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Honourable Charles Dent
Minister
Education, Culture and Employment

Dear Mr.-Dent:

We are pleased to submit the attached Final Report on the findings of the
Minister's Forum on Education. As we travelled the Western Arctic we were
struck, more than anything else, by the degree to which Northerners share a
vision for the education system. Virtually everyone agrees that the present
Strategic Plan presents an excellent vision for the future. However, they also
agree that attaining this goal is impossible with the current resources provided.

This report summarises common messages we heard. In accordance with our
mandate, we have placed a particular emphasis on early childhood education
and K-12 levels. We provide you and your colleagues in education with a
summary of the recommendations for improvements in these areas.

Our consultation included meetings with parents, students, educators, aboriginal
leaders, industry representatives, and many others who share an interest in the
future of the education system in the NWT. Small group discussions, facilitated
by Forum members, proved to be a particularly effective method for the overall
discussion of the issues and challenges in each community.

We are impressed with the many successful education programs across the
Western NWT but we could not fail to feel the urgency for changes and
improvements in the system. The cry for additional resources, both human and
material, was loud and clear and unanimously expressed in each of the eleven
communities. In particular, attention and resources must be directed toward
strengthening both the inclusive schooling practise and the grade extension
initiative.

We have gone into many communities and asked Northerners for their advice.
People gave freely of their ideas with an expectation that those responsible for
managing the education system will be committed to addressing the issues
raised. We placed our personal integrity on the line by soliciting Northerners
advice in this way. Members of the Forum expect that the recommendations will
be clearly reflected in the strategic plan update and associated implementation
plans.

We, like the communities we met with, are committed to making a positive
contribution to the continued improvement of education for our children and
youth. We thank you for this opportunity to contribute and offer our support to




tize long e effort of building an education system that reflects the neads and
interests of the people of the new Wastam Tamitory. We look foreard to working
with you and your cafleagues to make this vision. fine a strong narfharn educalion
system, a Teality in the forteseeable future.

Tordify L Sabet B
Chair, Westarn NWT 7 Member
Ethel Blake Gany Black
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1.0 INTRODUCTION

In 1993, the Department of Education, Culture and Employment
(ECE) established a plan for the future development of the education
system in the Northwest Territories (NWT). This Plan — entitled
People: Our Focus for the Future — was a guiding document for
changes that led to the transfer of ownership for education to the
community level, the implementation of grade extensions and an
increase in support for culture and aboriginal language programming
in schools.

However, since that time, the legislation and corresponding plans for
the division of the Northwest Territories have been enacted. Also, the
economy has changed significantly. Specifically, there has been:

e a decrease in gold prices resulting in mine closures and
shutdowns;

e an increase in diamond exploration and mine development;
e adecrease in public sector spending;

e large scale exploration for oil and gas in the Mackenzie and Liard
Valleys; and

e the Ikhil Natural Gas Pipeline is currently being built in the
Mackenzie Delta.

While the economy is improving in some areas, deficit reduction
measures have had a significant impact on education. The need to
ensure the education system reflects the values and interests of the
people of the Western NWT in this changed environment became
apparent.

In December 1998, the Minister of Education, Culture and
Employment announced a review of the existing plan. The goal of this
review is to update the plan in a way that reflects changes that have
occurred in the NWT since it was originally published. This is to be
achieved by using the ideas, concerns, and aspirations of the people of
the Western NWT as the starting point.



The Minister of Education,
Culture and Employment has
set out a plan to consult
Northerners on current issues
in education...for the
continued improvement of
education services (Forum
Terms of Reference).

1.1 OUR ASSIGNMENT AND WHO WE ARE

A key objective of the review is to consult with residents of the NWT
on their views about, and ideas for, their education system. To
accomplish this objective, the Minister of Education, Culture and
Employment appointed a four-member panel to travel to several
communities to hear the advice that northern people have for the
improvement of the education system. The terms of reference for this
process are provided in Appendix 1.

The members of the Minister’s Forum on Education for the Western
NWT are: ’

e Robert Tordiff, Chair
e Elizabeth (Sabet) Biscaye, Member
e Ethel Blake, Member

e Gary Black, Member

The experience each Forum member brings to this role is outlined in
Appendix 2. The Department of Education Culture and Employment,
Strategic Planning Office, provided support for this process.

This report provides a summary of what the Minister’s Forum on
Education heard in the community visits and from written
submissions. As well, Forum members offer recommendations for
directions in the education system based on our understanding of what
Northerners told us.

These directions will be incorporated with the results of other
consultation processes to form the foundation for the preparation of an
updated ECE Strategic Plan for the Western NWT. Examples of other
processes undertaken include a review of the Income Support Program
by the Minister two years ago as well as a review of the Student
Financial Assistance Program. This past year, the Minister also
commissioned a System Review of Post-Secondary Education.




1.2 OUR CONSULTATION PROCESS

The Minister’s Forum visited eleven (11) communities in the Western
NWT over a three-month period to talk with community members
about the education system. The list of communities can be found in
Appendix 3. The goal of the process was to gain a full understanding
of the successes experienced and challenges faced in each community.
These visits included tours of local schools and early childhood
development programs, interviews with representatives of local
groups, and public meetings for a general discussion of education
issues. Where possible, the Forum members also organised small
group feedback sessions with students and educators.

Many people came out to the public meetings to express their views
and share their advice with the Forum members. Some of the
community meetings were attended by over seventy-five (75) people.
In total, the Forum members met with over nine hundred (900) people
including students, teachers, parents, and community leaders. A list of
organisations that participated is provided in Appendix 4.

The general format for each of the meetings included:
e an overview of the Minister’s Forum assignment;

e a brief discussion of current trends in the NWT with respect to
education and related sectors; and

e one-on-one and small group discussions of key successes and
challenges that people see in the education system and their ideas
for ways to improve the system.

Based on feedback from participants at these meetings, this method of
consultation seemed to be an effective way to generate dialogue and
feedback on this topic. However, Northerners also had the opportunity
to have their voices heard through written submissions. A list of
written submissions is provided in Appendix 5.

One of the challenges for the Minister’s Forum throughout the
consultation process was to distinguish between issues that only apply
to particular situations or communities and those that are more broadly
found in a number of communities. In this report, the members have
described the issues and challenges that are shared with other
communities. Those issues that are specific to a particular community



have been referred back to the organisations that have direct
responsibility for managing education programs in that community or
region such as the Principal, District Education Authority, or
Divisional Education Council.

Forum members would like to assure all community residents that
their issues and concerns were heard and that we will endeavour to
address these concerns in the best way possible.

1.3 NEXT STEPS

Upon completion of the community consultation process, the
Minister’s Forum will present their report and recommendations for
improvement of early childhood development and K-12 programs to
the Minister of Education, Culture and Employment. As indicated
earlier, this report will contribute to the strategic plan update process
for the education system in the Western NWT.

The members will also share their findings with the communities in
the Western NWT by distributing a copy of the final report to all
schools and each District Education Authority. It is hoped that this
document will also promote further dialogue in each community on
the challenges that must be addressed to improve education programs
for our children.




...a local economy is only as
healthy as its workforce and
that workforce is a reflection
of the education system (Mine
Training Committee).

2.0 FINDINGS AND RECOMMENDATIONS

Elders, parents, youth, political representatives, educators, business
owners, and industry representatives are united in the view that the
education of our young people is the key to the strength and success of
our communities and the Western NWT. In our visits to Western
NWT communities, the Forum members were impressed with the high
levels of interest, commitment, and passion that residents expressed in
their discussions about the future of education.

Not surprisingly, we heard many diverse opinions and perceptions.
However, there were consistent messages that were heard in many or
most of the communities.

Without exception, the single most common issue raised was the
current education funding level and how it affects the education
system. There is a perception that the recent funding limits have had
severe impacts on the education system. These impacts include:

e classroom sizes have increased;

e  support services for inclusive schooling have decreased;
and

e optional courses that were once a part of school programs have
been limited.

This situation was further compounded when new programs such as
additional early childhood development programs, introduction of new
curricula, and community high school extensions were implemented
with either existing funds or very little new investment. The members
were given a clear message that the education system is currently
under-funded in several key areas.

We also heard that communities value the role of the family and
community in education and would like to see these values better
reflected in the education system. Residents told us that healthy family
life and the support of parents for our children’s growth and
development is foundational to a vibrant and effective education
system. The forum members observed that, in many communities, the
partnerships between schools and local groups could be improved to
better reflect and support the role of families.



Help us help special needs
children (Fort McPherson).

This section of the report provides a brief discussion of each of the
major themes identified and a series of broad recommendations for -
each of these findings. The members, through this report, recommend
that the Minister of Education, Culture and Employment incorporate
these recommendations in the preparation of a strategic plan for
Education for the Western NWT.

2.1 INCLUSIVE SCHOOLING/LARGE CLASSES

In 1986, the department responsible for education implemented a
policy to ensure all children equal access to education. In subsequent
years, this policy was revised and became known as the Inclusive
Schooling Policy. In 1996, the Deficit Elimination Act led to budget
limitations that now require districts to limit the number of teachers
while the number of students continues to increase. Both of these
policy directions had, and continue to have, an impact on the
education system.

The intent of the Inclusive Schooling policy is to discontinue ‘special
education’ classes and allow all students to be taught and have their
needs met in a ‘regular’ classroom. Students with severe special needs
are provided with additional assistance or the one-on-one care of
Special Needs Assistants.

The impact of the Deficit Elimination Act on classroom sizes can be
understood from an examination of pupil-teacher ratios (PTR). The
following table shows the change in the PTR for the NWT as a whole
from 1994 —98.

School Year PTR
1994 — 95 155¢t01
1995 - 96 16.5t01
1996 — 97 17.5t01
1997 - 98 18.0to 1

Although these ratios do not include language specialist teachers and
classroom assistants, this table shows that there is an overall increase
of 2.5 pupils per teacher in a four-year time frame.

Our Findings
The majority of Northerners who spoke to the Minister’s Forum




The present allocation of
monies to schools does not
take into account the higher
costs of educating some
special needs students over
others (Christina Vernon, -
CNIB).

The workload for staff is very
heavy. We feel fragmented
and torn and drawn until we
are exhausted in mind, heart,
and spirit (Fort McPherson).

agreed that the Inclusive Schooling Policy is valid and desirable.
However, the view prevails that funding for Inclusive Schooling is
severely inadequate, so much so that the policy is almost unworkable.
Schools lack both the human and material resources to adequately
cope, let alone provide the quality of education expected by parents.

Since the policy was implemented, teachers who are already coping
with students of wide-ranging abilities and attendance patterns are
now required to also support students with more challenging personal,
emotional, physical, and intellectual needs. Teachers find themselves
supporting students who are working far below grade level, above
grade level, with severe behavioural problems, with auditory and
visual challenges, with Fetal Alcohol Syndrome, and a great many
other educational challenges. In some communities, we were told that

_.students arrive at school without a strong foundation in either a first or

second language. In others, we saw children who arrive at school cold
and hungry, in need of food and rest before learning can even begin.

People who attended the public meetings consistently expressed
concern with the incidence and magnitude of the special needs in our
classrooms. A report prepared by Dr. J. Godel supports this
perception when it states:

These children, with academic difficulties often associated
with disruptive behaviour, have the potential to interfere
with the learning of others in the classroom and account for
a disproportionate amount of teacher time and of
educational budgets (1996: 1).

Teachers and support staffs recognise the need for and strongly
requested additional training to help them deal with the requirements
of this policy. Most staff members have not received sufficient
specialised training to be able to provide the best programs for such a
wide range of student abilities and challenges. We were told that in-
service training has been sporadic and considerably limited by
insufficient time and money. The Beaufort-Delta Region has
implemented a program for support staff that may provide a model for
other districts.

Residents also expressed serious concerns that recent deficit reduction
initiatives across the GNWT add to the problems already faced by
schools. In the minds of people participating in the Forum, the NWT
used to have favourable class sizes but the budget limitations in recent
years have forced districts to limit the number of teachers while the
number of students continues to increase at the highest rate in Canada.



The result of a lower pupil-
teacher ratio will be reflected
in a higher graduation rate
and increased scoring on
national indicator tests (Kyle
Kelly, Rae-Edzo).

A successful early start to life
can make a difference in a
child’s long term prognosis
(Yellowknife Catholic School
Board).

The message from communities is clear. Support for inclusive
schooling will decrease if additional and adequate resources are not

‘provided in the near future. The cumulative impact of the Inclusive

Schooling Policy, increased class sizes, and limitations in the hiring of
Special Needs Assistants have had a dramatic impact on the quality of
education offered. It is imperative that these issues be addressed.

Our Recommendations

e A major research project should be undertaken to determine the
number of children with special needs and to gain a better
understanding of the range of needs that are evident in NWT
schools. Contingency funding should be available to ensure the
results are addressed within an appropriate timeframe.

e We recommend that, to ensure the needs of all students are met in
an equitable way, the number of additional Special Needs
Assistants, Program Support Teachers, Reading Specialists, and
other support services be increased.

e Resources should be directed toward the training of teachers,
program support teachers, and special needs assistants to better
prepare them to meet the needs of all students.

e It is very clear from our discussion with communities that the
pupil teacher ratio should be decreased overall and classroom sizes
maintained at manageable levels.

2.2 EARLY CHILDHOOD DEVELOPMENT

Over the past three years, the GNWT and the Federal Government
have significantly increased the level of funding to support early
childhood development programs such as the Healthy Children
Initiative and the Aboriginal Headstart Program. From discussions
throughout the Western NWT, this has been recognised as money well
spent.

QOur Findings ) o

As with most education programs, it will take many years to
determine the long-term benefits of this increase. However, parents
and teachers alike already observe an improvement in the socialisation
and academic performance of children in the early grades.




There is no doubt (...) that
Early Childhood Education
Programs are vital to the
Sfuture well-being of this
community (Hay River).

One interesting aspect of the Aboriginal Headstart Program is that in
order for a child to participate parents must actively volunteer and be a
part of the program. Given the role parents play in the success of a
child’s education, many parents and educators expressed the view that
if this parental requirement were to carry on into the school years, it
could result in many positive changes.

While these advances are seen to be steps in the right direction, the
following challenges to improving Early Childhood Development
programs were identified:

e Not every community in the Western NWT has a pre-school or
early childhood program. Given the acknowledged benefits of
these programs, it is important that all children have access to a
pre-school program.

e Most of the programs have been funded by a combination of
parents paying fees directly and short-term support from either the
Territorial or Federal Government. While these approaches
encourage greater parental involvement and build strong
community ownership, the tentative nature of the core funding
from government has caused great concern. The members were
informed of situations where programs were started, considered to
be successful and then had to be closed down or decreased when
the funding for the program ended.

e Parents and educators expressed their view that early assessment
and diagnosis of special needs will assist in addressing learning
problems early on and that this will assist many children with
reading and language development as they go into the school
system.

e [t was observed that there currently are very few services available
in the NWT for early assessment, diagnosis, and intervention for
children with learning difficulties.

Overall, people are encouraged by the results of increased funding in
this area and are looking for continued improvements to stabilise
programming and broaden access to these programs throughout the
Territory.

Our Recommendations

e Multiyear funding agreements that support and sustain early
childhood development programs should be developed to ensure
these programs get past the implementation stage and into more
effective levels of delivery.



The Aboriginal Headstart
Program addresses speech
difficulties and FAS/FAE
problems. If these needs are
no longer addressed [early
on] they will regress (Fort
McPherson).

We have to give students a
message of more than ‘stay in
school’, we also have to say
‘stay in school and do well’
(Bill Erasmus).

e Agreement between the federal and territorial governments to co-
operatively support programs in all interested communities should
be secured. At the same time, unnecessary duplication of funding
for some communities could be addressed.

e For programs to be eligible for funding, they should be required to
demonstrate commitment to parental involvement through a
requirement for parent participation in the classroom and an
enrolment fee for those children whose parents can afford it.

e Research to determine the benefits of early diagnosis and
intervention for learning difficulties should be undertaken in
partnership with appropriate government departments. This
research should include examining the most appropriate resources
and practices that would be helpful in early intervention. The
findings of this research should be acted upon immediately to
ensure students have sufficient support services when entering
early childhood development and school programs.

2.3 GRADE EXTENSIONS

During the time when residential schools delivered grades ten through
twelve, the secondary school drop-out rate was high. One of the
causes for this was that many students experienced difficulty making
the transition from their home community to a high school in one of
the regional centres.

The Department’s Strategic Plan People: Our Focus for the Future
responded to this concern by recommending that broader access be
provided to high school for students who live in small communities.
The implementation of this strategy, since 1994, has meant that
residential schools have been closed and high school programs are
now offered in most communities.

Not surprisingly, significant increases in school participation and
retention have occurred. Specifically, school participation increased
from 50 percent of school-age children in 1988 to approximately 84
percent in 1997/98. This is a significant success to be celebrated.

Our Findings
Much of the growth in enrolments can be directly attributed to more
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Courses that are offered are
the same (as in the south), but
they miss the extras (student
representative, Inuvik).

A solution to this could be
more and continuous career
counselling for students
during the high school years
(Gwich’in Tribal Council).

students now being able to complete their full high school in their
home community. However, community residents did indicate that
this approach does have challenges. These include:

While there has been a modest increase, the graduation rate has
not increased at the same rate as the participation rate. This could
be because the policy is in the early stages of implementation and,
as it becomes fully implemented and stabilised, the approach will
be more successful. However, community residents told us that
there are barriers to graduation that should be addressed in the
implementation of this policy. Specific mention was made of the
difficulties many students have in passing English 33 and the fact
that many students take four years rather than three to complete
high school. This is not uncommon across Canada but it causes
parents concern all the same.

High schools in many communities are only able to offer a narrow
range of courses because they have fewer teachers and a more
limited range of subject expertise. This does not provide all
students with the range of courses or introduction to interesting
education options as occurs in larger high schools.

Specialised resources for mathematics and the sciences were
highlighted as inadequate.

Parents, educators, and students alike indicated that a full
educational experience in high school goes well beyond just the
courses that students are enrolled in. A full high school education
includes extracurricular activities, competitive sports, interesting
learning opportunities outside the classroom, and opportunities to
organise student clubs. These opportunities are more limited in
small schools because there are not enough students to support
them.

Students find the independent study modules very difficult and, at
times, tedious and uninteresting. They also miss the diversity of
interaction with other students, teachers, and ideas that is possible
in larger schools.

Parents in some communities questioned the quality of the high
school programs in their community. Parents-are concerned about
the ability of students to make the transition from high school to
post-secondary education. They are worried that students may not
be getting all the courses required for entrance to college or
university and that the courses are not sufficiently rigorous.
Parents noted that, in some cases, students get into post-secondary

11



programs but struggle with success at that level. Although the
NWT high school curriculum is almost entirely provided by
Alberta Education, there appears to be a need for improvement in
career counselling, assistance with school to college/university
transition, and in the overall quality of high school education
experience.

People believe that, at present, community high schools are geared
toward preparing students to continue on to college or university.
There is recognition that some students do not necessarily plan to
go that route, nor should they be expected to. People expressed
concerns that there currently are no programs in their community
or in the entire NWT where high school age students can follow a
more “vocational” high school plan.

Overall, communities recognise the support that families can and do
provide to students to ensure the successful completion of Grade 12.
However, they expressed the importance of the issues noted above
being addressed before the full benefit of grade extensions in small
communities can be realised.

Our Recommendations

More resources to support a broader range of courses in
community high schools should be provided. Ideas of ways to do
this include improving distributed learning options, rotating
instructional resources such as teachers and learning modules, and
hiring local people with specific expertise.

Career counselling elements of the Career Pathing Programs must
be more strongly adhered to in the grade 7 - 9 levels.

Schools in the communities should increase their focus on
building school spirit and broadening the educational experience
of high school students.

ECE should investigate the need to offer vocational programs and
explore options on appropriate methods for offering these
programs either at the community, regional or territorial level.

Ways to enhance or change the courses that are currently delivered
by correspondence should be explored. - The existing program,
essentially print-based courses, should be made more interesting
and relevant to northern students by using alternative delivery or
support methods.
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2.4 LITERACY AND LANGUAGE
DEVELOPMENT

The curricula in NWT schools, like other jurisdictions, are heavily
language-based. The new math curriculum, being introduced at
various grade levels, is also language intensive with an increased
emphasis placed on the development of problem solving skills. While,
from an educational perspective, this approach has well recognised
strengths, the implementation presents challenges for educators and
parents.

Our Findings

In some communities, parents and educators commented that literacy
skills and language development are delayed for many students.
Some of the possible reasons for this are: '

e Many children are not exposed to books and reading enough in
their formative years before starting school.

e There are not enough reading materials in the home and
community in general. In some of the smaller communities,
residents expressed concern that most of the books and reading
materials in the library are not current. Further, there are no
bookstores where people can buy books.

e Also, some people indicated that there are not enough funds to
organise small groups and one-on-one remedial reading sessions
for students at all levels of the education system.

Clearly, parents should and are playing a larger role in supporting the
development of reading skills by spending more time reading to their
children. In some ways, the early childhood programming described
in the previous section provides some of the support needed in this
areca. However, children without a solid language and literacy base
students at home are disadvantaged as they enter the school system.
We need to respond to the needs of these children. The concern
requires a cooperative response by educators and parents.

Our Recommendations

e More resources should be dedicated for reading specialists in the
school system and to support a greater emphasis on remedial
reading.

13



We have to ask the elders to
help us (parent, Deh Cho
Region).

Great to have, but need
funds for workshops to teach
teachers how to implement
the materials (Inuvik).

e Special programs for parents who are unable to read should be
organised.

e A family literacy campaign that encourages parents to help their
children gain a love of reading at an earlier age should be
implemented.

e Ways to make interesting reading materials more readily available
in all communities should be explored.

e Additional specialised training should be offered to teachers to
support them to better meet the diverse needs of students.

2.5 LANGUAGE, CULTURE AND HERITAGE

The strategic plan for the Department places a strong emphasis on
supporting communities to achieve their language, culture, and
heritage goals. As noted in that plan, parents expect schools to do
their part in helping children and young adults learn about their
culture and develop or retain the ability to speak their own language.

The greatest advance in this area has been the development of
curricula that broadens the understanding of the cultures of the NWT.
The Dene Kede and Inuugatigiit curricula are the most prominent
examples of progress in this area. While these curricula have yet to be
fully implemented, most people expect that this approach will be
helpful.

Our Findings

It is recognised that, for schools in the NWT to fully reflect the
cultures of the region, people from the community must be working in
the school system. Community-based Teacher Education Programs in
the Beaufort-Delta, Dogrib, and Deh Cho regions have supported this
goal. Throughout the community visits, community residents and
education administrators often spoke of the difficulties they face in
attracting and retaining northern aboriginal people to the teaching
profession. ' .

Members of the Forum heard repeatedly about the challenges
communities face in retaining their aboriginal language and the
importance of the education system in supporting language retention.
Throughout the visits to communities, we heard of the difficulties of

14




We don’t want the school to
teach culture, it should teach
basics and culture should be
taught by parents and
aboriginal organisations
(Metis Local, Fort Smith).

This camp enables students to
spend time on the land
learning about traditional
and western knowledge...to
motivate students to continue
their education so they can
play an active role in the
research and management of
these resources in the future
(Alestine Andre).

getting sufficient support to offer effective first language recovery and
development programs. In some cases, the difficulty was as basic as
being unable to hire an aboriginal language instructor.

As was communicated clearly in a few meetings, not everybody in the
Western NWT supports the integration of aboriginal languages and
culture into schools. Some people, fearing that this emphasis takes
away from the main responsibilities of the school system,
recommended that families and community groups must play a larger
role in this area.

By and large, parents and community residents were supportive of the
current approach to having aboriginal culture and language as an
integral part of the school system. They felt that this supports students
in gaining a better appreciation for the various cultural groups within
the NWT and helps aboriginal students develop greater pride in
themselves and their heritage.

People expressed the following challenges to effective fulfilment of
this objective:

e There is a shortage of materials to fully support the Dene Kede
and Inuuqatigiit curricula.

e Non-aboriginal teachers often expressed their lack of confidence
in teaching the Dene Kede or Inuuqatigiit curricula.

e A number of educators suggested that the orientation to the new
curricula could be improved.

o [Language materials and vocabulary aids in each of the aboriginal
languages could be improved.

Our Recommendations

e Educators need to be supported in developing a better
understanding of the role of culture and language in the success of
students in school programs.

e Ongoing consultation with aboriginal organisations on a
community by community basis about language and culture
programs needs to be a foundation of the program design.

e One to two week orientation sessions for the Dene Kede or
Inuugqatigiit curricula presented by the community and the District
Education Authority (DEA) should be mandatory for all new
teachers.

15



Education is at its best when
the community is involved
(Deline).

Communities need to be better informed of the options available to
them with regard to the language of instruction.

Communities that choose to have their aboriginal language as the
language of instruction must be provided with the human and
material resources to do so.

Teachers need additional training in how to work with students
who come to school without a good foundation in a first or second
language. Research on this issue should be carried out as soon as
possible.

More research and training with respect to cultural foundations of
learning for aboriginal communities are required.

The possibility of achieving greater flexibility in program delivery
and of responding to the need for regional diversity, by contracting
language services to aboriginal organisations, should be explored.

A multi-faceted recruitment campaign to attract and retain
Northerners to the teaching profession should be undertaken. This
should include career promotion, mentoring, transition support,
financial and incentive support, and assurances of employment
opportunities.

2.6 HEALTHY AND SUPPORTIVE COMMUNITIES

Children in schools are a reflection of the families in which they are
raised and the communities in which they live. If families and
communities are healthy, children will be healthy. Healthy families
and communities share the following characteristics:

Human needs for food, shelter, clothing, and safety are met;

Members have the opportunity to strive for and achieve their
potential; :

There is a celebration of culture and heritage;

all people are treated equally regardless of income, ability, gender,
religion, ethnicity or ability; and

16




We see the benefit of
combining all human service
delivery for the region with
one agency (Dogrib
Community Service Board,
Rae-Edzo).

Preventative work needs to be
done before our students
become parents themselves
(Nora Dixon, Inuvik).

e communication about opinions and ideas are encouraged.

The development of healthy families and communities is enhanced by
integrating services and service delivery, as well as building
partnerships between a broad range of organisations. Community
Learning Networks, described in People: Our Focus for the Future,
aims to do this by recognising that education takes place everywhere -
in the school, in the home, in the workplace, and on the land.

Our Findings

Forum Members saw and heard of many examples of community
support for education and the integration of the school into the fabric
of the community.

One of the notable examples where innovative solutions are sought is
the Dogrib Community Services Board. In this case, the Board is
developing an integrated approach to affecting change. This model
integrates decision-making for education, justice, health, social
services, and income support for the region within one decision-
making body. While this model may not be possible in all regions of
the Western NWT, there are certainly lessons that can be learned from
the approach.

In Fort Smith, Our Kids, Our Future is a community-based program
that supports families to provide positive parenting and encourages the
development of positive learning environments in the community.

Another excellent example is the tutoring program for high school
students sponsored by the Metis Nation. This program, offered in
seven communities in the Western NWT, provides individual and
group tutoring services for Metis students.

Sadly though, we also heard of a few communities where there is a
definite lack of parental involvement in their children’s education. In
probing further, members heard that this is due in large part to social
problems that exist within families and in communities. In some cases,
it simply means that parents, many of whom are young, lack the
necessary parenting skills. In other cases, the problems are of a much
more serious nature including drug and alcohol abuse, physical and
sexual abuse, and other forms of addictions such as gambling.

Forum members acknowledge and celebrate that there is an increasing
number of people in the communities who have chosen the road to
recovery and healing and are making a concerted effort to improve
their lives for themselves and their families. The support of the whole
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community for learning is a fundamental component to recovery and
healing.

The message that was reinforced most often was that families play the
most important role in supporting learning. Members heard that when
parents volunteer in Early Childhood programs and in schools, not
only do they contribute to the success of the education program, they
also get an opportunity to see the education their child is receiving and
their child has a higher success rate in school. Parents participate in
decision-making about these programs by volunteering to be a part of
the local Parent Advisory Committee, District Education Authority or
Playschool Board.

Parents are also playing an important role as supportive advocates for
their child’s education. This means that parents are actively engaged
in the child’s education and are supportive by showing an interest in
what the child is learning, encouraging the child in their own growth
and development, and where possible, monitoring and tutoring the
child with their homework. Overall, the child has a higher success rate
of completing high school and going on to post-secondary studies.
The communities benefit because the student may eventually return to
work in his or her hometown, and is almost always a role model for
other young people.

During our discussions it was noted that the family and school should
not be alone in supporting healthy communities through education and
learning. If the adage ‘it takes a whole village to raise a child’ is true,
then the healing process has to extend beyond the family to the
community. A healthy community can significantly enhance the
educational experience of our children. The support of the community
is a critical element in the success of our education system.

Our Recommendations

e The Department should play a leadership role within the GNWT
and other government agencies to ensure the development of inter-
agency and non-proprietary approaches to education and the health
of communities.

e The current community development program led by Municipal
and Community Affairs should be adapted to include a focus on a
community approach to healing and problem solving in
collaboration with appropriate government departments as well as
aboriginal and community organisations.

e  Workshops on parenting skills should be regularly offered in each
community. This should be supplemented by the provision of
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parenting information in a variety of media.

2.7 COMMUNICATION AND PARTNERSHIP
BUILDING

Effective communication between community organisations and the
school or early child program is a critical element in the ability to
deliver programs that respond to community needs and build
community support.

Our Findings

The parental volunteerism and strong community support that is
evident in some schools is very encouraging. We are impressed by
schools such as the Princess Alexandra School in Hay River and the
N.J. Macpherson Elementary School in Yellowknife which both have
active volunteer programs. We also observed strong community
support for enhancements to St. Patrick’s High School in Yellowknife.
In Rae-Edzo, community Elders work with the Elizabeth MacKenzie
School to provide students with a better understanding of the
traditional knowledge of the Dogrib people. There are many other
stories like these throughout the Western NWT.

However, we also observed situations where it seems that
communication between the school and community groups could be
improved. We feel that this report should reflect this observation.

Specifically, the Forum members heard about schools that community
members feel are very separated from the community. Community
organisations acknowledged that they should play a more supportive
role with the school, but in most instances, were uncertain where to
start. In a few cases, Forum members heard from people who were
critical of the school in their community but were not prepared to offer
solutions.

We also heard from many parents and community organisations about
the hopes and aspirations they have for the education system in their
community. Ironically, these are also often the goals and aspirations
articulated by the people involved in delivery of educational
programs. Clearly, the partners in education need to be more open
and receptive to each other’s education priorities.

People are also well informed on education issues and welcome

19



The funding formula is based
on outdated stats. The
budgets have experienced a

opportunities to discuss the success, challenges, and ways to improve
the education system. In several cases, residents who attended the
meetings indicated an interest in continuing the discussions of
education issues in similar forums in the future. In one community,
the Chief of the Band Council offered to host a follow-up public
meeting to discuss, and set a plan for resolving a particular education
issue in that community. We conclude that open discussions and other
ways of building consensus on education issues contribute to the
support for success of the education system.

Our Recommendations

e Community leaders and educators should find ways to share
information about their aspirations for the education system in
their community.

e The Department should survey communities in the Western NWT
to collect information on the ways that community organisations
successfully communicate with each other and build community
partnerships. These best practices should be celebrated,
documented, published, and distributed throughout the Western
NWT.

e Schools should develop innovative ways to get community
involvement in all levels of the school system and to make parents
comfortable visiting and volunteering in schools.

e Dialogue about what parents expect from schools and what
schools expect from parents should be promoted. Differences
should be resolved in the most collaborative ways possible.

2.8 FINANCING

Currently, ECE uses a formula to determine the amounts of money
that are contributed to each of the District Education Councils
(DECs). As with any formula, this method is used to ensure an
objective and equitable distribution of funding is provided to each of
the regions of the Territory. The formula uses student enrolments,
regionally specific costs, and other factors to determine funding
levels.

Our Findings
Parents generally have the impression that school funding has been
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gradual chipping away of
resources from schools.
These incremental reductions
have dramatically affected
our ability to offer an
effective education for all of
our students (Rae-Edzo).

reduced over the past few years. In reality, funding levels have not
been reduced. What has happened is that, while enrolments have gone
up, new programming has been introduced, and the costs of providing
services have increased, but funding levels have remained the same.
As a result, people are not happy with the impact they see in their
schools. They talked about:

e increases in class sizes;

e 1o increases in much-needed support services for special needs
students; and

o fewer optional courses such as music, language, and art that enrich
the learning experience.

Funding limitations have also meant that schools must do more
fundraising. The value of greater involvement in fundraising efforts is
that it builds community ownership of education, cements
partnerships, and provides ‘nice to have’ resources. On the other hand,
it can also take away from time spent on the academic development of
students. The other issue that was raised is that a lot of fundraising
currently being undertaken is for essentials such as textbooks and
special needs assistants.

Community residents made a clear and convincing case about the
importance of providing adequate funding for the education system.
The very serious shortfall in funding for key areas profiled throughout
this report must be addressed by government in the upcoming budget
process.

Our Recommendations

e The GNWT should establish that the education of our children and
youth is its highest priority. Attention and funding dedicated to
providing the much-needed resources described throughout this
document must be considered. These resources should come from
a combination of re-investment of current funding into programs
of highest priority and through new resources being dedicated to
education.

e The current funding formula should be reviewed to ensure the
distribution of funding to support schools is provided in a fair and
equitable manner and in a way that reflects the diversity of needs
within the education system.

e Schools and Early Childhood Development Programs should
receive support and guidance for their fundraising efforts. The

21



Department and/or DECs should consider a centralised role for
support of schools in this area.  This support could include
assistance with proposal writing, financial management,
development of a fundraising guide, and ongoing fundraising
training.

The GNWT, in concert with the DECs, should seek out major
funding sources that could support territory-wide programs.

Amendments to the Education Act ensuring that First Nations,
Metis locals, and municipal government have active and
meaningful representation on DEAs and DECs should be profiled
and promoted.

2.9 OTHER SIGNIFICANT ISSUES

There are some key observations the members had during their tour of
communities that did not fit into the categories set out in this report.
This section provides a collection of those observations:

Without exception, every community expressed their appreciation
with the level of commitment that educators demonstrate in their
work.

People expressed their concerns for the ability of the system to
hire, retain and develop a stable workforce for the future. The
recent reductions in the salary/benefits package are one of the
major issues in this regard. Other issues include a drive by
southern school boards to attract northern teachers and the
difficulty Aurora College is having in attracting people to the
teaching profession. It is widely recognised that a stable workforce
and well-prepared teachers can contribute greatly to the success of
the education system.

Recent changes in the Education Act allow for the transfer of
decision-making authority to the regional and local level. Members
were reminded of current self-government and treaty entitlement
negotiations that will impact on how educational programming in
some regions will be governed. The Department needs to ensure
that the strategic plan recognises and facilitates these
developments.
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We appreciate the importance of this process and recognise the
benefits of more locally governed education systems. However,
sustained periods of negotiation also take away from resources and
effort that could be placed on the delivery of education. In some
cases, the prolonged nature of negotiations has resulted in a lack of
clarity as to which body is responsible for making which decisions.

Our Recommendations

e We strongly recommend that the Minister and the entire education
system highlight, acknowledge, and celebrate the work of northern
educators and communities, which support the work of the
education system.

e The salary and benefit conditions for teachers should be improved
to ensure the Western NWT offers a competitive compensation
package that supports a stable workforce.

e We recommend that the strategic plan anticipate and facilitate the
emergence of self-government agreements.

e Public awareness of the DEA and DEC structure should be
promoted.

e Board development support for DEA and DEC members should be

provided to ensure there is a full understanding of roles and
responsibilities.
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3.0 CONCLUDING REMARKS

The members wish to thank everyone who participated in the
discussions and contributed in a number of ways to the success of the
community visits. These include:

e the educators and students who opened their classrooms and
programs to allow the members to see the education system in
progress;

e community residents who invested their time to attend public
meetings and contribute their advice and guidance on educational
1ssues;

e education administrators who travelled from community to
community to assist members, facilitate small group sessions and
provide guidance and follow-up on local education issues; and

e most importantly, the Minister of Education, Culture and
Employment, the Honourable Charles Dent for ensuring that this
public discussion of the future of education in the Western NWT
was conducted.

We believe that this process has resulted in frank, open discussion of
the future of the education system in the Western NWT. It has profiled
the successes of the system. However, because it is intended to
identify gaps and challenges that must be addressed in the Strategic
Planning process, some parts ring somewhat negative. This should not
in anyway take away from the wonderful, daily achievements of
teachers, parents, communities, and learners. We must understand this
as advice and guidance that the communities have put forward on how
education for the children of the Western NWT should be provided.

This report provides a summary of these observations. In addition,
members have also collected:

e transcripts of public meetings;

e community summaries for each of the eleven communities visited;
and

e written submissions from groups and individuals.
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Should anyone wish to have a copy of these supporting documents,
they are available from the Strategic Planning Office, Department of
Education, Culture and Employment. '

Forum members implore the Minister of Education, Culture and
Employment to ensure that the recommendations made on behalf of
the people of the Western NWT are seriously considered and reflected
in the preparation of the updated strategic plan. And further, when the
strategic plan is updated, we ask that steps be taken to effectively
implement the plan.
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APPENDIX 1 TERMS OF REFERENCE

The Background

The Minister of Education, Culture and Employment has set out a plan to consult
Northerners on the current issues in education. This consultation effort is intended to gather
information and recommendations for the continued improvement of educational services.
This information will be instrumental in updating the current strategic plan to reflect the
current needs of Northerners.

The Minister has proposed a series of consultation methods for gathering information. This
includes extensive questionnaire/interview distribution, organising public forums in all
smaller communities, establishing a web page, focus groups, etc. However, one of the more
important methods for consultation in this process is the establishment of a Minister’s Forum
on Education. These terms of reference are intended to describe the process that will be
followed by this forum.

The Minister’s Forum on Education will be organised to gather feedback in the Western
Arctic. Representatives of each of the regions of the Western NWT will be appointed to the
Forum as follows:

CO-CHAIR — WESTERN NWT

WESTERN NWT

- 3 Delegates

It is expected that the method of appointments will ensure that these will be representatives
from each of the regions within the territory.

The Assignment

It is expected that the Minister’s Forum will travel to eleven communities across the Western
NWT. The primary focus of the Minister’s Forum on Education is early childhood programs
and schools. Other methods of consultation are planned to gather information on other
activities such as income support, adult training, culture and heritage, etc. that fall within the
responsibilities of the Department of Education, Culture and Employment. In each
community that is visited the Minister’s Forum will host public meetings to provide an
overview of current issues in education, stimulate discussion and receive feedback from
community residents. Depending on available time and the interest of community groups,
such activities as school visits. organised meetings, and other methods of gathering
information will be pursued.
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At the completion of the community visits the delegates will meet to prepare a final report on
their findings. The final report will be tabled with the Minister of Education, Culture and
Employment for his review. If possible this will include a final meeting with the Minister of
ECE and the Deputy Minister of ECE to present the final report. This final report will be
used by the Minister of ECE as one method, along with other methods, to update the current
Strategic Plan.

During the community visits Forum Delegates will be asked to:

e Review background documents and provide community residents with their
perspectives on education;

e Assist with presentations on current topics in education;
e Facilitate feedback sessions with community residents;
e Discuss issues of concern with those attending the public meetings;

e Pose questions to stimulate discussion and debate.

An orientation session for the Minister’s Forum delegates will be organised prior to the first
community visits. This orientation will provide delegates with background on the current
Strategic Plan and other information that will prepare delegates for this assignment.

Schedule of Activities
e Appointment of Minister’s Forum Delegates Dec 1, 1998
e Orientation Session Dec 5&6, 1998
e Community Visit Schedule
e Draft Final Report March 31, 1999

Present and Table Final Report with Minister, ECE

Support Services

The Department of Education, Culture and Employment has established a small office to
undertake the review and updating of the Strategic Plan. This office includes a facilitator,
office support staff, computers, and telecommunication services. All of these services will be
available to support the work of the Minister’s Forum. In addition, resource people from
within the field of education have been identified and will be made available for this project.
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APPENDIX 2 FORUM MEMBERS

Mr. Robert Tordiff, Chair

Mr. Tordiff works for the South Slave Metis Tribal Council and is the manager of the
Regional Bilateral Agreement for that region. Mr. Tordiff is also the Chairperson of the Fort
Smith District Education Authority and sits on the South Slave Divisional Education
Council;

Ms. Elizabeth (Sabet) Biscaye, Member

Ms. Biscaye is the Executive Director of the Native Communications Society, a board
member of the NWT Literacy Council, a Senate Member of the Tree of Peace Friendship
Centre, and a former teacher;

Ms. Ethel Blake, Member
Ms. Blake is a former educator and is currently an employee of the Gwich’in Tribal Council;

Mr. Gary Black, Member

Mr. Black is a retired Senior Manager with the GNWT and is now providing consulting
services in the areas of community development, education, and self-government. Early in
his career Mr. Black was an educator.
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APPENDIX 3 COMMUNITIES VISITED

Deline — February 11-12, 1999

Fort Providence — February 22-23, 1999

Fort Resolution — February 17, 1999

Fort Simpson — February 24-25, 1999

Fort Smith — February 15-16, 1999

Hay River and Hay River Reserve — February 18-19, 1999
Inuvik — January 18-19, & 21. 1999

Fort McPherson — January 20. 1999

Rae-Edzo — February 8, 1999

Tsiigehtchic — January 20, 1999

Yellowknife — February 9-11, 1999
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APPENDIX 4 PARTICIPATING ORGANISATIONS

Aboriginal Head Start Program, Ndilo
Beaufort-Delta Education Council

City of Yellowknife

Community Inter Agency Members and Elders — Deline
Construction Technology for Women

Dene Konia, Hay River

Dene Nation, Yellowknife

Deninoo School Staff

Dogrib Community Services Board

Fort Providence District Education Authority
Fort Resolution District Education Authority
Fort Simpson District Education Authority

Fort Smith District Education Authority

Fort Smith Metis Council

Gwich’in Tribal Council

Harry Camsell School, Hay River, Student Assembly
Hay River District Education Authority

Hay River Reserve District Education Authority
Inuvik District Education Authority

Inuvik Mayor and Council

Inuvik Pre-School

Inuvialuit Regional Corporation

Fort Providence Joint Council (Band Council, Municipality, and Metis Local)

Keep Kids in School — Staff and Students, Hay River
Liidlii Kue First Nation, Fort Simpson

Lutselk’e District Education Authority

Metis Local, Fort Simpson

Metis Nation, Yellowknife
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Mine Training Committee, Yellowknife

NWT Council for Disabled Persons

NWTTA Local and School Staff, Fort Smith

NWTTA Meeting — Hay River Local

NWTTA, Yellowknife

Salt River First Nations

Sir Alexander Mackenzie School

Sir John Franklin High School, Yellowknife, Senior Students
Sport North

Storefront for Volunteer Agencies

Samuel Hearne Secondary School, Inuvik, Student Assembly
Teachers, Elders and Community Residents, Fort McPherson
Territorial Treatment Centre, Staff

Tsiigehtchic Charter Community/Gwichya Gwich’in Band Council
William McDonald School, Yellowknife, Student Council
Yellowknife Education District #1

Yellowknife Association for Community Living

YWCA of Yellowknife

Yellowknife Catholic Schools, Board and Staff
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APPENDIX 5 WRITTEN SUBMISSIONS

Beaufort-Delta Divisional Education Council. January 1999. Untitled.

Breen, Gord. February 1999. “Programming and Funding Decisions in Education — Promises
and Capacity”.

Canadian National Institute for the Blind — Alberta — NWT Division. March 1999. “Letter to
Forum Delegates”.

Chief Julius School. Fort McPherson. June 1998. “Placement of Students in Classes”.
Dixon, Nora. January 19, 1999. “Presentation to the Minister’s Forum on Education”.
Donahue, Gerriane. February 8, 1999. “Minister’s Forum on Education”.

Government of the NWT . February 1999. “The Western Agenda — A Plan for a Strong
Western Territory”.

Gwich’in Social and Cultural Institute. January 20, 1999. “Minister’s Forum on Education
Submission”.

Gwich’in Tribal Council/Sharon Snowshoe. January 1999. Untitled.
Hay River District Education Authority. February 18, 1999. “A Presentation”.

Hay River Early Childhood Coalition. February 18, 1999. “Submission to the Minister’s
Forum on Education”.

Hay River Early Childhood Coalition. January 25, 1999. “Minutes from Early Childhood
Education Meeting”.

Inuvik Preschool Society. January 1999. “Program Overview”.
Kelly, Kyle. February 8, 1999. “Minister’s Forum on Education”.

Marlowe, James. February 17, 1999. “Concerns on Behalf of the Lutselk’e District Education
Authority”.

McCaw, Diane. February 8, 1999. Untitled.

Metis Nation of the NWT. February 1999. “Minister’s Conference Information Package”.
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Northwest Territories Teachers Association / Karen Kyle. January 20, 1999. Untitled.

Northwest Territories Teachers Association. Cliff King. January 1999. “Minister’s Forum on
Education, Inuvik™.

NWT Mine Training Committee. March 1998. “Video — Mine Your Business”.

NWT Mine Training Committee. March 1999. “Presentation to the Minister’s Forum on
Education”.

Robinson, Katherine. February 16, 1999. “Consultation on Departmental Strategic Plan”.
Sabean, Michelle. Fort Smith NWTTA Representative. February 1999. Untitled.
Simmons, Mike. February 1999. “Administrator’s Perspective”.

Sir John Franklin High School. February 10, 1999. “Minister’s Forum Submission: Sir John
Franklin High School”. '

Sport North Federation. March 1998. “The Benefits of Sport in the Northwest Territories —
An Assessment”.

Storefront for Voluntary Agencies. March 1999. “Some Successes that may be shared by
Storefront for Voluntary Agencies and the Department of Education. Culture and
Employment”.

The Yellowknife Association for Community Li{/ing. March 1999. Untitled.

Thomas, Patricia, Northwest Territories Teachers Association. February 10, 1999.
“Presentation to the Minister’s Forum on Education”.

Yellowknife Catholic Schools. February 1999. “Submission to the Department of Education.
Culture and Employment. Minister’s Forum”.

Yellowknife Education District # 1 and Yellowknife Catholic Schools. August 27, 1998. a
“Proposal for Integrated Youth Services”.

Yellowknife Public Education District #1. February 9, 1999. “Minister’s Review Education
Strategy”.

33



APPENDIX 6 GLOSSARY OF TERMS AND ACRONYMS

Aboriginal: In Canada, of or relating to Indian or First Nations, Métis or Inuit people. In the
context of this report, refers to individuals in the NWT claiming Cree, Dene, Métis, or Inuit
status.

Adult Basic Education: Adult Basic Education refers to curricula used by the NWT public
colleges. It includes six levels ranging from literacy to course work at the university
preparation level. Courses assist participants in learning or reviewing skills needed to meet
personal, educational or employment goals.

Career and Technology Studies: Career and Technology Studies is a sequence of
modularized course offerings at the junior and senior secondary school levels. Many
modules have been “northernized” to reflect aboriginal perspectives.

Challenged Courses: Inthe NWT, a student may request to demonstrate proficiency at any
time in any course including those which require a Grade 12 Diploma examination. In such
cases, the principal must ensure that the challenge criteria will be adequate indicators for
potential success in the preparation to write the Grade 12 Diploma examination. Principals
will determine whether the request is reasonable, and if so, when and how the student will
demonstrate proficiency. Upon successful completion, the principal will submit a written
request to Student Records, indicating that the student receive credits for that course.

Classroom Assistant: Traditionally this was an individual working in a paraprofessional
role in schools. These individuals were responsible to the classroom teacher and assisted the
teacher in implementing programs for individual students or groups of students. Under the
new Education Act (Section 62) any person formally employed as a classroom assistant is
now deemed to be an ‘Education Assistant’.

Credit: Credits are achieved at the senior secondary school level through satisfactory
attainment of specific curricular objectives. Each credit represents approximately 25 hours of
instruction. A student requires 100 credits to graduate with a senior secondary school
diploma.

Culture-Based Schooling: School programs and learning environments which reflect,
validate and promote the values. world views, and languages of the community's cultures.

Department; Refers to the Department of Education, Culture and Employment,
Government of the Northwest Territories. Its responsibilities include early childhood
programs, in-school programs (K-12), and colleges and continuing education.

District Education Authority: A District Education Authority (DEA) is established for
each Education District. Its duties and powers are conferred by the Education Act and its
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regulations. Members of each DEA are elected in their Education District. Former
Community Education Councils (CECs) are now DEAs.

Divisional Education Council: A Divisional Education Council (DEC) may be established
by the Minister of Education. Culture and Employment for each education division to govern
the education division. Its duties and powers are conferred by the Education Act and its
regulations. A DEC is composed of representatives of each DEA in the education division.
Former Divisional Boards of Education are now Divisional Education Councils.

Education Assistant: An individual working in a paraprofessional position in a school and
who, under the direction of a teacher, assists in implementing programs for individual
students or groups of students. They are also known by a variety of other names such as,
Classroom Assistant (CA), Special Needs Assistant (SNA), Student Support Assistant (SSA),
and Inclusive Support Assistant (ISA).

Education District: The NWT is divided into education districts. These districts are
established by the Minister of Education, Culture and Employment and in most instances
conform to the boundaries of each community in the Territories. Some communities, e.g.
Yellowknife, may have more than one education district.

Education Division: Education Divisions in the NWT are established by the Minister of
Education, Culture and Employment and cover a geographic area including several
communities, e.g. Sahtu, Baffin.

Ethnicity: Refers to an individual's ethnic affiliation i.e. affiliation with a distinct group of
people with a common linguistic and cultural heritage e.g. Inuit, Dene, Métis.

Federal Funds: Contributions made by the Department of Education, Culture and
Employment to education councils, education authorities, or private schools on behalf of the
Government of Canada.

First Language: For the purpose of this report, first language is synonymous with “mother
tongue” in that it refers to the first language learned in childhood and still understood.

First Language (1) Programs: For the purpose of this report, L1 refers to school
programs in which an aboriginal language is the primary language of instruction in the
classroom. Schools vary as to the grade levels at which these programs are offered but most
commonly they occur at Kindergarten through Grade 3.

French First Language Program: A French language program where all instruction in the
classroom is in French. Such programs are offered where students who are Francophone or
qualify as Right-Holders for French First Language instruction under Section 23 of the
Charter of Rights are sufficient in number.
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French Immersion Program: A French language program for non-Francophones where
more than 50% of instruction is in French. Immersion programs are offered at various grade
levels depending on the education jurisdiction.

French Second Language Program/Core French: A French language program in which
French is taught as a subject. Such programs are offered for various amounts of time per
week depending on the grade level.

Full-Time Equivalent: A term used when referring to student attendance. Funding
formulae may be based on the number of FTEs. Each student who attends school for a full
day program (Grades 1-12) and who is present 40% or more of the time is counted as an
FTE. Students in Kindergarten who attend for one-half of the day are counted as 1/2 FTE, as
are home-schooled students.

General Educational Development: The General Educational Development (GED)
program provides a second chance for adults who left school before completing Grade 12. By
passing the GED tests, individuals earn recognition for high school equivalency. Holders of a
GED may qualify for college entry and jobs requiring a secondary school diploma, and can
obtain training and advancement at work. In the NWT, an individual who is 18-years of age
or older may, upon successful completion of GED tests, be issued a GED X, XI or XII
certificate.

Grade Extensions: The policy and practice begun in 1989 by which smaller communities in
the NWT gradually expanded their school programs to offer Grade 10, 11 and 12. It is also
referred to as the Community High School Initiative.

Home Language: The language most often used to communicate in the home.

Inclusive Schooling: The policy and practice mandated by the Education Act of the NWT
which facilitates the membership. participation and learning of all students in regular
classrooms and other school activities.

Junior Secondary: Grades 7. 8. and 9.

K-12: This term is used to refer to all the grade levels (Kindergarten, Grade 1,2,...12) for
which education programs are provided in the NWT school system.

Licensed Spaces: The number of spaces available for pre-school children in an Early
Childhood Program which has been licensed by the Department of Education, Culture and
Employment. Criteria for licensing are specified in the Child Day Care Act and Standards

Regulations.

Magnet Facility: A designated residential facility which provides services to students from
outside the jurisdiction in which the residence is located. Educational services may be
provided either within the facility or in a local school. Facilities such as young offender
custody and group homes facilities operated by the Department of Justice, or group homes,
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treatment centres and safe shelters operated under the Department of Health and Social
Services may qualify for this designation.

Non-Aboriginal: In this report. refers to individuals in the NWT not claiming Cree, Dene,
Meétis or Inuit heritage and status.

Nunavut: One of two new territories to be created from the Northwest Territories April 1,
1999, as a result of the settlement of the Nunavut Land Claims Agreement in 1993.
Communities within the boundaries of the new territory include all those in the current
jurisdictions of the Baffin and Keewatin District Education Councils. In the Kitikmeot
Education District, all communities within the jurisdiction, with the exception of Holman,
fall within Nunavut's boundary. At the time of publication of this report, the thinking is that
Holman may become part of the Beaufort-Delta Education District. Referring to the map on
Aboriginal Languages of the Northwest Territories in the body of the report, Nunavut will
encompass all the communities shown in the [nuktitut and Inuinnaqtun language areas.

Person Year: A term used in Human Resources and Finance matters. Staff positions are
often referred to in person years (PYs). A full-time employee would represent one PY
whereas an individual working half-time would be .5 PY.

Principal Certification: There is a requirement under the Education Act that anyone
wishing to be employed as a principal of a school must hold a certificate of eligibility as
principal. Such a certificate is obtained by completing the principal certification program
approved by the Minister of Education.

SAIP: The School Achievement Indicators Program (SAIP) is a national testing program
sponsored by the Council of Ministers of Canada (CMEC). The goal of SAIP is to answer the
question, “How well are Canadian students doing in the core school subjects of reading and
writing, mathematics, and science?” The program has been designed to provide data at the
national and provincial or territorial levels and for the two official language groups in some
of the provinces. Two age groups, 13 and 16 year olds, have been selected for testing. Tests
are administered in the spring of each year.

School Community Counsellor: School-community counsellors are community residents
who are employed in NWT schools as counsellors after having completed a training program
at one of the public colleges. They work with students, families and the community. In
addition to counselling students and referring students to other agencies, they play an
important liaison role in bringing the school and community together in supporting students
in their education.

Second Language (L.2) Programs: For the purpose of this report, L2 refers to school
programs in which the aboriginal language is taught as a subject. The aboriginal language
may also be used informally throughout the day, but the primary language of instruction in
the classroom is English.
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Senior Secondary: Grades 10. 11 and 12. Students earn credits for each successfully
completed course at these levels. Upon meeting the minimum graduation requirement of 100
credits, students receive a Secondary School Graduation Diploma.

Student Financial Assistance: A program of financial assistance whereby students who
are NWT residents and enrolled in a post-secondary education program may receive grants
and/or loans. There are various eligibility criteria based on length of residency, degree of
need, ethnicity etc.

Student Support Assistant: A paraprofessional who, under the direction of the classroom
teacher, works with students within the classroom or in other settings to assist in the
implementation of Individual Education Plans. The assistant may also work with groups of
students in order to facilitate the programming for the class as a whole.

Territorial Funds: Contributions made by the Department of Education, Culture and
Employment to education councils., education authorities, or private schools on behalf of the
Government of the NWT.

Transition Programs: For the purpose of this report, transition refers to a shift from
aboriginal first language (L1) programs to L2 programs, where English becomes the primary
language of instruction. Schools vary as to when this shift occurs, but generally transition
programs begin in Grade 3 or 4. and may continue throughout Grades 5 and 6.

Waiver of Prerequisites and Credits for Prerequisite Courses: Prerequisites and credits
for prerequisite courses may be waived by the principal as long as the student possesses the
knowledge, skills and attitudes identified in the waived course or program of studies;
judgements are made on an individual basis, not for an entire class of students; and it is in the
student’s best interest. Waived courses must be reported in writing by the principal to the
Manager, Student Records, together with a recommendation for granting of credits. Credits
for a prerequisite may be granted only upon successful completion of the next or higher
ranking course in that sequence. The waiver provision does not apply to specific courses
which are part of the graduation requirement, except in the case of mature students, and
students who enter an NWT senior secondary school in grade 11 or 12.

Western NWT: For the purposes of this report, the second of the two territories to be
created at division April 1, 1999 is indicated as the Western NWT. Included within its
boundaries are all the communities in the current jurisdictions of the Beaufort-Delta, Sahtu,
Deh Cho, Dogrib, South Slave and Yellowknife Education Districts. Referring to the map on
Aboriginal Languages of the Northwest Territories in this report, the Western NWT includes
all the communities shown in the Inuvialuktun, Gwich'in, North Slavey, South Slavey,
Dogrib, Chipweyan and Cree language areas.
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ACRONYMS

CA

CMEC

CSFI

CSFY

CTEP

CTS

DEA

DEC

ECE

FFL

FSL

FTE

GED

GNWT

ISA

L1

L2

NWT

PCP

Adult Basic Education

Classroom Assistant

Council of Ministers of Education, Canada
Conseil scolaire francophone d’Iqaluit

Conseil scolaire francophone de Yellowknife
Community-based Teacher Education Program
Career and Technology Studies

District Education Authority

Divisional Education Council

Department of Education, Culture and Employment
French First Language

French Second Language

Full-Time Equivalent

General Educational Development
Government of the Northwest Territories
Inclusive Schooling Assistant

First Language Programs

Second Language Programs

Northwest Territories

Principal Certification Program
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PST

PY

SAIP

SCC

SNA

SSA

TEP

Program Support Teacher

Person Year

School Achievement Indicators Progrém
School-Community Counsellor

Special Needs Assistant

Student Support Assistant

Teacher Education Program
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Résumé des constats des forums ministériels

En prévision de la division des Territoires du Nord-Ouest (T. N.-O.), qui allait avoir
lieu le 1* avril 1999, il fallait absolument réviser les plans actuels du gouvernement
et se concentrer principalement sur les communautés de l'ouest des T. N.-O. et leurs
besoins changeants. C’est pourquoi le ministre de 1 'Education, de la Culture et de la
Formation avait demandé la mise a jour du plan stratégique, Pour un avenir axé sur
la personne - Une stratégie jusqu’a l’an 2010, document d’orientation en usage au
Ministere depuis 1994. Il tenait tout particulierement a ce qu’on révise le plan en
tenant compte des idées et des besoins de la population ténoise. Pour ce faire, il a
constitué un comité pour organiser des forums dans les communautés de 'ouest des
T. N.-O. et entendre ce que les parents, les éléves, les éducateurs les organismes
autochtones, les organismes communautaires et les habitants du Nord avaient a dire
sur l"éducation en général dans leur communauté.

Les gens ont clairement fait ressortir que si nous voulons que notre fagon de voir
I'avenir de l'ouest des T. N.-O. se réalise, il faut accorder la plus haute priorité a un
systeme d’éducation qui repose sur des bases solides et préconise des communautés
bien instruites. Ainsi, si nous voulons un systeme d’éducation qui est solide et
adéquat, il faut que celui-ci repose sur une bonne compréhension de la culture, des
langues et du patrimoine du Nord. Si nous voulons qu’il donne les résultats
escomptés et qu'il soit valable, il doit étre accessible dans la communauté méme et
reposer sur les forces des familles pour ainsi contribuer au mieux-étre de la
communauté toute entiere. Les gens ont présenté des idées tres utiles et tres
innovatrices pour nous aider a réaliser ces principes fondamentaux. Ces idées
constituent la base des recommandations sur ’avenir du systeme d’éducation dans
I'ouest des T. N.-O. Les voici en résumé :

Instruction universelle

* entreprendre immédiatement les recherches qui s’imposent sur le degré et la
gamme des besoins spéciaux de la maternelle a la 12° année;

¢ mettre en oeuvre les recommandations découlant de la recherche sur les besoins
spéciaux, et ce sans trop attendre;

* augmenter le nombre d’adjoints a 1’enfance en difficulté, d’enseignants d’appoint,
d’orthopédagogues en lecture et le nombre d’autres programmes de soutien;

e améliorer et distribuer les ressources destinées a la formation des enseignants,
des enseignants d’appoint et d’adjoints a l'enfance en difficulté pour nous
permettre de mieux aider les enfants qui ont des besoins spéciaux; et

* investir davantage de ressources dans les écoles pour assurer un moins grand
nombre d’éleves par classe.”

Développement de la petite enfance

e élaborer des ententes de financement pluriannuelles pour assurer la continuité
des programmes de développement de la petite enfance;

e conclure une entente entre les gouvernements fédéral et territorial pour financer
conjointement les programmes et éviter tout chevauchement inutile;




s’assurer que les programmes prévoient 'engagement des parents a aider en salle
de classe et des frais d’inscription pour les enfants dont les parents en ont les
moyens;

entreprendre, en collaboration avec les ministéres concernés, des recherches en
vue de déterminer les avantages reliés aux programmes de diagnostic et
d’intervention précoces et leur trouver les meilleures ressources et méthodes de
financement; et

mettre en oeuvre sur le champ les résultats de la recherche pour ainsi procurer
aux enfants qui entrent a la maternelle ou a I'école suffisamment de services de
soutien.

Ajout de classes du secondaire

fournir les ressources nécessaires pour améliorer l’enseignement dans les écoles
secondaires des communautés au moyen de réseaux d’apprentissage a distance,
de rotation des ressources pédagogiques et d’embauche de résidants de l’endroit
possédant des connaissances particuliéres;

veiller a enseigner les modules d’orientation professionnelle contenus dans les
programmes de développement de carriere, de la 7° a la 9° année;

inciter les écoles a davantage s’intéresser a créer un esprit d’équipe et a élargir le
vécu éducationnel des éleves du secondaire;

faire une évaluation des besoins en matiére de programmes de formation
professionnelle et analyser les meilleures méthodes d’enseignement pour ces
programmes; et

améliorer le contenu des cours et des programmes d’enseignement a distance en
leur ajoutant davantage de contenu relié au Nord et en étudiant a fond d’autres
méthodes d’enseignement ou de soutien.

Alphabétisation et perfectionnement linguistique

procurer davantage de ressources aux orthopédagogues;

appuyer le développement de programmes spéciaux destinés aux parents illettrés;
mettre sur pied une campagne de promotion d’alphabétisation en famille pour
encourager les parents a développer tres tot chez les enfants le gotit de la lecture;
examiner de nouvelles facons de mettre des ouvrages de lecture intéressants a la
portée de la main des communautés; et

offrir de la formation spécialisée aux enseignants qui ont la charge de classes
comptant des éléves d’origines linguistiques différentes et dont les besoins en
alphabétisation different.

Langue, culture et patrimoine

aider les éducateurs de tous les niveaux a mieux comprendre le rdle que jouent la
culture et la langue dans le succes scolaire des éleves du Nord;

concevoir des programmes linguistiques et culturels en consultant réguliérement
les organismes autochtones des communautés;

exiger que tous les nouveaux enseignants suivent des ateliers d’orientation des
programmes d’enseignement Dene Kede ou Inuugatugiit donnés par des ainés et
des représentants de la communauté;



veiller a ce que les communautés soient au courant du choix de la langue
d’enseignement;

procurer les ressources nécessaires aux communautés qui choisissent la langue
autochtone de 1’endroit comme langue d’enseignement;

faciliter la recherche sur les méthodes d’enseignement aux enfants qui ne
possédent pas de bonne base dans une langue premiere ou seconde;

offrir de la formation aux enseignants qui travalllent avec des enfants qui ont des
besoins langagiers spéciaux;

entreprendre des recherches et offrir de la formation sur les fondements culturels
de l'apprentissage pour les communautés autochtones;

examiner a fond les possibilités de rendre l’enseignement plus flexible et de
répondre au besoin de la diversité régionale en concluant des contrats de services
linguistiques avec les organismes autochtones; et

entreprendre une campagne polyvalente de recrutement pour attirer et garder
des enseignants originaires du Nord.

Communautés bien portantes et positives

jouer un réle prépondérant, axé sur ’éducation, dans 1’élaboration de méthodes
interinstitutionnelles et intergouvernementales pour promouvoir le mieux-étre
des communautés;

adapter les programmes actuels de développement communautaire du GTNO
afin que ces derniers misent avant tout sur le rétablissement des communautés et
la résolution de problémes; et

offrir davantage de formation aux organismes autochtones et communautaires
pour qu’ils soient en mesure d’offrir régulierement des ateliers sur le rdle
parental et de transmettre de l'information sur le role parental dans divers
médias.

Communication et partenariat

aider les dirigeants et les éducateurs des communautés a faire connaitre leurs
aspirations par rapport au role que joue le systéme d’éducation pour aider la
communauté a étre plus forte;

mettre par écrit et faire connaitre les meilleures méthodes de résolution de
probléme et de création de partenariats au sein de la communauté;

aider les écoles a élaborer de nouvelles facons de faire participer les parents de la
communauté a l’éducation de leurs enfants et de les aider a se sentir libres de
faire des visites a 1'école ou d’y donner un coup de main; et

encourager et augmenter le dialogue entre les parents et les écoles concernant les

attentes mutuelles et des fagons de résoudre les problémes ensemble.
-~

Financement

placer I’éducation de nos enfants et de nos jeunes en téte de nos priorités en
réinvestissant nos ressources dans les programmes de premiére importance et en
leurs accordant les nouvelles ressources dont ils auront besoin;




e réviser le financement versé aux écoles pour s’assurer qu'il est divisé de fagon
juste et équitable et qu’il tient compte de la diversité des besoins a l'intérieur du
systeme scolaire;

* donner l'information et la formation nécessaires concernant les levées de fonds
destinées aux écoles et aux programmes de développement de la petite enfance; et

e travailler en collaboration avec les conseils scolaires de district en vue de garantir
qu’il y ait des sources de financement suffisantes pour offrir des programmes a la
grandeur du territoire.

Autres points importants

e modifier la Loi sur [’éducation pour garantir la pleine représentation des
Premieéres nations, des associations de métis et des gouvernements municipaux
au sein des administrations scolaires de district et des conseils scolaires de district;

* reconnaitre et faire connaitre le travail des éducateurs et des communautés dans
le Nord pour ainsi encourager 1’apprentissage dans nos communautés;

* rendre les salaires et les avantages sociaux des enseignants concurrentiels afin
d’inciter les éducateurs a rester dans le Nord;
planifier en gardant a l’esprit les futures ententes d’autonomie gouvernementale;

* organiser une campagne de sensibilisation sur la structure des administrations
scolaires de district et des conseils scolaires de district; et

¢ aider les membres des administrations scolaires de district et des conseils scolaires
de district a bien comprendre leurs roles et leurs responsabilités.

Les membres du comité d’organisation des forums croient que le récent exercice de
consultation a donné lieu a une discussion franche et ouverte sur l’avenir du
systeme d’éducation dans l'ouest des T. N.-O. Bien que les bons c6tés du systeme
aient été décrits pendant l'exercice, celui-ci avait pour objet de déterminer ol se
situent les défauts et les problemes a corriger dans la planification stratégique et faire
ressortir les domaines dont il faut s’occuper. Cependant, en aucun cas les faiblesses
du systeme d’éducation nous feront oublier les merveilleux accomplissements de
tous les jours des apprenants, des enseignants, des parents et de la communauté en
général. Il faut ici bien comprendre que les idées présentées par les gens de nos
communautés sur un systéme d’éducation pour leurs enfants dans 1’ouest des T. N.-
O. serviront de conseils et d’orientation.



T’a ?asi Gha Ditth’agh Hile Si Nuhel hadi

?ekena thene ts’én n1 hilehu hasi April 1,1999 dé.?eyer dé nits'én k'adhér t'atthe t'at'u
2eghalana ni sy 2edq 2ane ha.Hayorjla k’eys ts’én s1.T°3 zeritt’is kué,Denech’ani-u tth’i
la ts'qketh si ts'én k'aldher.Dene ts’én hadl ja ts’} yunedhe sqlaghezadhel nen ts'én
t'at’u haea hasi sehiilyé ha?g heni.Diri nits’en k’aldnér si t'a dené ch’anie chu tth'i la
chu ts’'uk’eth se had1 1994 ts’j sqlaghé 2adhel xaye ts'én be sehuleye hazg. ?edza nené
k’é Dené nadé s1 t'4 2a dene beba hunedi s1 ha.Nits’én k’aldher becheleku hayorjla ts'én
naghad ha dene t'a gha nanidé s1 horedtth’a ha tth1 yaredker ha.

T’a zat’e s1 dir1 t'at’'u zeritd’1s kué haza fa yegha nanide »a.Ja ts') yunedhe haea ha s
nezg tth'l bet’a newé yati nats’8r hade. 2eritt’is kue dené honetken dene si ja dené
2edza nené k'e nade s1 bech’anie-u chu tth'i t'at'u dsené 2edza nené k'eya nadé si
beghareé sehulya dé nezq ha.?eyer t'a gha ndidt s1 dene yat1 nadts’} gharé 2ert}'is
kuéyiz) dené honetken si. Hat’u dene henelken ha sni.Ja dezj nené dené nadé si beba.
?edza nené k'é dené nadé s1 yunaghé dené nadé si cha 2edelt’ehilé 2a.

2eritt’1s Kué Nats’edée

. Sekuw s1 k'ani 2erith'is kué yis da del si-u tth's t'g 2eritf’1s kué nat’e tthe
bek’oneka ha t’at'ui sekw nezq »ert!’'is kué nadé ha.Nai sekw 2)gha 2eritt'is
henorinile s1 bets’ed: ha.;

. Beba schuilye ha t'at'u honelkén ha sj;

. T'a dirt sekw honelkén dene chu tth'1 t'g hat'1 sekw hel 2eghalana si-u tth'i dirt
dené honelkén si1 2entt’is k’eyatk s1 hél,;

. Bet’a dene honetkén dené si tth'1 henelkén ha bet’a nezq sekui honotkén ha t'a
2igha as] horeldén lesi ha;

. Tth'1 sekui tg cho hailé dé 2jta 2eritl’1s kué yiz; 2ey1 huh bet'a nezg seku ts’éds ha;

?1ghdsekur Nichaile Dené Honelkén

. ?ésat’u 2d tsambd thela hd xaye kanelt'u bet'a sekw 21gha néchilé dené
honelkén ha yaki 2etk’ore t'a dé bet’a huridhi ha;

. Yunaghé chu dez; ts'y nits'én k'aldher chu yaki nila dé bet’a dirt sekwt bets’edi-u
tth's 2eyer ha ja dé 2asi 2edelt’e-u bek'e ghalada ja ha;

o sekut bets’ed: hadé sekw tth't bethekw tth't dené ts’emi ha2g.Tth'1 nar sekui s1
beba nani ha honelkén ha;

. Din bek’gneka t'a 21ghg sekut 2entt’is kué yis dadel 2anehs;




Seku1 ?eritl’1s kue Nade s1 Bets’ed1 Ha

. Haorla k’eya 2eritt'is kué dathela si-u tth'i 2as1 fa 2ek’ech’a hoelk’enu tth'i
nani dené hayorila k’eya nadé si behel hasni t'a bela k’orelya si;

. Sekuw taisdi-u tth's toka gha niyadé »enstt’is kué nadhér i1 la k’e nadher ha
henokén ha t'at'u yet'oret?a hasi;

. Sekui bets'ed1 hadé t'at’'u nezq 2entt’1s kué nadher hasi selya ha;
. Tth'1 nanet’;-u sekui hanelken huned: s1 net’) haza;

. Bet’oredhi hadé dez 2edza nenk’e dené bade si ghare tth'i t'at’'u dene honedi s1
2alye ha;

?eritl’1s K’eyati-u Tth’i Dene Yat1 Hanidht

. Dené t'a sekui 2erith’1s k’eyatti honetk’én nedheé si tth't behel haza;

. Tth’1 nane sekw betthekuw si 2etitf’1s k’eyatt1 hazajlé s1 bets’edi ha;

. ?eyer dé sekw chu betthekui zeritt'1s k’eyatti beba nezg 2ané ha.nechile dene t';

. Hayonla k’aya dene nade si beba 2eritl'is hate dé.?ey: t'a 2eritt'is k’'eyastti ts'én
hott’éth nedhén ; ha

. Tth'l t'a sekut honetkén s1 honelkén ha nezq sekw 2eritt’1s k'eyatti 2ane ha;
Deneyati-u Denech’ani-u Ttth’i T'a Ts’] ?ané Si

. Dez; 2edzg k’e s1ts') sekut dé bech’ani-u beyati-u bek’oreja haza.?ey1 t'a T'4 dene
honelkén s1 nezg sekui honelk’én 24ne ha ;

. Dene yati-u tth't dene ch’ani -u k’e ghalada s1 hayorjla k’eya dené -u nadé s1
hubehél hazg;

. Dene kedé chu Innugatigut berit}'is t'a dene honeélkén si 2ainedhé-u tth'i t'a
dené honelkén dene s1 2ata 2eghalana ha;

. 2asl ?edq 2alya de hayorjla k’eya dené nadé s1 hats’ed: ha;

. Hoyorjla k'eya dene nadé si »edjni1 t'a t'at’u deneyat: t'a dene honelkén hadi
haea. Dené sqtiné yati t'a hok¢ dené honelkén horel?} dé hané ha;



T'agha nai seku1 xare beyati t'a nezq yatt: ledé bets’edi ha.Nezq Dene Yadt: ha;

T’at'u nezq sekui 2entt’is k'eyatti ha dé dir1 dené honelkén dene si tth't
honelkén ha?g t’at’'u sekw ?jgha 2as) henorinilé ha?g t’at'u sekw 2jgha »asi
henorinilé s1 honelkén ha;

T'at'u hunidhi hasi bek’oneka ghare hayofla k’eya dene sqtine honelkén ha;

Sekw bethekui s1 béhel hadi-u tth's 2entt’1s kué yizj dene ts’eni dé,?eyér ts’} nani
dene s1 besk’ene ba nayeln ha?a henelkén;hd t'a nayetn: ha duweldes: t'a;

Hayorjla k'eya dene nade si t'a horél?) si-u tth'i t'at’'u dene sotine behél 2eghada
hasi;

?erdza nené ts’) dené ddlj s1 dene honelkén dené daly ha horedza ha

Dene ?ake Ddana-u Ttth’i Hayorila ?etts’ed1

?ake bet’orela hadé din zentt'1s k’orejq si 2as1 nedhé »at’e 2eyer dé hayorila
k’eya dene nezq »at nadé ha ;

Ja dez} 2edza nen ts') nits’én k'eldhér s1 2as1 hunitthi dé. Hayorjla k'eya
denet’at’'u nakarilye hasi-u tth'1 t'a 2a dene ha hunild s1 selyé haz4;

Dene sohin,horild k’eya dene nade-u beba workshop k'eya selye ha.Tth'i t'at’u
dené tthheku huly s1 dirt hane 2eritt'1s ye hokq hat’échilé dé dir1 hani ghare dene
hel hahadi ha;

?etehel Hadi-u Ttth'1 ?ata ?eghaladd Hunidhi

Hoyorila k’eya dene nad: si,t’a k'adé-u tth'1 t'a dene honelkén dené s1 2ada
dahal n1 hd?a 2enit’is kué bazj, T'at’'u sugha hasj;

Dez) nen hadeé zeritt'is hate hazg t'a bet’ore?a s1.Nezg ?as1 k'é ghalada dé;

?ake nezo 2entt’1s kué ha»a hadeé diri dené tthekw si »enttis kué naidil-u tth'a
dené ts’eni dé beba sehulye hgza.T"at’'u dené ba nezq si;

Dene tthekwi chu 2eritt'is kué chu nezq hadé.?ata t'a gha nanahedeé si selye ha
hott'éth nidhén haea;”

Tsamba Hetl'el

Nuweskén chu »eritt'is k’oreja chu gha hottéth huniden.?ey1 bet’a 2as1 gothdheé
hunidhi ha t'at'u bet’oredhu s1 h;




. T’at’'u tsamba thela si nanet’j ha.T’aghg daghare tsamba thela nilé dé ha.?ey1
t'a daghare sekw honelkén halea;

. 2esat’u ?d tsamba hulea-u diri 2eritf'1s kué-u tth's sekui 2egha honelkén ha
hubé ts’ed: ha;

. Dir1 DEC's dal; si hubehél »eghalada na tsamba beba thela ha yet'a
2eghadalada ha;
?eyile ?as1 Bet’ore?a Nedhe

. T’at'u zeritt’1s kué ts’) enth’1s thela s1 beghare 2eghalada.s1 2edq nalye haza
t'at'u dene huned: s1 ha. Dir1 dene sotine-u tth't begorék’azazé dene-u tth'l
nitsd’én k’aldher ?ada nezq »eghaladd dé bet'a dirt DEA’s chu DEC's
nezg ?ane hg;

. Dez ts’; dené honelken dené dal; s1 2ake bek’oreja-u tth'i bets’ed1 dé nezq ha;

. 2eyer ts’] dir dene honelkén dené nezq hubé ts’enidé bet’a nezg la k’e nadé ha;
. Sat'u 2a beba sehulye haea 2edets’én k'ailde ha;

. Harelya dené yek’orelya ha?g dirt DEA chu DEC t'at'u »eghalana si;

. ?eyile dene »ata dettth’s dé dint DEA’s chu DEC's ts’emi ha t'a ts’énk’aldher-u

tth’t bela noreni ha;

Dir1 dene »efanidel s1 nadayajki s1 »aradi-u t'at’u »enttis kué hazg hasi yunedheé ts’én
ha.T’a nai »as! borenilevs! chu tth'1 t'at'u nezq dene honelkén hasi sehulye ha?g.?edq
2alya dé huli bet'a nuwe ba hunila hailé.Dene fa hayorila k’eya dene nadé s1 bedagharé
2alya »at’e dene yegha dayatt: 2a.Ku dir1 bet'd t'a honelkén dene dol) tth'1 dene tth'ikw
nezq 2ane ha.Huzedza »at’e.?ey! bet'a nuweskéne si t’at’u honilkén horil?} s1 ha.



Dqne eddged: ghad godi

Apmll, 1999 eklyemdeEdzanenakehohieha theeyttandetsokaoweh sutsgkedagetsqkqt&

;te, eyrnmﬂ‘esmwegitqggda t'a srgelehergmrmhqt €. Eyrghqdqneedag;wq eynﬁqaytgh ' Q namgedesn
yik'ézq ha mwe. Nihtt'é kg gha k'aowoh gha eghalaede dq sii hazq tsgk’eda gots’q kdta-gots’g done,
‘chekoa; chekoa-hoghaetty dg; done seirghaeghataede do; kata xe-eghalaede-do-haanrhazg-edaar:—
nihté-kg-chekoa hoghagetq ghgnamgede t'a-goxeé gogido-hot'e-

Tsik'eda gots’'q done hazq nihti'e kq gha naawo natso golrha grwg gedt, kota done nthtkénezy -
hoghagetg mde [da-edaam goxé gonhats’;que eghatats’eda ha di le ade hahgt'e; Natsetsot'a
haant goxe hoeq ha ts’twq dé edaant t'a edzane k'e done nade; done naawo eyits'q done yatr nezy
wemts’edt ha hq'te. Haani nez) goxe hqegq xé gogha sigha ha ts’jwo-dé kqta done-eyits'g elet’t-hadm
hazg-edaant nagede stirnez; wenits’edrhahot'e. Tspk’eda gots’q done sol hazq edadntt'a gixe-hoeqg ha-
giwg-t'a-Nihtl'é k¢ gha k'aowoh gha eghalaede-dq xé gogido-le: Drhaam tsﬂted&chekoamh&ekq
hoghaeto ha-grwo-gedr:

Whachq Ho

- Chekoa nechalea eyits’ crn;htke 12-agehe; sit edadni t'a-deegnihtl'e kg gits’ ahodrhasnnezr
wek’éhodzq agele ha. -

- Chekoa de?q nihtl'é-t'a wets’ahodr ha sii jwha wek’éhodzg agele ha.

- De?q chekoa njht¥'é t'a wets'ahod: gha chekoa-hoghaehtq golj ha gywq eyits'q chekoa-hoeghaehtq -
ts’adr dq eyits'q nihtl'é k’e yats'ehtr hoghaehtq dq eyits’q dq tady nihtl'é kq ts’agech goh ha giwg.

- Pe2g chekoa-hoghaehtq sii nezy heghdgetq ha eyits’'q de>q-t'ast t'a chekoa hoghagehto-gott ha,
chekoa-hoghaehtq ts’agedi do goly ha, eyits'q chekoa de?q nihtt’e t'a wets’ahodi-ha chekoa-hoghaehtq
ts’adtdo goh ha.

--de?q chekoa-hoghaehtg eyits'q nihtté kg-goh mdé nthtk'é kg e goy: de>q chekoa sti 1o ha le.

Chekoa Nechalea Hoghdetq

- Xo tat’e chekoa nechalea hoghaetq gha-sgmba-t'a edexé sigots'ele ha.

- Edzane k'e gots'q Ndets'q k’'aowoh eyits'q Ndets'g k'aowoh de xésgmba t'a edexé sigots’ele ha hot'e.
- Chekoa nechalea hoghaetg sit wét’y g;xéhogl_aagetq ha eyits'q-chekoa nechalea-hoghaetg ha wet’}-
wehda-nayehdt ha-di-le sii nayehdtha hot'e. -

-~ Chekoa nechalea gots'qt't hoghats'ehtq dé nez; nihtt'e k’'égezq at’y naawo sii Ndéts'g k'aowoh xe eyl
hadnt néawe hats’eta ha g1wo.

- Eyt ndawe-st-ywhanghtt'é kg wexeheglﬁvhfhag;wq*m




De?q Nihtl'é dé hoghdetq ha-
- Satsq t'a ets’etf'é t'a hoghagotq eyits'q ehekoa-hoghaehtq do naawe kdza gk t'a ehekoa hoghagehto-
ha-eyits'q kata gots'e-done chekoa heghaehtq ha-di-le-dé chekea-heghaehtq hala-wgt'a hot'e. '
--Chekoa nihtl'é 7 eyits'e 12 k'e-dehkw’e sit la-edahet’r gha heghdgete-ha W&a&hegbég&&

hagiwe:
-Chekoa nihtt'e netlg k'e dehkw’e-sii-derg nthtl’'é kg-aget'r gigha nezt ha gits'ats’eds ha-eyits’ qde?o
nihtl'éke gots ng_&'reh?& ha het’e-

- Edadnt eyits'q ay} cheko eyts'o-ohda heghageto ha-sil weghats'eda-ha giwo.-
- Edzané k’'e gots’e-done nezj hoghaetg-hats'ypwo de-edadni-eyits’g-ayl t'a kqta-dene-heghaete-ha-sitnez) -
wek’ets’eze-ha-hot'e; hadni nidézg ohda gha nihtlé k¢ naawe natse t'a donre-nezp heghaet&h&di-le
ade ha hqt’e.

Ets'eté-eyits’'q-Yatt Hoghdetq-

- Niht¥'é k’'e yats'eht: gha de2g ehekoa—heghaehtee gol-ha gpwe:

—-Chekoa wet'inthtl'é k'ezg le si edadni gits'agedt-ha--

- Chekoa nechalea wet'r xé nthtt'e-k’e-yageht: gigha nezj ndaawe-xéhogthwhi ha-giwe-
- Kgta edaant nidé-chekea njhtt'e keyagghu gggba nezgadeha haggta ha giwe.
--Chekoa-hoghaehto-de?g-chekoa lo-kara-hoghagehto g shagete deneztd&eke&hew
dile.

Yatt eyits’'q Dene-Ndawo-

- Chekoa-heghaehtg-de-hazq edaan: dene-sol nade eyits'e done-yatt t'a gogede si-nezy ginedi-nidé-derg—
nez;%dzaﬁekegets&ehekeaheghagehtqhad& le-ade-ha-hot'e: -

- Kqta edaan: done yat1 eyits'q done naawo hoghaetq ha sil, dgne soh x€ wek'e-eghalageda ha-hot'e.

- Ehekoa-hoghaehtq wego6-sii-kgta gots’ qqhéarxekBeneKedemhﬂLe%mghagethﬂa&e}exewek&
eghatageda ha-het'e-

- Kgta sti-yattedasnt-t'a chekoa heghdagehte-ha-giwe-sit-gits’e-hél-hot'e.

- Kqta-done-yatt 'a chekoa hoghagehtq ha gywaq dé chekoa-deyatt t'd-heghageto-hat'asi-hazg gol-agele
ha hot'e.

- Chekoa wehda deyat: k'ézq le eyits'g-kwet') yat1 sit k'ézg le mdé-edadni t'a neszrwek’agetahahqt—’e.

- Chekoa-hoghaehtq edaani chekoa nez; yat1 k'égezq le xé eghalageda gha hoghagetq ha hot’e.

- Kota- deeg-done-naawe eyits'q dene yatt heghdetq gha derg-done-yat1 k'é njhtké-hehte-ha-heot'e-

- Edadnt mdé-kéta-yagela si-yatr t'a-elets’agedt h&dbleeyﬁsregqne—swgh&e@a}aededesﬁdqneﬁﬂ—
k'eé-eghalagedaha sii git'a wheog agila nidé-deronezt-hatahkegedt

- Edaam—mdefdzaﬁekegots o chekoa-hoghaehtq do-Edzane k'e-la-gigha nezrt—ar}&gtt&agede}ﬁfyk
st wek’e eghalageda-ha-gywe: -

Kaqta Elets’daged: t'a-Hotr Gixé-Hé2q—
- Njhtl'e kg naawe ts'ghk’e kQta-gixe-heti-hé2g-gha-eghalats'eda ha- -

- Edzané k'e-gots’o-Ndéts'q k'aoweh-edadne t'a-t'asrt'a-edexe sigegeh?) naawot'a-eghilageda-ha-giwe-
- Kota-edaant-done-elét’s agit'e si-elets’ageds-gha dQne—he@aetQhagtwo



Elexé Gots’edo t’'a Elexé Eghdlats’eda-
- Kgtak'ade-eyits'q-chekoa-heghiehte do-elexé gogedet'a eghalageda nidé nihtt'é k¢ ndawe-desg natse—

thﬁdaaﬁrkqt&d@em%e%&e gogedo-t'a-elexe nezreghalageda-at'naawo sit-hazg done yildézg nide—
deeq-dene-elets'agedt ha-di-le ade-ha-hot'e-

- Kqta nihtt'é gola st edadni-chekoa wet'} gha goeq agila mde chekoa wet'} de?q nihtl'é k¢ ts’agedt ade-
ha, ey1 wek’e eghalageda ha.

- Edaant mdeé chekoa-hoghaehtq do-eyits'o chekoa wet'rsii nez; elexe gogedo t'a chekeoa ts'agedi-ha; eyt
-wek’e-eghalageda ha.

Sqmba t’a Eghalats’eda

- Chekoa nihtl'é kg st nezy hoghdgeto ha ts'ywe nidé somba wets'¢-wek 'ehots’ehwhi ha hot'e eyits'e

de?q somba wegha hats’eta ha hot'e.

-Didze n;htl*’ekqxe—ﬁfeedﬁﬂ&s@mb&t’&eheka&heghaet&s& asrek'étle ne-sony; eyi-si-k'acht

weklaeta-ha-

- Kot&nﬂatkeeryagel&hazqedam&mh&ekeeheke&de?&neztheghaetq gha sgmba edegets) naawo

nihtt'é gits’g-agele ha.

l-quzanék’egets’&Nth&’ébké gha k'ade-xe-nthtl'é ko gha somba-t'& eghalageda si-edexé sigegele-ha-
ot’e.

We?q gots’q t’ast

- Dqne Soli, Wadk’qa eyits’q kqta k’'ade sii njhtt’e kq naawo t'a hazg-tsik’eda gots’q-dene elexé nade-sit-
natta gha Nihtt'é k¢ gha k’ade eyits'q Edzane gots'q nihtl'e gha k'ade xé-eghdlageda t'a nihti'ék¢gha -
naawe-att'e-sii tadyagele-ha hot'e: -

- Kqta gots’q done hazgnihtl'e kg ts'gke-eghalaedet'a nihthekd-ts'ageds si-wek’'ehodze-ha-hot'e: -

- Hazg né k'e edadnt chekoa-hoghdehtq-dg gits'dzedt xéht'e Edzané k'e gots'q-chekea-hoghaehtg do—

gits’azedt-ha-hot'e

- Done-Selt gha Neéts'gk'aewoh edegetsy ts'g-eghalats’eda t'a eyt naawo sii wek'¢hedzo-ha-hot'e- -
- Edaant-Edzané k’e gots'g-nihtl'e ko gha k'ade-eyits'o kqta-yagola ts'g-niht¥’ ekq;gha—kadee}exef
eghalaede-si-wek’€éhodzo-ha-hot'e. -

- Bone-nihtl'é k¢ gha k'ade xé dehlew’e st-edadnt-eghélageda-si-hoghageto ha hot'e:

Kqta gots’q done sii jda nidé di haanu goxeé hozq ha ts’ywq ged: t'a Nihti'eé kq gha k’aowoh gha
eghdlaede-do-xé gogido-hot'e. Eyits'q edaantt'a niht'é kg xé nezyhoeg sit wek’éhodzq hot'e. Hadnt-ko-
nihti'e-ko-ts'ohlc'e edi-weghagoyea lagnteyits'g-edi-ila-wek’e-eghdlats'eda gha la whesg-sit weli'éhodzo—
t'a-wek’e-eghalats’eda-ha wek'¢hodze-agedza-hot'e. Drdzé-edagninihtl'e kg goyichekea, chekoa- -
heghaehtg-dq eyits'g kqta gots’q chekoag weét’} hazq edadni eghalageda sii gixe lad) ats’ele ha ats’ed1 le.
Tsik’eda gots’q done hazq edaan: gizha njhtt'é kq hoghagetq ha gywq sii dakwelq wet'a?a t'a giyatt
nits’ed1 ha hgt'e.







Ju t'at jidu gwidudatth’ak

April tagwinudhat 1999 ju nikhwinan nihk'yuu tr'ooheendal
guuzhik nikhwichit kat yeendoo geeniit nits'oo nikhweenjit
gwitr'it t'igugwihah’aa ejuk nagugwahahtsaa au ts'at™
rukhwikauk'it gwizhit ejuk gwiheelaa geenjit tr'igitheekhyah. 1994
gwinoo gwits’at yeendoo geenijit nits’oo mkhweeniit gwitr’it
t'1)gugwahah’aa geenjit dinehtt’eh tr'attsaih. Ge'tr'oonahtan, .
yeenoo nits'oo trigwundar’ ts'at gwitr'it t'igwah’in eenjit chut j Juu
diguny’, ju dineht’eh juk gweendoo geenijit ejuk
natr’igwihabtsaa. Nikhwindnh’ kak gwich’in kat mits'co
dagunudhan, jidu ganunji’dadhat gwinjik natr'igwahahtsah.
Chut ts’at yah jilch’en kat mkhwikauk'it gwitee giheedadal
geenjit guutat trigwitjik. Yuughwan, K'eejit kat, Ge'tr'oonahtan
kat, mhh’ejuk t'1igwidich'uu geenijit jilch’eu, kauk’tt gwizhit
nihkhah jilch’en au ts’at kauk’'it gwizhit ge’tr'oonahtan geeniit
ganunj’gadhat.

Ju nuhah jilch’en kat jir ge'tr'oonahtan gwehneet'au geenjit
gugwiduntth’ak. Kauk'rt gwizhit gwuyeendoo gwikak
t'igtheech’aa. Yeendoo jidu gadunjudizhut gwik'it gwihee'ah.
Nikhwininh’ kak nits'oo trigwundar’, mkhwigmjik tsat
yeendoo ruts’oo tagwijuudhat k'ughe’ ge'tr’oonahtan gwizhit
tr'ebneet’al, Kauk'it gwizhut sru tr'igwiheendau ji’ zheh k’oo
gwizhit nthah k'ughe’ gmunt’au au gwmjik ge'tr’oohanahchah.
Nikhwikauk'it gwizhit gwich'm kat nits'oo dagiheedya’aa
gwizhit geenjit ju ruhah jilch'en kat ts'at giguhe’.

Yeendoo nikhwindnh’ kak nit’soo ge’tr oohanahchaa geenpt |
zhak ts'at gwidinuht!'oh.




Nihah Gwizhit Ge'tr’'oonahtan Gwiheelyaa

Ju K-12 gwizhit k’eejit kat shu’ gik'idhinju guuveenjit
gwiheezaa geenijit khanh” gwitr'it t'igwahaa’aa

Khanh'’ ju k’eept kat shu’ gik’idhinjn nits’oo guuveenpt
tr'1gihe’ gwmjik gwitr'it t1gwihaa'aa.

Gwindoo k'eejit kat shu’ gik'idhinju ts'at tr'iheendal leu
ge'tr’'oonahtan zheh gwiziit teelah.

Ga'uuntahtan kat k’eejit kat shu’ gik'idhunju eenjit gmndoo
gaguuvoohanahchaa.

Ju k’egjit ge'tr'oonahtan deek’it thlak gwizhit Jerth kwaa kat
zrath t'igiheech’ah.

Tr'unun Tsal Juk Kwaa Hee Nits'oo Guuvah Gwitr'it T'1igwihaa’aa

Nagwidadhat gwlz}ut tseedhoh guuveeniit gwik'it gwxheel.aa ’
tr'igwihahtsah.

lisrah hah chut kat nthah’ yinjih ihtak bah ju geenjit nihah
gwitr'it t'igwihah'aa.

Yuughwan kat gwits'at tr'theendal ts'at juudin tseedhoh

ahtsu kat geenjit guguuheekat. .
Chit kat hah nthah gwitr'it t'igwihah’aa aun ts’at mts’oo ts’at

gwuyeendoo gwiheezaa geenjit gwitr'it tigwihah’aa. -
Au ts'at ju k'eejit kat ge’'tr’oonahtan mgxhee al gwichih tr'ulee . -

guutr "ahtst1.

Ge’tr'oonahtan Deek’it Gwunchu Tr'igwahtsu



KalﬂQ'lt'ngZhlt. ge'tr'oonahtan gwiyeendoo gwunzi

- tr'gwihahtsaa au ts'at kauk'it gwizhit gwich’'in kat nihr’ejuk

geenijit gaguuvooniltin gwizhit gwitr'it t'igwihaa’aa.
Grade7-9 kat yeendoo geeniit gwuyeendoo gik’igahaandal
guuu"’aht‘slh.-" o

Keejit kat, ge’t;'foonatan yiunjit gugwitah’aa gwik'ughe’
gaguuvoonahtan yunijit gugwitah'ah giheelaa.

Nits'oo nikhwik'egjit kat gaguuvoonaatan zhit gugwahnah'aa

. th'ee gwuyeendoo gwiheezaa ji’ mits'oo gwiheezaa gwizhit
gugwahnah'ah: =

Ge'tr’conahtan zheh geh'ok gadiyuunaatan geenjit
gwiyeendoo gwunzy tr'igwihahtsaa au ts'at nits'co

- ‘gwudandau gwinjik ge’tr'oohanahchaa au ts'at nibh’ejuk

ge'ir'oonabatan gwizhit gugwahnah’ah.

. Aﬁ"xdantl’ob Ts'at Nikhwiginjik Geenjit

Dmeht}'.eh kak .&ﬁéﬁkhu geenjit ga’uunahtan gwindoo geenijit

gwitr'it t'agwahaa'aa.
- Yuughwan kat dimehtl'eh kak gigtheekhyaa guuveenjit
gugoontri guuts'at tr'str'theendat.

Yuughwan kat digigu tsal kat dineht}'eh kak gugwahnah'aa
gat'iguhineezhaa’ gugwahahtsaa.

Kauk't gwitagwimyaanch’uu gwizhit dineht!’eh vikak

- tr'igwimnah’u mzu tr'ahahtsaa.

K'eejit kat gmijih nibhr’ejuk t'unch'uu kat ts'at teigiheendal

o geenjit Ga'uunahtan gaguuvoohanahchaa




| ‘Njkhw1g1n]1k, Yeenoo Nits'oo Tr'igwundar’ Ts'at Nits'oo
Dagweed1 m |

. ndu tthak gwizhit ga’'uunahtan vint'n nutr’ijilzhu gwuyeendoo
Keejit kat gahgiheedandau nits'oo gwndandau ts'at

- nukhwigmnjik Zut..

‘e Kauk'it gwitagwinyaanch'uu gwizhit gwich’in kat tthak
nikhwigmijik t3'at yeenoo nits’0o tr'igwunday’ geeniit tr'ulee
trigwahtsiy. |

« Nikhwa'anjoo kat ga'uunahtan ts'at tr'igiheendak ju

- dinehtteh mkhvagu kat gaguuvoonaatan zhit.

* Kauk'it gmtagwmyaanch’uu jidu gmjih zhit

- ge'tr'oohanahchaa gahgwiheedandan tr'igwihahtsah.

. ﬂ(hwxgmpk zhit ga’oohanahchaa jt’ jidu vah

ge'tr’oohanahchaa nikhwits’an tr'ahahtsah,

« Tr'umn kat gmijih ahgidandaih kwaa jidi vik'ughe’

- - gik')gihaandal geenjit tr'igwibahtsah.

' * K'eejit kat ginjih ahgidandath kwaa kat ts'at tr'itr’theendat
geenjit Ca'uunahtan kat gaguuvoohanahchaa.

- * Nits’oo gwudandau gwichit ga’uunahtan

 gaguutr'ochanahchaa au hah kauk'it gwizhut gwitr'it
tigwihaa’aa.:

« Datthak vit agwahdahch aa geenijit kauk'it gwizhit gwich’in

" kat gwitr'it gutits'an tr'igwihahtsaa.

e Autsat mkhkaaxﬂ( 1t gwits’at ga'uunahtan kat gwik'ughe’

- gwunzu ge'guuhanahchaa,



Sru Tr’lgwindéll Ts'at Kauk'it Gwits'at Dunt'n Nitr'ijilzhu

Kauk'rt gwizhit sru tr'igwiheendau ji’ chut kat nits'oo
ge'tr'oonahtan gwmjik juu digwiheedya'aa.

Chut kat nits'oo dityeenjit dagidi’m gwmt’nn nutr'sjilzhu jr’
kauk'it gwizhut sri1 tr'igwiheendan geeniit gwitr'it

tr 1gw1hahtsaa .

Au ts’at yuughwan rnuzu tr'theelyaa gwizhit geenjit gwindoo
guuts’at tr’m"lheenda}

- Nihjaa Tr’xheelyaa Ts'at Jidu Tthak Gwizhit Nihah

Tr'igiheekhyah -

Chut kat ts‘at ga'uunahtan kauk’it gwizhit ge'tr'oonahtan
gwizhit geenjit nihts’at tr'itriheendal dagwids’'m gwizhit tthak.
Nikhwindnh' kak gwizhut nithah gwit’agwir’ee ts'at nihjaa
tr'1dilu gwizhit tthak tr'igwehdimneet}’oo ts’at au gwmijk

“gwitr'it gwahaatsah

Kauk'it gwizhit yuughwan kat ge'tr'oonahtan zheh gwits'at
neetr’theedadal ts’at gwits'at tr'igtheendal geenjit gwitr'it
tigwahaa’'aa. =

‘Au ts'at yuughwan ts'at ga'uunahtan nubah jidu tthak geenjit

gwitr'it tigugwahah'aa,

Tseedhch =

Jidu gwuyeendoo gwizhit gwijunchu geenit tseedhoh

nrir'theelyaa au hah mkhwigu kat gatr’oohanahchaa.




*

Tseedhoh gwitat tr'iheelyaa jidn datthak gwizhit geenjit
hrdagwidlu hah gwitat tr'iheelyaa mijm gwuyeendoo
vit'atr'ahdahch’aa gwits'at. |
Ge'tr’'oonahtan gwizhit ts’at tr’unin tsal juk kwaa hee
ge'tr'oonahtan nimunjil kat eenjit nits’oo tseedhoh gahdaatsaa
gaguuvoohanahchaa. |
Ga'uunahtan eenjit mijizhu kat guuvah tseedhoh eenjit
gwitr'it t'igwahaa’aa, nikhwinanh’ kak gmdeetoh tthak
geenjit.

Nihtr'ejuk T'igwidich’uu Geenjit

Ge'tr'oonahtan gwidagwidi'e’ ejuk natr’igwihahtsaa ts’at ju

nikhwah gwich'm, teenjir nilu ts'at kauk'it gwichit kat ju

ga'uunahtan eenjit mijilzhu mhah gwunzu ngﬂ"lt ’

t'agwahaa’aa.

Nikhwaga 'uunahtan kat gwiunzu gwitr'it t'igugwah’in geenjlt
yunijit guutr'ichit’ee gwuyeendoo nikhwikank'st gwxzhlt '

gaguutr’oohanahchaa.

Ga'uunahtan kat jidu tthak gwizhit gwinzu guutr'lguuheekat o

Kheenjit Chit tr'theedilyaa gwits'at kheenjit gthr'xt
t'itr'igwahah’aa :
Ju ga'uunahtan eenpt nijilzhy kat dagidr'm gahgwMeedandau
tr'igwihahtsah.

Au ts’at ga’uunahtan eenjit mjilzhi kat jidu geenpt gw12h1t |

gunlu gaguutr'oohanahchaa



Eyako Gma kakY-pihtamahk

kaki-paskiwinitocik &ki Northwest Territories peyak kikimibit awa ayTkipisim, ekospi ohei
kiskgyiheikiitw ohcitaw pokw ts-pTtosowTpinikecik okimawinihk kwayask ta-
kanawApahtahkwdw Sma western NWT Ekwa kihtwam ta-kanawapahtahkwaw shi
pimipayihcikecik&wina Sta. Awa okimaw Minister of Education, Culture and Employment
kitakisot ki-natotamaw Gma oyascikswin: People: Our Focus for the Fatare, kikT-pe-
pimitisahik3t€k aspin ohci 1994, itEyihtam skwa kihtwim ta-kanawapaheikitsk Eyako abpo
tnina ta~pTtosast®k. Nitaweyihtam mina ohcitaw kIwatinohk ohei ayisSyiniwak k8-isi
nitawiyihtahkwaw gkota ta~-masinahikatZyik. Fornm ki-osihtiw awa okimaw misiwiti-Gta
western NWT ta-papami-kakwecihkTmocik mahti Esa t&nisi ki-itéyihtahkwiw oma
kiskinwahamatowin, onTkihikomawak, okiskinwahamakanak, okiskinwahamakewak, nahiyaw
otatoskEwak Ekwa kotakak kTwetinohk ayiseyiniwak.

MisiwTt1 ohei kT-pihtawswak ayisgyiniwa g-nitawTyihtamiyit kwayask ta-sobkimakaniyik
kiskinwahamatowin gkwa mina ta-sTtoskahkwaw kiskinwshamatowin ihtawimhk kTspin nohts-
wipahtamwak kwayask t&spayiyik kiskinwahamatowin westorn NWT. Obcitaw mina poko ta-
nisitohtacikatsk ekwa ta-kistByiheikitek kiwstinobk pimAtisiwin skwa pikiswswina kTspin
 katawa ispayin 55 nTkiin kiskinwahamatowinibk. PSko Syako ta-kitSpahtahkwiiw kispin
nitaw¥yihtamwak ta~sohkTmakaniyik kiskinwahamatowin, yawis mTna poko awiyak ta~
wicihow®t Skwa sTtoskahk kiskinwahamStowin 5ma &ta iht3winihk (western NWT), Oki
kiwdtinohk ohci ayisSyiniwak kwayask wicihiwewak kota kwayask tEspayiyik Sma ka-kakwe
ohpinikatek, Eyakoni ohi atiht kaki-nitawTyihtahkwaw kiskinwahamatowinihk tespayiyik

Inchusive Schooling isiyihkatsw 5ma

*  sEmak ta-nitawi-kiskdyihoikatek thnisi 5ma okiskinwahamikanak taki-isi-
wicihihcik kiskinwahamatowikanikohk K-12;

* Wipac ta-mici-atoskacikateki anihi ka-miskablkwiw kikwaya
okiskinwahamfkan ta-wicihikot;

» Nawac awasimi otatoskswak tatoskahiheik tiskoe special needs assistants,
program support teachers, reading specialists skwa kotak owicihiwewak;




* Nawac mistahi ta-wTcihiheik, ta-kiskinwahamaheik 8ki otatoskswak
kwayask tesi kaskihtacik ta-wicihicik okiskinwahamakana;

* AwasimT fa-wTcihihcik kiskinwahamatowikamikohk 8ka ta-ma-mihcataskingcik péyak
classroom okiskinwahamzknanak. ‘

Barly Childhood Development

*  Tahbtwasli soniylw ta-nahZhit awasisak ohci ekota ta-wicihiheik;

* Oki federal ekwa territorial okimEwinihk ta-sTtoskahkwaw Shi programs ski-ka~
kihtwim pEyakwan kkway tatoskatahtkwiw;

*  Programs ohi ohcitaw poko kots onikihikomawak ta-pakitinihoik wistawSw ta-
wicihiwscik Skwa aki mistabi ki-kaskihofkacik ta-tipahikecik anita enrolment fee ki-
istyihkatek,

* ta-nitawi-kisk8yihcikitsk mahti 8sa nawao ki-miyopayik kTspin wipac kiskByihtakwan
kikway Sma ki-ayamihikot awdsis shpo kikway skota takT-atoskacikatak;

*  Semik ta-miei-atoskacikatdki ohi ka-miskikateki ta-wToibikocik awasisak ka-mEci-
ayamiheikSeik.

Grade extensions

. ta-mTyTheik kTkway ta-miyo-apacihticik high schools taskoe cikistépayihoikan
kiskinwaham3kwin (distance technology) kwa rotation of instructional resourses ekwa
ta~-masinahikihicik ayiseyiniwak ki-nakacihtacik pitos kikway;

. Oki okiskinwahamakanak tepakohp isko kZki-mitataht ki-itakisocik taka-kakYskimihoik

atosk&win ohci.

* Ta-sihkimihcik okiskinwahamakanak ta-ahkamTmocik gkota obci ta~wicihikocik ka-
kiskinwahamahcik. ‘

* ta~kanawEpahcikateki vocational programs mahti Ssa tiuisi taki-si-kiskinwahamahcik
ayisByiniwak;

* n@spioi kwayask ta-kiskinwahamahcik distance edncation ohci nagpici mina kiwetinohk
pimatisiwin &kota ta-nckwahk mTna pTtos tesi-kiskinwahamahcik Ekota ohei.



Literacy and Langnage Devlopment

*
]

&

nawac mistahi sBniy3w ta-ahyiht ayamihcikewin kici

aniki &ka k3-kaskihticik ta-ayamihcikEcik ta-kiskinwahamahcik t8si-ayamihcikecik;
ta-wicihicik onikihikomawak ta-ayamihtamowacik ocawdsimisowawa kiyapic &-
apisTsisiyit tkota ohei ta-miyw@yihtamiyit ta-ayamihcikyit;

ta-kanawapahcikatek mahti Esa taniei takT-isi-mawasikonshkwiw pTtos masinahikana;
awasimT tati-kiskinwahamahcik okiskinwahamakewak kwayask t&si-kiskinwahamGwicik
awisiza tesi-nisitohtamiyit kikway;

Language, Culture and Heritage

®

awasimi tati-kiskinwahamahcik okiskinwahamak8wak tesi-nisitohtahkwiw nchiyaw
pim3tisiwin Skwa kiwetinohk pikiskwdwina kwayask ta-kaskihtfcik ta-
kiskinwahamowaoik néhiy@sisa skwa iyawis oki awasisak kTwetinohk ohci;

3ta ohci ayisSyiniw pikiskwEwinihk fkwa ayisByiniw pimatisiwinihk ta-osihtacik
programs wiyawaw ekota nohiyawak skwa kotak ayis@yiniwak ta-wihtamakecik kTkway
&-nitawEyihtahkwiw ocawasimisowiwa ta-kiskSyihtamiyit; '
ta-osihtzeik kiskinwahamakewin oski-okiskinwaham#lkewak tesi-nisitohtabkwsw Dene
Kede abpo Inwugatigiit curricula skota ta-kiskinwahamak#cik kehts-ayak ahpo aniki ka-
nakacihticik Eyakonm masinahikana;

ta-kakwZcimihcik ayieSyiniwak mahti 8sa kiko pikiskwiwin ka-nohtE apacibiacik
kiskinwahamatowikamikohic _ N

ta-otinamaheik masinahikana ahpo kotak kTkway ayisByiniw pikiskwiwina ta-
kiskinwahamamiht ocawasimisowdwa;

ta-kanawdpahcikatek mahti 8sa tanisi taki-isi-laskinwahamahcik aw3sisak k3 k-
kaskihtcik kwayask ta-pTkiskwecik;

ta-kiskinwahamahoik okiskinwahamak¥wak tanisi taki-isi-wTcihacik awasisa ki-
Ayamihtyit ta-pTkiskwayit;

ta-m3ei-kanawapahtahkwiw tinisi oma ayisSyiniw -ati-isi-kiskSyibtahk kikway;

3ki Language services ahpo”Aboriginal organizations ta-kakwecimihcik mahti €sa ki-
kaskihtgcik flexibility in program delivery tetotahkwaw okiskinwahamakewak &kota
misiwitE ohci takf-wicihikocik




* misiwT ta-papami nitonawscik kiwétinohk ohei okiskinwahamakana to-ps-atoskeyit ota.

" Healthy and Supportive Communities

*  kE-miywdyacik ayisyiniwak Skwa k3-sohkSyimooik aTkEnapiwak
kiskinwahamakéwinihk &kwa wicihTwak inter-agency ékwa inter-governmental
approaches ta-pimitisahshkwaw ta-miyopayiyik kahkiyaw kikway ibiwinihk;

i ta-sihtoskahkwaw anihi Zsay GNWT community Development Programs kisteki ta-
nikanasticik ayisSyiniw miyomahcihowin Ekwa &kota ohci ta-ati-kaskihtgcik ta-
wicihisocik

* ta~atogk3tahkwaw onikihikomawak t¥si-pamihawasocik

Communication and Partncrship Building

*  ta-wicihihcik onTkinTwak 8kwa okiskinwahamakewak ta-wihtahkwaw tanisi wiyawaw
g-isi-nohts-wipahtahkwiw kiskinwshamakeéwin;

* ta- masinahik3tek ita k3-miyopayik kiskinwahamak&win ota western NWT;

* ta-wTcthihcik ta-kakwe-sikdcimacik ayisSyiniwa tapg-wicihiwdyit
kiskinwahamatowikamikohk.

* ta-kakwe-wicatoskomihcik onTkihikomiwak ta-wicihiwecik kisic ta-
wihtahkwaw tinisi taki-isi-ispayik kspin kikway naméya kwayask

Sontyaw (Financing)

*  Liskinwahamatowin ta-nikinastik skwa soniySw thiht ite 5-mawaci-
nitawZyimiht awasisak ta-wicihikooik;

- kibtwim ta-kanawapahcikitdk ita awa soniyAw e-isi-Bpacihiht iyawis awdsisak ta-
wicibikoolk S . L

* ta-wicihicik tanisi taki-isi soniyahk&eik kiskinwahamatowikamikohk Skwa Awisis
Development Programs Skwa,

*  ta-wicitoskEmicik DEC's tasmawasikondcik sdniyiwa misiwIt] territories tapacihibt.



Other Issues

* ta~pTtosastek Education Act, ayiséyiniwak, apihtawikosisZnak skwa municipal
government wistawaw tapicik skwa tildsocik DEA's ekwa DEC's,

. ta~wiheikatek okiskinwahamakewak ahpo otatoskEwak tnisi s-isi-atoskatabkwaw
kiskinwahamZtowin;

* ta-miyo tipshamahcik skwa ta.miyo pamihiheik okiskinwahamakdwak

* ta-kwayitastacik oyasowewina taskSc pokwespi Gma self-government ta-
pihtokwEmakahk;

* ta~-wihtamahcik ayisSyiniwak tinisi 8-isi-pimipayihcikecik 5ki DEA's tkwa DEC's;

.o ta-kiskinwahamahcik DEA gkwa DEC members kwayask tesi-nisitohtahkwaw

' otatoskEwiniwiw.

Oki forum delegatcs kiki-nitawi-papami-kakwecihkTmocik tapwihtamwak kwayask 8-ki-
mamawi-pikiskwatahkwaw kiskinwahamatowin Gt nTkiin ta-wicihikocik ayisSyiniwak western
NWT ohei. Nokwan Zkota kwayask &-kT-pE-atoskEmakabk Sma oyasowdwin. Mika e-kT-nohie-
kigkeyihtahkwaw ita nawac taki-atoskitahkwaw kiskinwaham3towin, fyako dma kwayask kaki-
pé-kanawipahtahkwiw: Oma ki-mawinihamahk liskinwaham@towinihk nemwic kakT-
ataweyihtgnaw asay kaps-isi-atoskitahkwaw kiskinwaham&towin okiskinwahamikanak,
okiskinwahamakEwak, onTkihikomIwak ekwa kotakak ayisSyiniwak, Ta-kakwe-nisitohtamahlk
&-kakwi-kiskinohtahikowahkwaw 8ki ayisgyiwak tanisi dma taki-isi kiskinwahamahoik
awasisak Ota western NWT,







YERI GHQ RAXEGOTS'ADE GHQ X3ID3 DAYITL’E

Hdu xa1 April 1(Li1 dzjné), 1999 2eku nidé Juhda Hinéné lahot'e lahk’eduys hayihé juhna
hjnénék’e da K'ahowe kéta kayagodéyila gota deneghame 2eghalakeyeda
gogharakeyeda gha got'ddéra keniwe. Education,Culture hé Employment (ECE) gogha
K'dhowe hil; juhna horénozg lak’e xa1 1994 2eku gots'e heder: 2edjhti’€ People: Our
Focus for the Future heded1 kigharé 2eghalayeda yile gogha xads ddtl’e ghdrdts’eyiida
hadeyidi. Hagu juhna hinénék’e denerada ke heden ts'¢dane yighgné hé ts'¢dane ke
2edjhtl’é k¢é 2at’jke,gaeurehte ke Denewad kayade?a ghame seghalayeda ke kdgta
goghame 2eghalayedake hé goza hoyi dene dene gahurete gho dakemiwe duile heden
dene sgearéht’e k'ahowe goghalakeyuda gogha gorizenéhtl’e goghq ts'é gahda.déhya
nekdta »akat’) nide.

Gogha déhw'1 ke déhys gqta denets’é 2ukewdh?q gha gota rakeddde »eguihys deneke
k’ahjine 2areygné heder: dene kqta hyt'y siiré gonezo dene gahurete xahwe got’ode?a
ts’eruwe hjdéwé jihda hinénék’e radake hé gonezg goduw’e ts'enywe nidé kadayidi guini
gots’é gokayida.Hagui 2edjhtl'é ga gonezd dene gahurute ts'emwe nidé xaré kuxada hé
da nek’e 2edegokad: hé dene hek'egli?a gakokenjhshq got'dde?d ts’eniwe. ?ey1 goza
2ed)htl’é ga gonezo ts'édane ke gahurute keniwe nidé 2ey1 kedekgtd ts'¢dane goyighdné
goza gok’e 2eghalakeyeda gha dene 2areygné gok’e 2eghalakeyeda nidé gogharé
denekdta 2areygné zelehé 2eghalats’eyeda hé 2adahxq kdta gonezo 2elehta gokad: gha.
Dene hjtg w'ila xada stiré nezg raxegha kenila 2ey1 ta gots’e xada xahwe nezq yeriwe
kayila hagu goyuwe gok’e godéhtl’e.

2EDIHTL’E KQE GOGHA XiD3

. ?eku hjt'i lahot’e 2edjhtl’é kézegots’erihwi gots’e »edihtl’é belq gots’é K- 12
gots’é da duile gots’éh?gné gonezo ts'édane ghame 2eghalats’eyeda hé gozs yen
hé dule gots’éh>gné gonezd gakuruta gha duile kuts'érats’skegokuih?at gogha
2eghalakeyiida;

. 2ey1 xads goga kegokieq 2eyitl'a nidé 2ekuh hjt'u gok’e 2eghélakeyuda goka
2akut’);

. 2ey!1 gots’e ts’ddaneke t'ahs) kexght'e du gonezo t'ahs) kihshu ke way1 gonezo
gakurute gogha way! gots'é2gné gaeurehte ke goghé 2eghalakeyuda he
gots'érawoda ke w'ila gozd meni gohew 2edjhtl’é k’egods hyl} hé 2areygné yen
kugha het’dde?a gogha 2areygné dene gok'erits'als got'odéza;

. hidu da gaeurehte ke gakurete hé way! gots'éhagné gakurute gha w'ila sgba he
gots'é rakads gha, goza garurehte ke ts'érdds, hayizs d4 diile meni goenzo t'dhsy
hihshule ke stiré gonezo kedeeeghalayida k’e 2eghalakeyida gok’a 2agot’s; hé

e déhy3 ts'édane gakurete kugha gazurehteke k’éréwoht’e gha way1 gots'é2¢né
sgba heé kuts'éraguds gha;




Ts’odaneke ?edihtl’é KGé Kézegokerihwi Gowere Kuk’égodi

Lixaik'e soeagoréht’e guni sgba hé meni ts'ddaneke »edjhtl’é kgé kézegokerihwi
gowere Kek’éyedihad: hyly ke ts’érakada gha;

?ey1 K'ahowedéweéke (Federal Government) hé Juhda Hinénék'e gogha K'ahowe
hyl; ke 2elehé veghalakeyida gogha 2elehé xads kehs) got'dde?a gogharé duladi
?ekurikared! sgba k'egots’ew! gha hagu k'dne gowere t'ahs} ghdlats’eyida nidé
goghg dene 2akdrahékad: gha goghdre »ekurikazed: sgba k’egots’ew gha yile;

areydné kehé ts’édaneke yighoneé »edjhtl’é kgé goga hé goys w'ila ts’édane za
»akut’} hagu goze déhya dule ts’odane yighdnéke kuts’ddaneke 2edjhtl’é k¢é
?akat’} gha ragokeyéhdi gha;

heden ts’édaneke yighgné way: gots'é2gné kedeyake za »edjhtl’é gdya »akut’;
gogha da gok’e »eghalats’eyuda hay1 za yer 2areygné gok’e »eghalats’eyuda
gogha kugha het’dde?a hé gogha k'ahowe 2eghalayida ta gots'e meni goza
gok’e eghalayida keniwe gdots'érakada gha hagu »ghla gots'érakads gha; he

2areyqneé yer: goxads goghq kegokih?q yile »eku hjt'u gok’e »eghdlakeyeda gha
ts’odane ke 2edjhtl’é kéregokerihwi gowere gots’érakada gha;

?edihtl’e Ghq ?arats’it’e ?eyitl’a Way1 Dene Gahurete

»edjhtl’é hysha k’e?ats’et’) nidé wayi t'ahs) kayadeza gd dene gahurute goka
?agot’} gha,goza »jhtl'a yer1 ga gakurete 2ehdarakala gha,hagu kdta gots’e
deneke t'ahs) kayade?a gakonihshq ke zedjhtl’é k¢ goya garukuruhte goka
?agot’) gha;

2edjhtl’e lahd) hé Lifétg gok'énehta 7-9 yer: ga 2eghalayewida keniwe ggoka
gots’é gokada gha;

way! gots’é2gné zehk’dneé ke 2edjhtl’é 2akuit’; goka 2ed)htl’é kgé gdys gonezo
guwora goka 2agot’} gha hé gdza way: gots'é2gné »edjhtl’é ga kegokihea goka
?agot’} gha;

t'ahs) kayade?d goga »edjhtl’é kgé 2at’} ke yer: gakurute keniwe gogha da
duile kukgta hjt') gakurete 2ey1 kegokihea gha; hé

t'ahs) kayade?a goga »edjhtl’é kgé »at’) ke yer1 gakurute keniwe gogha da
dule kukdta hyt'} gakurete hé da way! gots’éhzgné juhda goga gakurete gha hé
da dule gok’é k'inagots’e?a hé da dule gots'érakada kegokiheal gha ;



?edihtl’ek’e Gots’ada hé ?ets’edétl’e Goza Dene Xads Ga ?eghdlats’eyeda

meni 2edihtl’ék’e gots'ads ga 2eghalayeda ke way1 gots'éhegné zedjhtl’é k'e
gots’ada kugha wos} goka 2agot’) gha;

ts’odane ke 2edjhtl'é k¢é 2at’; ke déhys du kuyighdné 2edjhtl’ék’e gokada
kokenihsho yile nidé gakuts'uruhte goka »agot’; gha;

ts’édane ke 2areygné begot'meé ke way: gots'é2gné kedets’édaneke ts'ézedhtl’e
k’e gokuda ggka 2akuit’) goghareé k'ale kiselehit'u 2edjhtl’ék’e gokada kugha nezg
gha;

da dule way1 gots'é2gné kqta nj 2edjhtl’é bek’e gots’eds deneghanéwi gha; hé

da duile ts’ddane gahurehte ke ts'6daneke 2areygné kdyadeza hé gonezo
reghalaytida goka way! gahurete gha;

Dene Xadd, Dd ?edegots’ad: Hé Dene Hek’eguiza

meni gaeurehte hyly déhys kdta lani gota 2eghalakeyuda nidé gowere juhden:
2eghalyiida konthsho 2eyitl'a 2areydné 2ey1 gokdtd kuxads hé da »edegokad:
goga koduhsha goka gahurete gha;

dene xad3 hé da deshjta »edegots’adi goghg ts’ddane gakurute nidé 2ey1 kdgta
kayagodéyila gota Denewa Kayadeea gha déhw'l yer: gakurete got'ddeea keniwe
kegokiih?a gogha gohé veghalakeyeda gha;

2ey1 2edhtl’é beghare ts'édaneke gahuts'urehte yile Dene kede dodi nidé
Inuugatigut héded: yile déhy3 gaerurehte 2ek’dne 2eghalayida k'eriniya nidé da
dule 2ey1 2edihtl’é het'éde?a gun duile gaeurehte gha kits'érads ghahagu kdta
gots’e deneke hé dene hjsha ke w'ila kits'érads gha;

kgta deneke w'ila duile kuyake kedexads ga gakurete gho kokeduhshai kuts’é
gots’ada gha;

déhy3 kdta lam xdrékedexad3k’e tstddaneke gahurute keniwe nidé 2areygné
kehé gots'érakuda goka »akat’) gha;

ts’ddane héhla du surékedexad3 hé gozs Mdla xad3 k'é dugonezo gokado nidé da
dule gakuts'urehte 2ey1 kegokuheai goka »eghalakeyedar gha;

ts’édane hay: diile gonezo t'ahs) hihshu hé 2eghalayeda da duile gots'é»¢né
gonezo ts'odane t'ahs; kuhshu gogha gakurehte gha;




2ey1 kdta gota da 2edegots’ad: goga kegots'iih?a goghas dene gogk’e
seghalayida gogha »eghalayida ké»egots'érihwi hé goghg w'ila dene gahurete
got'ddea gogharé kdta kdyagodéyyla gota gonezo 2edek’é ts’odane t'ahs)
kihshu gha ;

déhyeé region gqta t'ahs} denewa kdta gota da 2edegots’ad da dule goga
kegokuhva gogha denewa kayadeea gha 2eghalayeda mem dule xada ga
2eghalayeda keniwe gohl) keniwe nidé contract goghake?a guni gots'e
radats’edad: gha;

juhdd hinénék’e way1 gots’eh?gné garurehte ke mywa deneta denektile gha
gonezo kugha k’inagots’e?a hjka sure 2eghalats’eyuda kézegortiwi;

Kdta Gonezo ?elehta Dene Ts’ily Hé ?elehts’éradats’edad:

garurete gogho hé goza da dule kdta gota gots’e 2eghalayida kayadera hé
k’ahowe 2eghalayida gota gots’e »areydné deneke da diile way! gots’e2gne
gonezo »elehta dene ts'll) deneghame gok'e 2eghalayida kézegokerihwi gha;

hydi GNWT da kdta ghame 2eghalakeyeda 2ey1 ni kéta lahot’e razekededuje he
yert hé kugha ts'énét’e hé kudzizegod: gha; hé

hagui kdta »edegha da gonezo ts'édaneke yats'erihsha goghq gokada dodi nidé
goghq 2ed)htl’é hé xada datl'e denegha kikararuw: gha w'ila kuts’é rats’ada gha;

2elehts’é Yagots'ids Hé ?elehé ?eghdlats’eyeda Goghadlats’eyeda

kdta gogha vefeyadéhw’s ke goza gaeurehte ke da duile kedekdgta gogha géaeurete
goga gots'éhegné gonezo k’inagow’e koduya gogha kuts'éragoda gha;

da juhda hjnénék’e garurete ga déhys kdta kayagodéyila gota 2elehé
2eghalats’eyidd hagu ni gazurete gd gonezo k'inagaw’e nidé »edjhtl’ék’e
rikedéwotl'e haguni kérazekewhs) gha;

goza kdta zedihtl’é kgé yagold ni da duile gots'éhegné ts’gdaneke yighgné
2edihtl’é goye 2eghalayedake ts'érakade dodi nidé da dule hdyi gogha 2edjhtl’é
ké gowdnérakede gogha da dule gok’e »eghalats’eyeda kegokihea goghas kuza
2eghalats’eyeda gha; ~

2edjhtl’é kgé 2eghalayeda ke heé ts’édaneke yighdgné da dule gots’éh?gné gonezo
2elehé t'ahs) ghq yagokida he déhys t'ahs) kehé kugha ts'dnét’e nidé da dule
kesoridakenéhea gho w'ila da ?eléhts’é goghg yagots'ida kescéridackenehear
gha goghalakeyeda gha;



Gogha Sdba

xahwa gonezo raxets’ddane ke he »ek’dné ke 2edjhtl’é gd gakurute gogha
x3hwa got’ode?a k’é gok’e 2eghalts’eyeda gha hé w'ila gogha sgba kehla gha;

hydu da »edhtl’é k¢é kayagodéyla sgba hé gots'érakadas yile zedjhtl’é kjé
areygné gha léht’e guim sgba hé gots'érakada gha hagu goza yer1 ga gakurute
keruwe dule nidé gok’é »eghalakeyeda gha;

heden zedjhtl'é kgé »eghalayeda ke hé men: ts’ddane hjseleke hé zeghalayeda
hyl; ke w'ila da dule 2edegha sgba kehs) heé yen ga diile gakurete ghg w'ila
gots’érakads gha;

2ey1 DEC hayizs »eghalakeyeda nidé duile lahot’e juhda hinénék’e gaeurete gha
sgba heé gots’é rakads gha;

Gadza T'ahs) Yer: Beghq Rdzedizets’ewe

2ey1 DEA hé DEC deneza gok’e ts'edéwow’t gha hidu gaeurete gha ?e?d yile
2edé/ guli »arakiyale gha gogharé 2ey1 Denewa kayade2a, Tada mdla ke heé kdta
gogha k’ahowel ke duile gohé gok’e kedéhw';;

déhy3 kdta Il gaeurehe ga kuhé gonezo k'imagaw’e dodi nidé men: gaeurehte hyly
suré gonezo garurehte hagu bontyq nide »ekdragoht’e keyagots’ehwe gha dosdi
nidé kérdeets'ehs) gha goghareé ts'édane daodéhshd gazurete dene het'ode?a
kokenihshq gha;

garurehte ke sgba ddreht’e kuts’é réeeyad: yile way: gots'é2gné s¢ba hjsha
kuts'érazeyadi nidé gonezq goniwe goghare garurehte ke way! gots'é2gné njwa
deneta rakada gha sony;

déhy3 »edets’e’k’ahots'uwe gogha k’ahowe hé 2elehé xads hehs) nidé da dule
goheé »eghalakeyeda goka »akat’} gha;

heder: 2edjhtl'é kgé gha déhw’itke DEA hé DEC yer1 kughalayida hylj dene
2areygné goghq koduhsha gogha gots'éradats’edad: gha;

2edjhtl'é koé gha déhw'ike DEA hé DEC gha kurizenétl'e ke yen kughalayids hl;
gho lahot’e kokediihsha gogha gots’érakads gha;




Meni gogha xada shyyula gha berizenétl’e ke kdta gota k’makade »eguhys t'ahs; gotq
suiré got’ode?a ghq rakégots’ade heden juhda hménék’e hydéwe da gaeurete gomwe
goghq dene hytd rdkégade hagi 2ey1 gots'e garurete ga yer: kehé gonezq kegowizg
2ekazahet’e kohi yen hé dene gha ts'gnét’e dddi nidé yer keheé 2ehw’ile goniwe
»ekdeagoht’e dd diile goghalats’eyeda 2ey1 ghq rdeedieets’ewe gha Hydu dd dzne
toréht’e ts'ddane gakuts'urehte,garurehte ke, ts'¢dane yighdné hé hoy; kdta gots’e
dene ke dd 2edjhtl’é kgé hé 2eghalakeyeda du gohé 2edé/giili »aragots’ula gha »adedi
yile.Kgta kayagodéyila gota gots’e deneke xada raxegha kénila zey1 gharé »areygné
juhdd hinénék’e xahwe gonezo raxets'édaneke gakurete.



Kadimayuata ganik:kun uqara:mik kangiq:siuriniqgduat qanuq
iliuro:diksamin:nik ilisaut:judiksamingik Woli:nirmi (Westermn
Arctic) ilurri:lig’lu:git  ilisaq:duksat. Kiblik:daita ilisautju:dit
magbiraanuk:dir:ni:gait. Dazvaguuq, suna kangiq:simain:mon
nalau:laitduq aglaan sivuk:kiuq:gadigiik:duni sivuniq
nalu:naiq:bakduaq. Savaudi:giyaksat ilisarvik:dibda
qaama:nar:mada, kangigsib:kar:diqdimob:lugit ilisaqduat,
ilisautjiyit (teachers), ilainnin, inyuniar:vin:ni.
Uin:ai:gaksari:galua:gaq:bot ukuat uqautjiyuaq

nalunai: yaudlbluda ilisagak:sain:nun nudaq:qat
Woli:nir:miu:yuat,

* ' uvun:aininaq- bin:nada ginir;simaluda qanuq itjusiksain:nik
dakuma:gub:dalu  qiilik:simayuan:nun  nunabdin:ni
angalat:jibkaq:lugit inuuqadivut; lu

o ilisautjiyuat nunab:dinni sava:lira:suaq:lid duniq:sibkaqlugit.

Inuuniarvigikduat ikaynudimayuat I:luaqduakun

»  sivuligludin, ilisandigiyaksat amailugit,
ganuganoongni:nasuaqda ikayuudiak:kirubda;

¢  suyaksaudi:ruaq:lugit inuit ganuq nudara:ruaq:duni
iluaqduakun uqaudiniagaksat inugoodainnun suli
ikaynudiksiat inugiakdut sumiliqaa.




Savaqadi:gikdiq:luda

ikayugsimalugit sivuligduat ilisautjiyuatlu
sivunigsib:kal:laaluda kayumiqiluda inunniarvibdin:ni;
Nakar:naiqdiglugit inuuniarvinni inuit annauyimayuat
sukonga:sirasuaqda nunangani Woli:nirum NWT;
ikayuqsimalugit ilisarviit kiyun:niugsima:ludikli
inuugadigiit inmin:nun sulipdauqgli nudara:ruaq:duatlu
amaiglugu skur:vik ila:liudiludinlu skurvi:galuan:ni; suli
itjusiq bitqusiglu skurvin:mi ilurilig:niaq:lugu
uqaq:nagigu:vitlu biyuaqi:managit inuugadidin aglaan
kangigsibkarniaq:lugit inuutjidigun.

AKkilit:judi:digun

sko:ru:diksain:nik nudaq:gabda nakar:nairodi:yak:sariyavut

(ilisaudimalugit inuusiksaat nakarmnair:lugu;

Naut:;jiumarik:sar:lugu gangma akianik ikayuudik:saida
ilisautjudiksain:nik abiq:siyuada ilisautju:dirnadigun;
sivun:niu:qasiq:lugit ilisaudi:malugitiu
bian:naqadi:giikduadun isumagilugu ilisautjudiksaq
Nudaraa:raa:luitlu Qauyima:dik:saing:ik; suli
savaqadigilugit DECs maninin:niaqadigilugit
savaudiksaininik nunop:din:ni.

Alpbaltdauq qasagi:yaksat

dutgiksaq:lugu Ilisautjudiksakun Maliro: dakmaq
ilau:mana:suaqlit inuita nunopda, inuuniar:viida
govamongitalu DEA DECs lu ilagadi:gilugit.
nakar:naiqlugit gqaamagilugitlu ilsautjiyuat nunap:din:ni
inuuniar:vip:din:nily,

savakduat akiita quyal:lidiksangitalu ilisautjiyuat
nakar:naiq:lugit savaanikduksaraluat;

suvuk:kiumariksilugit adugaksaita uvapdigun-
govamani:gupda;

ilisimap:kaq:didiqlugit DEA DEClu ava:dingita; sulipdauq



o nakar:natyavia:luklu:git ikayugak:sat DEAs DECslu
ilaumayuat kangigsib:kaq:lugit angaladaadigun
gasagilugu:lu.

« aduq:lugit ilitchuriyadik ilisaqduat ikayuudiksain:nik
nuda:raaraaludani ilisautjiyuksai:dalu. |

Nlisautjudik:sain:nik

» ilisautiniaq:simalugit inuuniarviita ilisarvianni ilisa:gaksait
naalaudidigun sayukdualun:ni, daimaarosiq:bada al:lanik
ilisaak:kiq:ludik, savakdilugit ilisim:marikduat savaudik:kun,

*  kayumigimalugit savaudidigun Savausiita Abqu:daat
Ukduq:simalugu grade 7-9 akba:duaqg:badigu;

» ikayugsimalugit kayumigimalugit ilisaq:duat ilisautji:viin:ni
skugq:duat inunqadigiik:diniaq:lugit isumai:dalu |
nakiq:sib:kaq:lugit;

» isiviriug:lugit kidut giliivikduat sabigsa:laaq:duatlu
uukduq:sima:lugit suk:kun sabir:naikan:nir:niag:bot
ilisatju:dik:sandai:digun; suli

¢ uukdumarik:sidig:lugu ilisaat ungasikdumin
aduni:muuq:lugitlu inuusii:digun  inuit nunap:din:ni
suk:kunlu qasagingnit:kupdigit;

llisaaksat Uqautjitdigunlu Ikayuq:simalugit

«  maq:biraa:nuk:dir:hugit daiguak:sat;

« nudarairuagduat daigu:yuit:bada ilisaudilugit ;

o daiguq:diniaqlugit kayumiqi:malugitlu nudara:ruaq:duat
nudaq:qadik ikayuq:simana:suaqgligit;

o  kayumin:nag:bon inuusiq utjiqun nalautji:makbon
daiguqdilugy nudaq:qanun ilin:nasuaq:lit
inuuniar:vik:bayaan:ni; suli

e nunapda itjusiinmik ilisautilugit ilisautjizyuat
qanuqanuu:bayaan:ninasuaqlit qasaira:suaglit.




Uqauan, Itjusiq Bitqusiqlu
ikayuq:niavia:luksimalugit ilisautji:ynat skuq:dua:yaat
damaida dabudilugit qanuq itjusiruaro:dikbot
Bitqusiruaro:dikbotlu uqautjip:digun kangigsina:suaqlit
nunap:din:ini skuq:duayaat;

e isiviring:qasiq:luda inuuqadip:din:nik inuuniar:vip:din:ni -
ikayuudigiik:ludalu qanuq uqautjip:digun
ilimuk:duq:din:niaqlugit;

 Dene Kede nagaluluun:niin Inuuqadigiit ilisautju:diksait
nudaat ilisautjiyiita adura:suaqligit suli innai:niklu
ilisautjiruaq:ludik inuuniar:viitalu adonro:yain:nik;

o quliusima:lugit inuuniarviit qanuq ilin:niar:mongaada
uqausiidigun aip:baagun nunami:luun:niin;

» satkuksain:nik ilisautju:dik:kun giilikbada inuuniar:viit
aduqsimasuk:daat uqautji:dik skur:vin:mi;

o ikayuq:niaq:simalugit nautjiuq:duat skuq:duayaat
naluviro:sukbada uqautji:qaaq:dimin:nik luun:niin danikdun
naluviro:sukbada;

o savaqadigi:malugit ilisautjiyuat sabiq:saqduat uqautjidigun;

o  kayu:miqilugit inuuniar:viit bagin:niaqlusi
ilisautju:dik:samik itjusiit bitqusiitlu ilidari:malugit;



DUSAUM:MADIPDA NAKAR:NIARO:DAITA

Northwest Territories avikbon (NWT), April 1, 1999,
siakangai:yaqiniaqduq nunakbot Wolin:rum dungaani
qasagilirnagu biyaksaq:bot. Minisdaat Ilisautjiyuata, ltjusiidigun
Savaudik:kunlu (ECE) abirima:yait inuit : Sivumun Aullagiyugut,
15 ukiut adugdat sivuk:king:davat 1994-min:naaniin, amulugit
dutgik:sam:marik:sinasuaqlit. Minisdagbak abiqgsi:yuaq inuit
kiyun:niuq:dain:nik kangigsiuq:dain:niklu ilit:qublugit.
Minisdagbaum inungita dariqat:dalaayuat Wolin:rum nungani
NWT-mi dusaasuk:kludik nudararuaq:dun:nin, ilisagduan:nin,
ilisautjiyi:nin, nunapda inuita kadimayingita, inuuniar:viit
kadimayingita, allatlu Nunap:din:niitduat ilisauju:diksamv
abqudiksaagun.

Minisdagbaum inungita dusaumayuat Nunap:din:niitduat
ukbirisun:niqduat iluririliq:klugit ilisaq:duksat, quyal:lidiksavut
qaku:guq:bon Wolingirrmi NWT, Nalautji:magupda,
ilisau:diksavut inuita nunapdalu itjusiit malik:kupdigit
quyali:niaq:duan:ni uqautjipda bitqusipdalu itjusiin:nik
aduq:simagup:digit. Aduqsimagupdigit quyal:lidik:sakalu:vut
nunabayaap:din:ni . Nunapdin:nin:nag:dat inuuqadivut
Minisdagbaum inungita nakatjiq:nigduat sivuk:kiuki:romikli.
Dazva kiyun:niuq:daita inuit adugklugit ilinigait
ilisautjiynan:nuuq Wolingir:mi NWT.

Skurvikun Nakar:nairodilugit

* nautjimalugit qasagiyaita ilisagduat K- 12;

« aduqlugit nautjinqdaita uqautjiit qasagiyaita skur:duayaat;

»  savaqadik:saruaq:diqlugu qasagiyuat, ilisautjiyuathu
ikayugsimalugit, daiguusimalugitlu, quyalimalugitlu
ikayur:niagduat;

« manimalugu ikayuudiksaat ilisautjiyuat, quyalimaniaqlugit
ilisautjiyit, abqudiksapdin:nik nakarnairopda ikayur:niakavut

nudaq:qavut; suli
« monirvaropda aduglugu skurvikbaliugluda.




Nudaq:qat Ikayuudiksait

Tkayuudiksanik ukiukalun:ni nudaq:qgat ilisaak:sain:nik
abqusiksaliuq:lugit;

Canadam govamangita Wolinrom govamangitalu
ikayuqdigiikludik ﬂlsautjudﬂcsam :nik mon: n11ug1t
qasaginagit, -~ -

ilisaaksat ilumun aduqlugit nudararuaq:duat
ilaumap:kaqlugit ilisar:vin:ni akiruagbadalu ilisaaksamun
ilaita mon:nilugu skurvik;

isiviriumariksilugu, ilaqasiqluni govamat inuin:nik,
quyal:lidiksat bagin:niaqlugit nudarautju:dain:ni, dazvanaqlu
ikayurniaqlugit nakar:naiyaqlugitlu.



DAGODIDI TE'EDTH'Q :

April 1,1999 k’eh gohli Ndeh elech’q ogodleh gha t'ah ddond: edets’é k'oogedéh guli
agogeleh gha g62q. Goghdonele ts’é k'oodhe kod: 1994 dots’e ed: edjht}'éh:” People :
Our Focus For The Future” guli t'ah senaodleh djdi.Dene ddogerudhe ghéade senadlah
gha géeq gocho keh,goghdgogenete keh,goghdgogenete keh gots’eh kgtah gha nothee
godéhth; déegonidhe mek’eoduzhg gha Minister’s Forum Holy.

Yundah Gohdli Ndeh gogha seodleh gha enidé daondi goghcdonete ts'ehk’e eghalaoda
gha g62q.Dene ddond: nagadéh ,gozhahe gdots'eh ddondi,dezhaa goghdogenete mek’eo
dazhqghddde goghanete gha gé2q.Nezy goghdonete gha émidé kqtah ét'th goghdonete
gots'eh dene nezy kagen;za t'ah etexeh nagadeh gha go»q. Gohdl; Ndeh gdots’e dene
Forum gots’é gond: 1q kagieq.Gogondié t'ah ed: dejhtt'éh ghadde goghdanute gad)di.

ELEXEH GOGHAONETE :

K-12 gul1 t'ah goghaonete gha mek'aonds;
See suh t'oh guili t'ahgoghdonete mek’eonuta ;

K’endah goghdonete ts’agdi keh,goghdogente keh gots’eh guili goghdogente
ts’qagod! k’eh nezy goghdogenet gha goghanute;

Dezoah ahsi keogadiea gogha godezhi goghdogonte gots'qqgend: keh deyé
agodleh goeg;




Dazgh sdonet’e zgh t'ah goghaonute gha ahsii t'ah goreh ghalauddh ;

DEZQAH ZHAETS'ILIA GTOGHAONETE

Dazgh aets'tha goghaonete gha saamba t'ah gots’aodih gha seots’uleh;

Ndeh ts'é K'6odhe dedheh gots’eh Gohdli Ndeh gha K'aodheh dedhéh edi
goghdonete ts'é etexeh eghdlaguda;

Gocho goxéh t'ah dezqah goghaonete gha seots'uleh dots’eh amu t'th k’adule
énidé gozhaa goghdonete k'ah naogudih ;

Ndeh ts'é k’aodhe gha eghalagidé keh goxeh ddodih t'ah see suh t'oh
goghdonete ts'ehk’e mek’eonuta;

Azhi t'ah godizqah goghaonate gha mek’oonuta;

KENDAH GOGHAONETE

Kqtah dadhéh goghdonete gha ahsii k'oni t'ah goghdonute nataode?éd t'ah
goghdonute notaode?0 t'ah goghaonute gots’eh kqtah gots’e dene goghdoneta gha
goniedet!’éh gogha aghalaguda t'ah aguhih

Lqad; gots’eh fuih gots’e goghaonete anidé Career Pathing Program t'ah
agut'th;

Edjhtt'ah kijé mzhu nezy agot’} gots'eh k’endah dene k'oni dadhéh gogha
goghaonute;

Ddondi gondne t'ah goghdonete mek’eots'uda gots'eh ddond: met’'ah nezy



goghaots’enete;

Az t'1h goghaonete natse agodteh gots’eh Gohdli Ndeh k'eh nagedéh keh
goghaonete mek'e dets'u dudih ;

EDIHTL’EH K’EODEZHQ GOTS'EH GOZHATIE

Edjhtt'eh goghdonete gots'aodih;
Gocho duwe edjhtt'eh k'ezhatih goghdonete ts'ehk’e t'ah gots'aodih;

Gocho gozhaa k'alah zhdgots’ile edjht}’éh k’'azhaet: gogha nuzy gha
mek’'eoddh;

Kendah gul dene zhatie gots’eh edjhtt’eéh k'eodezhq gha goghdonete keh
goghdonute;

GOZHATIE DAONDI TAH DENE NAGEDEH GOTS'EH KAGENITA

. Gohdli Ndeh goghdonete gha émidé ddond: Dene ndgedeh gots’eh gozhatie
gok’eodezhq gha goeq;

Kqtah zhagola gogha nothee gedéhth; keh goxéh t'eh daond: dene nagedeh
gots’eh gozhatie goghanete k'aodeh holi;

Goghagogenete k'oru keh ohndah gots'eh kqtah gogha asget) goreh daond: t'ah

Dene kede le mdé Inuugatigut edjhti’eh ghaode goghaonete keogenda holy;
Kqtah zhagolah daond: Dene zhatie goghdonete zhek'eogedezhq holy;
God: t'th Dene zhatie t'ah goghdonete gorudhe érudé ezhi ts'é gots’aedih;

. God: t'th dezgah dezhatie jle nidé guli zhatie goged;shq ile nidé daonds
goghdonete k’eh k'eoganda holi;




. Goghaogenete keh godi t'th dezqah gozhatie t'dh goghdonete genidhe énidé
azhi gha goghdonete hol;

Dene téleh goghaonete gha émdeé ezl ts'e aghdlaeda gots’eh gok’edets’ededs
holy;
K’aozh t'ah goghdonete k’eonetah gots’eh ddond: t'ah meghdode goghdonete;

K’aozhi t'ah goghdonete gots'iea gots'’eh mek’e dets’ededih;

KQTAH NEZU KAGENI?A T’AH ELEHTS AGEDIH

K'qtah nezy kagenjea t'ah ndeh gots’é K'aodhe xéh goghdonete ts'ehk’e
eghdlagenda;
. K’qtah nezy naejée gots'eh edagha senoogeleh gha diih ndéh ts'é K'dodhe yéh
eghalagidé;

Gocho otegedéh gotsteh gond: edjhtt’éh t'ah ahsii keogediza gha kqtah gha
eghalagdide keh zhek'eh eghalagudéh;

KAOTS’ENOE GOTS’EH ELEXEH EGHA LAGODAI

. Goghaonete ts'ehk’e ts'é kqtah gha nathee gedéth) gots'eh goghdogenete keh
gots’agodih;

Gohdli Ndeh dots’ehk’e gogha daond: t’ah kqtah nezy edegha seniogyzd gots’ch
efexeh eghalagidéh k'edets’adend: holy;

Daond: t'ah kqtah edjhtt’eh goghaonete ts'ehk’e gots'agend: gha duile
k’eogedi?a gots’eh gocho edjhtt'éh kijé nogethe gots’eh ddond: gogha gooq gots’eh
daegenrea ghoh gocho keh gots’eh ddond: gots'agend: gha dile chu ~ Kk'eots’adrg;

. Yundah dagondih gogha gé2q gots’eh daegeniea ghqh gocho keh gots’ch
edjhtt’eh kijé gogha eghalagide ekqgadéh gha sagodleh;



SAAMBA T'AH GOTS’AODIH

Gozhaa gots'eh dene k'oni ahsii k’oni gots'eh ahsii met'dode?a goghdonete gha
sdamba gots'i?a;

Déondi t'ah edjht}’éh kijé gots’eh “Early Childhood Development Program”
edegha sdamba gedets’} gha duile t'ah goghdonyte;

Gohdli Ndeh gots’ehk’e goghaonute gha DEC goreh eghalats’enda t'ah saamba
kuots'iea;
GONONE AHSII MET’AODE?A

Dene keleh,Meghaede k'qa gots’eh k'qtah ts'é k'aogedeh gha DEA gots'¢h DEC
k'eh gedéhth; gogho nezy go2q gha Education Act gili nagedut}’éh;

Kqtah goghdonete gha goghagogenete keh gots'eh kqtah gots’agend: ghqh
gok'eoduzhg;

Goghagogenete gots’aindi gots’eh gonéne ahsii t'ah gots'agodih gots’eh
eghalagidah gha nezy g6 gha senets’uleh;
Dats’¢é k’oots’ede gots’e edegha seots'uleh;

DEA gots'eh DEC ddond: eghalagidéh dene zhek'eogadeshq gha eghalats'yda;

DEA gots’eh DEC gots’agodih gha dene nane Board k'eh gedothy.;




Forum k’eh gedéth) kagenidhe Géhdli Ndeh ddond: goghdonete dene zhek’eh
ddegenidhe nezu gonddged)di.Kaondi goh azh: t'th gonada the?q mek'aodezhq ezhi 4
mek’eh eghalaeda gha gé2qQ.Ami '1h goghdogenete keh gocho gdots’eh kqtah
goghdonete gogha met’dode?a t'ah gocha nets'edichu gha g62q.ile.Ddaond: gozhaa
goghdonete gogha met'dode?a t'ah Gohdli Ndeh ts'e Dene ed: gondi neheghdgeny?q.



nmmmmmmnmuuumummumnnmmnmn

3 1936 000







