditation.

(e) There is a need to broaden the intake base of native applicants into 
teaching. For reason (b) above some argue that higher minimum entrance 
requirements (grade 10) are needed. Yet even accepting people with grade 8 has 
not given them a large intake. Many possible candidates for TEP* are reluctant to 
leave their communities for extended periods of training. As well, many TEP 
grads do not take a teaching position or else move to another job after 1 or 2 
years.

'C lassroom  Assistants are sometimes 
referred to as Teacher Assistant з in 
various parts of the Territories.

•Teacher Education Program

10



SOME CONCLUDING REMARKS
The quality of public concern and high degree of interest in all parts of the N.W.T. 
has demonstrated to the Committee the timeliness of this study.

It is clear that there are segments of the public, as well as departmental officials, 
who are eager for change. It is therefore most important that the Committee in its 
final report present a strategy for incorporating changes within the life of the 
Ninth Assembly.

At the time of writing of this interim report significant input is yet to be received 
from the Dene Nation and from Dene communities. Our final report will reflect 
their concerns and recommendations as well.

Although the Committee will attempt in its final report to recommend ways in 
which existing financial resources could be better allocated within the education 
system, it is already clear that we must scrutinize and change formulae and basic 
assumptions underlying federal contributions to education in the N.W.T. that will 
better reflect the special demands and needs coming from the unique multi
cultural, multi-lingual character of the North.
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Special Education Counselling 
and Psychological Services are 
inadequate

(f) Classroom assistants are often unhappy with their position because:

(i) They are tired of continually having to train new non-native teachers 
with whom they have to work but who are ill prepared for their role;

(ii) As each new teacher comes into their classroom the CA* has to re- -Classroom Assistant 
negotiate their job. They have little or no leverage in these negotiations;

(iii) Sometimes they are just treated as “go-fers” , i.e., they are used to 
carry out menial tasks;

(iv) In other cases they are given full teacher responsibility without 
equivalent status or pay —  often under “supervision” of an inex
perienced teacher who does not know how to monitor the CA;

(v) They have no career ladder available to them.

(g) There is a growing demand from communities for bilingual teachers. Not 
enough of these are available and the pressure is increasing to produce more.
Students in the Teacher Education Program who may have only a weak 
understanding of a native language are being pushed to become fluent in 2 years 
and to function as bilingual teachers.

(h) Not enough resources are applied to in-service and professional
development programs. The importance of this area cannot be overemphasized 
In-service programs probably offer the only real opportunity to bring about 
needed change. M

Major Issue No. 8 — Special Education, Counselling and 
Psychological Services

Although a policy statement on Special Education in the N.W.T. does exist, there 
is little evidence that any serious effort has been made to implement the 
programs necessary to meet the needs of exceptional children.

Problems of limited funding combined with inadequately trained personnel insure 
that many children in the N.W.T. who require special programming and 
instruction are being denied the most bade services.

•1
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APPENDIX "A”

APPRENDIX “A”

LIST OF COMMITTEE MEETINGS

?
j

Community Date Public Hearing Lea School Staff

Cambridge Bay 26/1/81,28/1/81 XX X X
Gjoa Haven 27/1/81 X X X
Spence Bay 6/4/81 — X X
Pelly Bay 7/4/81 X X X
Coppermine 8/4/81 X — —

Inuvik 31/8/81,20/1/81
22/1/81

XX
X X

Holman 3/9/81 X X(Joint) —

Paulatuk 3/9/81 X X(Joint) X
Sachs Harbour 30/8/81 X X(Joint) —

Tuktoyaktuk 1/9/81,21/1/81 X X(Joint) X
Fort McPherson 5/10/81 X X(Joint) X
Yellowknife 23,24/9/81 ; 7,8/1 /81 XXXX — —

Pine Point 21/5/81 X X(Joint) —

Aklavik 2/8/81 X X(Joint) X
Hay River 14/5/81 X — —

Hay River Reserve 27/5/81 X — ____

Fort Resolution 26/5/81 X X(Joint) —

Baker lake 14/9/81 X X X
Rankin Inlet 21/1/81 X X —

Eskimo Point 21/4/81,15/9/81 X X X
Repulse Bay 22/4/81 X X X
Coral Harbour 23/4/81 X X X
Cape Dorset 24/4/81 X X ____

Pangnirtung 28/4/81 X — X
Frobisher Bay 29/4/81 X X X
Arctic Bay 26/10/81 X X X
Igloolik 28/10/81 X X X
Pond Inlet 27/10/81 X X X
Fort Smith 17/6/81 X X(Joint) —

Clyde River 27/4/81 X — X
Apex 29/10/81 X X
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APPENDIX “ B”

LIST OF BRIEFS

Title Author

T.E.P. T.E.P. Students, Fort Smith April 1/81
G.R.E.C. Education Malcolm Farrow, Frobisher Bay May 1/81
Geology L.M. Padgham, Yellowknife July 22/81

Adult Education Gregg T. Hill, Eskimo Pont September 14/81
Manpower Planning Andy Tamak, Whitehorse September 4/81
Educational Changes Roger Cousins, Frobisher Bay September9/81
Native teachers Alexina Kablu, Eskimo Point Sepember 15/81
Education. . .  Evaluation Bertha Allen, Inuvik September 2/81
Teacher Education Brian Wainwright, Yellowknife Setpember 24/81
Speech Pathologist John Hanlan, Yellowknife September 24/81
N.W.T.— A.C.L.D. A.C.L.D., Yellowknife September 23/81
Education W.A. Padgham, Yellowknife September 23/81
Education M.J. Mull, Yellowknife September 23/81
Education B. Philpot, Yellowknife September 24/81
The Future of Education in the N.W.T. B. MacQuarrie, Yellowknife September 23/81
Audiologist Stanton Hospital, Yellowknife September 23/81
Yellowknife Assoc, for Mentally Retarded Yellowknife September 24/81

Grants and Bursaries N.W.T.T.A. January/81
Grants and Bursaries Federation of Labour February/81
Grants and Bursaries Pine Point Education Committee February/81
Grants and Bursaries Fort Smith Education Committee February/81

A.V.T.C. and Education Fort Smith Town May/81
S.N.I.P.P. Special Needs in Pine Point May/81
Education Bill Buell May/81
Special Education Staff Princess Alexandra School May/81
Within the South I.T.C. December/80
All Things Being Equal I.T.C. December/80
Beyond Survival Baffin Adult Educators August/81
Education Jim Anderson
Education Gordon Karkland, N.W.T.T.A.
Education Mick Mallon September/81
Outline for Community Education Fort McPherson Band Council October 7/81
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David Hamilton 
Secretary to the Committee 

Clerk Assistant
Legislative Assembly of the N.W.T.

RESEARCH STAFF

Jack Loughton, Ph.D.
Project Manager 
Educational Consultant 
P.O. Box 2893 
Yellowknife, N.W.T.

Joseph Handley, M. Ed. 
Administrative Structure and Policy 
Official Trustee 
Frontier School Division 
Winnipeg, Manitoba

Peter Denny, Ph.D.
Curriculum and Program 
Psychology Department 
University of Western Ontario 
London, Ontario

Jack Deines, M.Ed.
Adult Education 
Faculty of Education 
Brandon University 
Brandon, Manitoba

Don Simpson, Ph.D.
Advisor
Faculty of Education 
University of Western Ontario 
London, Ontario

Art More, Ph.d.
Teacher Education and Recruitment 
Faculty of Education 
University of British Columbia 
Vancouver, B.C.

Strini Reddy, M.Ed.
Curriculum and Program 
Teaching English as a Second Language 
Frontier School Division 
Winnipeg, Manitoba

Alan Thomas. Ph.D.
Adult Education
Ontario Institute for Studies in Education 
University of Toronto 
Toronto, Ontario

Jerry MacNeil, M. Ed.
Advisor
Area Superintendent 
Frontier School Division 
Thompson, Manitoba

Helene Beauchemin, M.Ed. 
Curriculum and Program 
Deputy Director 
Kativik School Board 
Dorval, Quebec

Karen Rice, M.A.
Curriculum and Program 
Départent of Anthropology 
University of Toronto 
Toronto, Ontario

Sam Smith, Ph.D.
Adult Education
Associate Academic Vice President 
University of Calgary 
Calgary, Alberta

Dennis Macknak, M A  
Adult Education 
Winnipeg Education Centre 
Winnipeg, Manitoba

Robert Gall. Ph.D.
Special Education 
Faculty of Education 
University of Lethbridge 
Lethbridge, Alberta

Moira Raynor White, M A  
Adult Education
Association of Canadian Universities 
for Northern Studies 
Ottawa, Ontario

Ron Neufeld, Ph.D.
Special Education 
Faculty of Education 
University of British Columbia 
Vancouver, B.C.

•NOTE: The first line under the person's 
name refers to the area of work done 
for the Special Committee.
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<DL Lflb DSb #1 -  Дс-'о-сРЭс-П^** dc LfWLb-'L0

< ГP Ac Дс-*о-<]П<Рь.эЛь <><-cd > ,bpflb , Дл Д*-о A ^ P r ' - j  Ac-^dPT*<гь <D?‘ a V C -  
'TL L C , <3L Lo Д'ьЬ а Д £ ^ с Р<Р*о.Т‘',эПь . «Г г*  A^AC ло.с г><* Г > С Х С L b db Э Ч - 
П Г ' СГЬ LC AÔPDV п  o-b , A^bo-AÊ-V еР Г ь >* <><^с CLb Р‘ «гь .

<DL LQbD,:b #2 -  Дс-*сг<РСХс Ос-^ПСОс-Тс Дсг*о-<Г:ьЭс-П^ь d*c-

Д<г*о-<Г:ьЭ<гГ1г*ь dc A<ra-o-<Pn«r>VC,;bC’r c < D W j <R.c C 'L C  Ac-* o -^  А»Го-с .
Дсг^о-^П0 Pf">^c <l L j  O 'd r 'V  СЯ^<' LC A c V < ? r ir !> '‘a><t c<Ktrb .

«DL Lflb D'b #3 -  <3'U!,4 \ K ! C 'bO r-L^LV LC Дс-'о-^ЭЧГРГС Ac-*о-<РПТс
q. J c f l P P L l o ^  L t C

Де-а‘»’<,:ьЭс sb>í^Lo-Tc Lc-b р Г с , L b db Эс Дс-*<г<3' AH,* ос Ac-*о-СГИГКГЪс-г'ЧЛ LC 
Grade 9-P> <bt>Mlc-*Т*РПЬ Pc-. ^ d O l ^ f f ^ J t ^ D *  bDLnc РЪС С«Т1*оГс 
.оо.с P<3c-llr " Рг L c Grade 9-Гь Ac-* o-«PnVbDc A P c ^ c V C T c '  0e PPL?" 
CLb d< ^ A ^ d C X 6 Dc Ac-*o-<]P(*lc P1 L c Grade 9 - J c <TbPb O P L V  0П- U tC  
Pt>b'>b-Q<rb<:b>c <L Lo P* L c Асг* о-<<:ьПс Pi2-0 Grade 9-P* Ac-* o-^íT P V  C'T*- L -’Lc 9-г^го-ь <ç í;jrb Дс*<т<]гч'П‘-^гс.

А^°'а'<';ьПс РР-С Дс-*ег<РПо-ь , ,W>rkL'do-b , Ab'd?*o.<:bDo-b a 4kt'J* « Л 0 О П -LC 
Ac-* o -^ n 0 Pc г><р СГ^ j n b Ac-* o -C ^ O ^ ÍK V O o -h  .

âL L O O o -^ ’P  C C A c r^ d rO V  <гь A«r* , ОЪОР4 о-ь , Lo  S*оаПЭс 
Ac-0- о-<*ьС>а-с <ГРС oclc-c Ac-* о-<<:ьПс P -^ L V  С<:ь>с A c -^ d P D tr' o-b Ac-*o-<<: A ' ГО'Г41 
CL* a çb*oânDc Д с -'о -^  сг>^чь Дсг* о -^  А г Г  Асг* с г ^ О Ч *  o J .



-оо-с Г  Д Ч '  .ос а-т^с < D < L V  гу<’Гв'о-Ч^лс a j r P O r 'L r 'L C  Д Ч ' /
Д«га о-<ГьПс РН>^!.ос .

Д°‘о.Дс Д<г“-О -^ О-ТС C X I V  Р<Гв-с-'1.ос <3l L j  Дс-*-©-^ с.Лс 0 < J I V  P-iF o-,!bS>o-4.j>c 
Дао-Дс Д г^< 1 ' сгЧс ^ ‘■ c 'h O f lO ^ a V  CTj ^  L C . CL* a. асгЭД Ч '" <W>r*La4 L c : 
?оь>Ь-Дс <A b Э^’О о -’Г* .oc 3 » Р Ь г ,сьс>о-'Га^  j ,  Д^ЬаД^ГРГС bLI»< r4\oc <f- L j  
Л<* С- <!о-'Га JDC , Дс-°" <г«?Лс Л С г <Jo-T* л с <Р* Р ь С>о-'Г°- л *- о . Д* а.Лс Д<г* о-<4 АЧ^ 

^ c f i c < r< b dT,Lo-c P a ^ ^ í ^ n c t ^  с= l c . <*-Lj  <г ы ,;ь&п^ ’г с PrJ<kr 
ДЬ^?а о /ьг ^ ' 1 Г ь A b ^ f M V O L C .  W  , ДааДс Д<г*о-<1'АЧ.
?о.1>^дс г р ь <rr<]<bc t> ^ n < R £ 4 c  ^ с ^ о п а х 1 l c .

« Э Ч _ П Ь Э<Ь #4  -  Да о.< X e Д е- 'оЧГо-»

<DL Lflb Э<1Ь #5 -  ><Ы>РГс

L<Lb dao-c A c Q O f l^ ^ ^ V L 1^  L c r V  V~o i'J * T c Dc ><b>r-"lc <L Lo V - jâ n D c
A<r̂  <xTc V  J>â\T T c Dc .

«Д < у ^С>о<ГЬс C ' L c CLC- «*o-b >çb > ^ r b « Э 'о П ь Дс-^О-^П0 r -T « V  L Í.C , <l L j  
ДоТ°-сг -Dde1 O- <:b[>r̂ La.c P-ePT1- L c <4^<:bÊ\Wc о.с-<г o-b A ^ L ^ L ^ C . CALc- C t V ' P
«Э < т^Ч > а'Гс.<:ь J3ac r^<]«rllr. г,<га'Гс Э<гь DS%nc r 'V  C= L C , « I V e
*W>^LC г-'<РГч' рПь Д<гао-«?С1><ь Эо-ь >Ъ>РЬ dc . CL* o. [>b ÍC »* *  Дс-ао-<<:ьЭсгГ^ь dc 
<D<L‘bc P<Ta’o-'Lo-b РР<Ъ- Ac-a<a^L!=',r o-o-b V  o i'J*  4^ Dc >'=Ы>РТС P* ^ i»c .



• ^ „Л Э ч ь У ’О-'ПЛЧРУ V»P  ч"1Э
ч-° •» JO<ĸ,-'í'D J Ur* -vfd >  c ,U<r,U >-D A 1 7  * зсгСчь>-1> bUnor-oîpO-Í^C э°- ь̂ -осг

ЪГСТЭ ч-°С ч1П тЗ-тРьОчъО D1 »>-°1г*ч>Ьии 3<-tPsj CI> J  >>ч:> -̂,í\d > Р Ч? ‘ -“ d P ч̂ С ч̂ - 0 , ^  
Э a V ilr *  4tj 4st> T U C ID  чи^чьЬ-о s>-° ь>и :>S^<a 4 - ° ú b > lP V  э<чь<°^ 4d4b> эР ч?ь^пия 

эГ b"°lJ':>C4iC>'D T>J V эФ'тРч^О 3C4i^-°r»>4SJ  -aí\d ’ Ч-°-вчА-° ьС ч\?0 Dp 3'^U-3C4íD>-D-d-JV D oJl-0 ЬГ7 qd 4ll> 
ч? Э1 пСчФ-0 >>г- эЧ<Яь 3J ^ o U 4 b ^ > U J V Э~1 s<3'-Qb>IUcbJd> эгЧгУЬ^ПиЯ эГ з-АРСч^-0 -«^У

■ э^Тя^УЯчьО^С ч-°г*<Ки-°J\-oS ЭЪЯчьМ Ф  эР ч-АРСяьО-0 „^У -°Пг°7 
S ° ‘,J»-on/J 4d4St> D<>V~1VD ’D l  Ь>С< ^ Л Ч  э_Ьг,«Э> 3P 4^UJ C«>-°,J V >P ч? ' a . F a J U ^ V  

эЛ*1>С> э°- г^-оо- 3o - ,J » -e < ^ c  3^ < 4 U -° J |,S  ЭП sD A '° ,V V < 3 S i<l -°-»P эСчьЭ эЯь<г'<]Я:,<

* Jr*<HJ'00'
-°ЯУЭ d C ^ ll€ 4 i C> Г “1л> 4JC4í -i ‘0<^J<1S> э ^ Р  ,d ч-°Счъ>-°<^11>11 У̂ 3f»T > > <  4-°î <lS ч-nPsV
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-< ^ Ü 4 b > -° ,J V з С и ^ Л  ‘ э Г - г  ч^СчъО-0 „ ̂ У  э0- »J -°J i,S  ч и ^ ч Л „t>JV ч-°Сч>Тг-в>и>-°nj y
эСчз£>-°-»-3 V ,11^,0 A«DU4b>-°,J y  4»CaJi,ÇU?c' A )  э0̂  ч-> Э~1 *<P*WW эР ч^1РСчь>-°,^У

4 #  я>Сч1ГЬС1>



A ^ a < T J^ b !>b í>rV>4bc C4b>c ^ c ‘ í c b L r s o v c ^ r v  A b T l W n ^ C r ^ j  ОГКГЬ-СЧ-сг'* 
ЛУПV h flO ^cr J a Q.T'- j n h Ac-<Lcr<3,:bnc nc г'<РПь Scrb , r*4 o A c -^ d rO V  J c Д г1о-<|;ьПс По-4 Г ь Do-4 P -  
г-'<сгь , t^ O P 4 Г ь Д<га о-«4ЬПс По-4 Г . CAL°-q. ^ о-сг'  Г ь Ac-fK lĸr^n0 ГТЪС С4 LC SeLTo-4b£4bn'Tc- ,эГс 
<0<1сгП.о-4 J c ЛсГ1а-4 J b o " Ê a t^crlV 4 j "  Д^асг<]4ьЭоПа-4 J c <H4 a j< ! cr>^crb .

<D L L f V 0 4b # 6 ,  c *c”

<DL Lflb D4b #7 -  Дс4И (ЬПс П (г Ч с A r 4(T<( o-4b

% c ^ c . A c  (< ГР Д С ) Ac-SAr5,0 A c ' i r ^ f K V L V C T ^ C  -bI>^Lc П<ГЬС CT" ^Пь _э <ГЫ4Ь&\ЫС A c4a< 'b-  
D<rf\^b Лс-ГКП.УЬ'Т0' <rb .

( A )  V - JCLC W L acr'L4bPL^!c A ctS A ^  nPSc Cç LC >Р>'ЬО О Г  A r ‘ <r<?CNcrb оПь ; Д с * -
drO çbAc Дсгл сг<<:ьПС>о-Та-сгь A c ' ^ V L T 1- _эПь ; A c ‘ o - < V L r j n b ЭРРМ-Т'- jfV* _э %*- о<1ЛЭс 
>4b^bSo-4r b Ac-a a < P C X b Do-" 'Ъ0 j>à'JTc Dxc ; V  -Da'JV c Dc C ^ P 4 Г ‘ (гь Ac-"- (гО^ПОо-Т0 C 
<3DL L fl% о-Ч°-o-b <L Lo  L ^ 'a -h  ><ЪЕ>г,г crb Ac-°-o-<]4 cP* ; <3L L _э DPr-'<Jo-4b,T‘- ^Пь Ab'd4bnrS4'c C 
Ас-ГК П о-^СТ0-<ГЬ ><<j°-cî-c АЬ^4ЬПГо-ь Ac-0-о-<34ьПРо-4 J c <4 a ^ V llo -V  CTL Lc .



( A )  V j à o -“Ч ^ Э 0 A e rSA F 5- '  < Р < Г ' J V  С*= a - V  <1Г г ‘Д ‘:ьС о < Г Ъ с С *  L C  .  Д л Л с A ^ S A i 5-

A < rS A V O b>c ^^iJo-b A 'L P V  f l P ^ J .  <*= <^jrb « О Р < Г ь j a r c A c -S A r^ - 
Р о -Ъ С ^ 0 >Н,0<:ьЭ Гь 1/3 < Ь VJcr V ^ * - ô®"<rc . Cc <0- 1980-81
Р<ЬС -Т > С Ac-SAr^í- '  o“b j  < l^ b n < r bj  Д ^ Ь а Д ^ Г Л Р ^ -е .^ ^  . A<rSA^c 
-oá0- ' J ^ J ^  О -Г  V  д<га сг^ A* Г  ЛГ <*С>РЬ*гь Ь^°- a W  P V  CTL L C .

(П )  V  j i 'J *  T c Dc Д«г°-о-<]^о-ь P L ^  AcrSAr^ S^a-4 _lc A r S A f '^ ' lC  ( <Ь>ГИ>^ао.- 
T L L C ) Д г ^ Ч П > с ,;сгГсгь . <ГЫЛ Б\НС <1l L j  'b '- jà 1 bLc n<P<Lo.'TL LC 
Д' Г ь Dc A ^ L W C r ^ r ^ j ;  V-o<L‘J°-Tc Dc <4,^‘:b£1J^c « ^ Я г Т '  â .V  С* LC 
CLb do-Ч V  o d 'lT V  Dab AcSAr‘‘l><r<:bDcrb <L L j  <bt>b S V  OP- LC f O ' VT* V  
A<rSA^rW>^fl<b S 'P ’o-b ; A<Lao -j A<rSAH>«r*Oc Дь A J P V  C* LC
Д<:ьЬ<хД^с r;<Paa!’ t -S rT a'r^^n b <Il L j  Дс.Тао-ь Acrfl<lbS H o -b <КЬ<Яг*ГЪс O b-  
^Пь .

( P ) V  >  a д с V  o<L'Ja t c dc д ^ а <г<й<г v  o  LC Ae-SAH><r>< г ь ^  v  . ( B a c h e 10 r  
o f  E d u c a t io n ) .  D'-c-, - <^e-'Te-o-,: n  <гь Ъ О М ^ Г 1 о-1- _э
A c ^ c r^ H ' P ^ a ^ W  О  LC . ^bpb PSrfKlV LC AoSAr^ c.flt>0-<: J c J Q . C г*<* Г  
Pc.c D'bS< A ' T j  Ас-а с г< ?С > ^<:ьЭо-ь PL C D^S' A ' Г  A r 1 o-<<d>< o-' T V  
а~эа.Дь d C ^ P ^ o ^  ^,nb .

( Г ) Ac-°-cr<<:bnc Pr"°-V’S 'd L ^  « r V &\Jb ba< rfl«V  L C . Л - Г с Ay 'dnrc-o J  A c T c
< A < V O L C  A c V W d ^ V S ^  Se-'To-Vdt o r c 10-o-b . PP<kr 8-<rb 
V T o - r '  o-b A<rSAf"bS V  ADPaa,;VLo< l‘:bnt  J>rc V  PaQ.t>j<lV C< LC Л г
Ac-SAr^b S"-»J' o-*1 J c Дсга-о-<‘:ь<ь Dc . < rp L L lV ^ j ДсЛДг“ь S°-'JSP<],: j f l b 
Дсг0-о-<а<]Рао.,;ь<ь Dc A ^ L V C V L C .  <T,;q r o-crb TLA^L* Г* рПь , <do->j<<:bD r 
Ac-ao-<]PLaT c S Íi'L rb . <l L j , < rV<bAc Ac-SA^b St>o-< J c PL^!C
Ac-SAc- b>,;bDP'L o.'T1- LC >« <.!>“■ ô-c < P < V  So>b SSbt V  C* LC A c -S A ^ b ^ n 1*
<* $ J л o-b L 4 Px crL >  â c <c>^( r L >  <ĩ-c .



<DL 1_ПЬ D'h #7, r'c-

( Г  ) Л о ^ о -^ П 0 Д Ь ^ ЬПТС ЧД<1г*Ьс CTL LC ДЬ^<:ьП>сг,: Г '  о-ь :

( i ) A<r°-o-^n0 O  LC <:ЬС" oo.<rb nP^Lk!o-b Л ^а 'Ъ П Гсг^С Г' СГЬ
<:b>r^La T  °- с г Г  _DC <1L L J  O  ab r-'L0- Г  < гГ  Д<г°- о-<Г;ьПс ;

( i i )  л Со-ь д с-*о-<л п е 1-'?‘<Ьс-'г>^ч.с д ь ^ п г » ^  л<гп<1гь-<]<ьс п  о-ь
>'Ы>^ЬЬ Ьа o-ÍWc-V O  L C . Sa T o - w  CTL LC O 'b t^ V  о-<РьПе _эГс 
л е -г к п о -^ с п  сгь .

( i i i )  A<Lao-b dc »A ^ r^ > D A aQ .V C ,: LC » , <Ab^ bnCt>DAao .V C ÇbPnb
A'dDo-h ;

( i  v ) A c V j  A r V W c ^  ЛсгП<1а^Тл о-ь Acn<H>*nC>V С? LC Ac-SAr^ oflb ПЭС 
s a'To-vbn c > m b Р а ^ с > 'ьп с > 1 п ^  -  A l v b dc b L rw > v  с »р п ь
Ac-SAr^ o fl1 o-c ’bOr^Lo-V П<РГС Dcrc A b ^ D V  o-* Г ь ; .

( v )  Д^ЬаД!?^ С.П.Г 'dLb'4 Г* сгь A^bo-A^0 IKP^o/b0 СТ^рПь _э.

( g )  L'r>»crb ><b>r^b«*Do-b Д с 'а ^ Г У Ь П ^ ^  o - ^ c '  LC . CLb d<b A«r‘ o-<rbni>^aQ.'bí)LJ <]c 
<Гг'°-'Го<],:ь̂ )Пь <L L j  <Г j0-lJfl<<;d ^ > lj< <:bpnb CLb d<l L< Px crb >‘Ы>г̂ «гс Дс-SA^*-аЛЭ0 
Д0"  ̂сг<]<:ьПс r̂ rvC>cr<: J c A c V ^ D 0 S ^ L 0 Г̂ <1ТЬ £ гс  ><Ь>г^Э<ЬаЬ’Яо<« Г 1 o-h Ac V ^ Í I O o. 
r 'V  C 5 LC O'bDV' Г* o-b <3P>* o- L* PDAaâ ' o- <L L j  Дсг^а-З^П0 г' ,УМ>о.г*Ьс С<:ь,эПь
L* Pcrb O’̂ r ' V  оПь .

(h )  “b ^ L ^ V  n<P°-aTL LC Дс-ао-<]|;ьЗс-Г1гкЬ dc Ac-0-cr<<; A* o- <L L j  A<tLc-<3o-ri!?-,r e-cr. CL*a 
<DL LQ' O-'L D P P f lO r<? bQ’o-Pa-Q.TL Lc . Ac-e-o-<‘:bD<rfîr^b dc ^ P Г<Г:ьС>Ь'Г1<Ъ<:ьЭо-ь 
Лс-ГКГЬ?аа.< LC .



< D L L f l b D c # 8  -  Д с -С г^ < с .Д с Э о -ь Д с -0-о-<Г:ьП с г'<г':ь f  с г^  < L I__э

Д^1_с-По-<_1с Д Ь ^ Ь(*1С

«D O l/ b ^ o ^ iT  j  J Дс-С г^<сДс Dc Дс-ЛO-^ o-T0- J3ac Г ,  Д<г* <г«?П<г' <г<ь Д«гс г^<сДс 
<Jb ^ O o ^ ĩ ^ T 1- Lc .

P a > W b < ! О-  ̂ Дс-а«г<,ьПе г'»’ ^Пь Scrb Ac-SAr*->cr<<:bDo-b Д<гс г^<еДс Эа-Ь Д Ь ^ С > Т П Ь r V L 1 L c 
A b ^O ^a O 'b ^ fjLo^o -h  .



р\г-с-< г  ><bivfiM><rdAc

CL°-q. Рь dc-llc Ar'lljjnr1- Lflc.><:bC're-O <4_ A'd̂ -̂  LQ'o-Tc о.Г̂ ь ло.с Г>С>^о-с 
<Ы>Мг>с.>' LC Ac-“"o-̂ Dc-flo-̂  Jc bDL^(Lb dT*-^ Ac. llao.>'d<:b áL Lb r>c fW* о - Ч Л 'bÊ»- î s?nb sa0-<]<:bcra-crb .
O. JQ.TL Г1 Lc CLb d< ДсЛ40 AjjA'-j <l L l<Lb dc <3Ab D'VLcr'T®-о-с <4/^bÊ\Hc <г>* ̂ d- 
M  o-î'0-JDC . CALc- AL Líl>o-<<:b><:b t b d<i Дс-°-о-̂ ЭоПо-4 Jc bnLr“cic.b dc Р\Гс'Ч' Гс 
>o-b b̂ <Qtr'Tao-c nnq<Vb<C <0<Уа><:ьС’Гаo-h CLbdo-4 «^Р-ГКН^ОГ'о-' t b d<l L̂ lc-E><b- nb dc 9-Г̂ Ч°-с-с ЬГи»ГГ.эГс rV.
íb d< ППЯ<:ьС>с-<:ьПе-_эГс ><rb &с-<\М_^с AL Lft>̂ o-b DSfKV o-^ П  LC A^P^0 bDy- 
^ЬП|Чао-с <L Lo AíbP<rc лагГ<гс . а P'J*- Гс >o-b Ьс^ГЪ-^О' Дс>Псг̂ Г<- 
V  Г1 Lc C b d< A^P^0 Ar'lloJnr^T^o-^o <34_ Oc'ífc-T*-̂  C>a .
t b d< Дс-а<г<]«Ос-По-' Jc bni>q<L’rc PVJ*- rc E>cb Ь<г«Ги̂ Га-о-с «D^dHT Паг|<* (Г<- 
^<'ь>с CLb do-Ч Ро^^УПГ^ Го-с W *  <Г:ьР1>|_сП<],: er^^cL^ о-Ч'а-<гс Дс-®"o-<<:bDc-flcr4 Jc 
€'ьс>а^ь> с , <U>f̂ L“'«Lcr' Lc çbt>ri‘Sn.<I:bc-cic C.- <LLo CLb d« <D'bC X bDc «r^ r“fl<]- 
v  о-Тао-с <LL ДлАс JQ.C r>Ct>^c Â Lb>-4'e'o-c O^D** Ь>С>сг<лЭ<гь Ac-̂ o-̂ Dc-fto-4 Jc -оо.с ̂<l' Г.


