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March, 1999 

Honourable Charles Dent 
Minister 
Education, Culture and Employment 

Dear Mr.-Dent: 

We are pleased to submit the attached Final Report on the findings of the 
Minister's Forum on Education. As we travelled the Western Arctic we were 
struck, more than anything else, by the degree to which Northerners share a 
vision for the education system. Virtually everyone agrees that the present 
Strategic Plan presents an excellent vision for the future. However, they also 
agree that attaining this goal is impossible with the current resources provided. 

-
This report summarises common messages we heard. In accordance with our 
mandate, we have placed a particular emphasis on early childhood education 
and K-12 levels. We provide you and your colleagues in education with a 
summary of the recommendations for improvements in these areas. 

Our consultation included meetings with parents, students, educators, aboriginal 
leaders, industry representatives, and many others who share an interest in the 
future of the education system in the NWT. Small group discussions, facilitated 
by Forum members, proved to be a particularly effective method for the overall 
discussion of the issues and challenges in each community. 

We are impressed with the many successful education programs across the 
Western NWT but we could not fail to feel the urgency for changes and 
improvements in the system. The cry for additional resources, both human and 
material, was loud and clear and unanimously expressed in each of the eleven 
communities. In particular, attention and resources must be directed toward 
strengthening both the inclusive schooling practise and the grade extension 
initiative. 

We have gone into many communities and asked Northerners for their advice. 
People gave freely of their ideas with an expectation that those responsible for 
managing the education system will be committed to addressing the issues 
raised. We placed our personal integrity on the line by soliciting Northerners 
advice in this way. Members of the Forum expect that the recommendations will 
be clearly reflected in the strategic plan update and associated implementation 
plans. 

We, like the communities we met with, are committed to making a positive 
contribution to the continued improvement of education for our children and 
youth. We thank you for this opportunity to contribute and offer our support to 
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1.0 INTRODUCTION 

In 1993, the Department of Education, Culture and Employment 
(ECE) established a plan for the future development of the education 
system in the Northwest Territories (NWT). This Plan - entitled 
People: Our Focus for the Future - was a guiding document for 
changes that led to the transfer of ownership for education to the 
community level, the implementation of grade extensions and an 
increase in support for culture and aboriginal language programming 
in schools. 

However, since that time, the legislation and corresponding plans for 
the division of the Northwest Territories have been enacted. Also, the 
economy has changed significantly. Specifically, there has been: 

• a decrease in gold prices resulting in mine closures and 
shutdowns; 

• an increase in diamond exploration and mine development; 

• a decrease in public sector spending; 

• large scale exploration for oil and gas in the Mackenzie and Liard 
Valleys; and 

• the Ikhil Natural Gas Pipeline is currently being built in the 
Mackenzie Delta. 

While the economy is improving in some areas, deficit reduction 
measures have had a significant impact on education. The need to 
ensure the education system reflects the values and interests of the 
people of the Western NWT in this changed environment became 
apparent. 

In December 1998, the Minister of Education, Culture and 
Employment announced a review of the existing plan. The goal of this 
review is to update the plan in a way that reflects changes that have 
occurred in the NWT since it was originally published. This is to be 
achieved by using the ideas, concerns, and aspirations of the people of 
the Western NWT as the starting point. 
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The Minister of Education, 
Culture and Employment has 
set out a plan to consult 
Northerners on current issues 
in education .. .for the 
continued improvement of 
education services (Forum 
Terms of Reference). 

1.1 OUR ASSIGNMENT AND WHO WE ARE 

A key objective of the review is to consult with residents of the NWT 
on their views about, and ideas for, their education system. To 
accomplish this objective, the Minister of Education, Culture and 
Employment appointed a four-member panel to travel to several 
communities to hear the advice that northern people have for the 
improvement of the education system. The terms of reference for this 
process are provided in Appendix 1. 

The members of the Minister's Forum on Education for the Western 
NWT are: 

• Robert Tardiff, Chair 

• Elizabeth (Sabet) Biscaye, Member 

• Ethel Blake, Member 

• Gary Black, Member 

The experience each Forum member brings to this role is outlined in 
Appendix 2. The Department of Education Culture and Employment, 
Strategic Planning Office, provided support for this process. 

This report provides a summary of what the Minister's Forum on 
Education heard in the community visits and from written 
submissions. As well, Forum members offer recommendations for 
directions in the education system based on our understanding of what 
N orthemers told us. 

These directions will be incorporated with the results of other 
consultation processes to form the foundation for the preparation of an 
updated ECE Strategic Plan for the Western NWT. Examples of other 
processes undertaken include a review of the Income Support Program 
by the Minister two years ago as well as a review of the S~dent 
Financial Assistance Program. This past year, the Minister also 
commissioned a System Review of Post-Secondary Education. 
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1.2 OUR CONSULTATION PROCESS 

The Minister's Forum visited eleven (11) communities in the Western 
NWT over a three-month period to talk with community members 
about the education system. The list of communities can be found in 
Appendix 3. The goal of the process was to gain a full understanding 
of the successes experienced and challenges faced in each community. 
These visits included tours of local schools and early childhood 
development programs, interviews with representatives of local 
groups, and public meetings for a general discussion of education 
issues. Where possible, the Forum members also organised small 
group feedback sessions with students and educators. 

Many people came out to the public meetings to express their views 
and share their advice with the Forum members. Some of the 
community meetings were attended by over seventy-five (75) people. 
In total, the Forum members met with over nine hundred (900) people 
including students, teachers, parents, and community leaders. A list of 
organisations that participated is provided in Appendix 4. 

The general format for each of the meetings included: 

• an overview of the Minister's Forum assignment; 

• a brief discussion of current trends in the NWT with respect to 
education and related sectors; and 

• one-on-one and small group discussions of key successes and 
challenges that people see in the education system and their ideas 
for ways to improve the system. 

Based on feedback from participants at these meetings, this method of 
consultation seemed to be an effective way to generate dialogue and 
feedback on this topic. However, Northerners also had the opportunity 
to have their voices heard through written submissions. A list of 
written submissions is provided in Appendix 5. 

One of the challenges for the Minister's Forum throughout the 
consultation process was to distinguish between issues that only apply 
to particular situations or communities and those that are more broadly 
found in a number of communities. In this report, the members have 
described the issues and challenges that are shared with other 
communities. Those issues that are specific to a particular community 
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have been referred back to the organisations that have direct 
responsibility for managing education programs in that community or 
region such as the Principal, District Education Authority, or 
Divisional Education Council. 

Forum members would like to assure all community residents that 
their issues and concerns were heard and that we will endeavour to 
address these concerns in the best way possible. 

1.3 NEXT STEPS 

Upon completion of the community consultation process, the 
Minister's F arum will present their report and recommendations for 
improvement of early childhood development and K-12 programs to 
the Minister of Education, Culture and Employment. As indicated 
earlier, this report will contribute to the strategic plan update process 
for the education system in the Western NWT. 

The members will also share their fmdings with the communities in 
the W estem NWT by distributing a copy of the final report to all 
schools and each District Education Authority. It is hoped that this 
document will also promote further dialogue in each community on 
the challenges that must be addressed to improve education programs 
for our children. 
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... a local economy is only as 
healthy as its workforce and 
that workforce is a reflection 
of the education system (Mine 
Training Committee). 

2.0 FINDINGS AND RECOMMENDATIONS 

Elders, parents, youth, political representatives, educators, business 
owners, and industry representatives are united in the view that the 
education of our young people is the key to the strength and success of 
our communities and the Western NWT. In our visits to Western 
NWT communities, the Forum members were impressed with the high 
levels of interest, commitment, and passion that residents expressed in 
their discussions about the future of education. 

Not surprisingly, we heard many diverse opinions and perceptions. 
However, there were consistent messages that were heard in many or 
most of the communities. 

Without exception, the single most common issue raised was the 
current education funding level and how it affects the education 
system. There is a perception that the recent funding limits have had 
severe impacts on the education system. These impacts include: 

• classroom sizes have increased; 

• support services for inclusive schooling have decreased; 
and 

• optional courses that were once a part of school programs have 
been limited. 

This situation was further compounded when new programs such as 
additional early childhood development programs, introduction of new 
cmTicula, and community high school extensions were implemented 
with either existing funds or very little new investment. The members 
were given a clear message that the education system is currently 
under-funded in several key areas. 

We also heard that communities value the role of the family and 
community in education and would like to see these values better 
reflected in the education system. Residents told us that healthy family 
life and the support of parents for our children's growth and 
development is foundational to a vibrant and effective education 
system. The forum members observed that, in many communities, the 
partnerships between schools and local groups could be improved to 
better reflect and support the role of families. 
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Help us help special needs 
children (Fort McPherson). 

This section of the report provides a brief discussion of each of the 
major themes identified and a series of broad recommendations for 
each of these findings. The members, through this report, recommend 
that the Minister of Education, Culture and Employment incorporate 
these recommendations in the preparation of a strategic plan for 
Education for the Western NWT. 

2.1 INCLUSIVE SCHOOLING/LARGE CLASSES 

In 1986, the department responsible for education implemented a 
policy to ensure all children equal access to education. In subsequent 
years, this policy was revised and became known as the Inclusive 
Schooling Policy. In 1996, the Deficit Elimination Act led to budget 
limitations that now require districts to limit the number of teachers 
while the number of students continues to increase. Both of these 
policy directions had, and continue to have, an impact on the 
education system. 

The intent of the Inclusive Schooling policy is to discontinue 'special 
education' classes and allow all students to be taught and have their 
needs met in a 'regular' classroom. Students with severe special needs 
are provided with additional assistance or the one-on-one care of 
Special Needs Assistants. 

The impact of the Deficit Elimination Act on classroom sizes can be 
understood from an examination of pupil-teacher ratios (PTR). The 
following table shows the change in the PTR for the NWT as a whole 
from 1994-98. 

School Year 
1994- 95 
1995 - 96 
1996- 97 
1997 - 98 

PTR 
15.5 to 1 
16.5 to 1 
17.5 to 1 
18.0 to 1 

Although these ratios do not include language specialist teachers and 
classroom assistants, this table shows that there is an overall increase 
of 2.5 pupils per teacher in a four-year time frame. 

Our Findings 
The majority of Northerners who spoke to the Minister's Forum 
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The present allocation of 
monies to schools does not 
take into account the higher 
costs of educating some 
special needs students over 
others (Christina Vernon, 
CNIB). 

The workload for staff is very 
heavy. We feel fragmented 
and torn and drawn until we 
are exhausted in mind, heart, 
and spirit (Fort McPherson). 

agreed that the Inclusive Schooling Policy is valid and desirable. 
However, the view prevails that funding for Inclusive Schooling is 
severely inadequate, so much so that the policy is almost unworkable. 
Schools lack both the human and material resources to adequately 
cope, let alone provide the quality of education expected by parents. 

Since the policy was implemented, teachers who are already coping 
with students of wide-ranging abilities and attendance patterns are 
now required to also support students with more challenging personal, 
emotional, physical, and intellectual needs. Teachers find themselves 
supporting students who are working far below grade level, above 
grade level, with severe behavioural problems, with auditory and 
visual challenges, with Petal Alcohol Syndrome, and a great many 
other educational challenges. In some communities, we were told that 

__ students arrive at school without a strong foundation in either a first or 
second language. In others, we saw children who arrive at school cold 
and hungry, in need of food and rest before learning can even begin. 

People who attended the public meetings consistently expressed 
concern with the incidence and magnitude of the special needs in our 
classrooms. A report prepared by Dr. J. Godel supports this 
perception when it states: 

These children, with academic difficulties often associated 
with disruptive behaviour, have the potential to interfere 
with the learning of others in the classroom and account for 
a disproportionate amount of teacher time and of 
educational budgets (1996: 1). 

Teachers and support staffs recognise the need for and strongly 
requested additional training to help them deal with the requirements 
of this policy. Most staff members have not received sufficient 
specialised training to be able to provide the best programs for such a 
wide range of student abilities and challenges. We were told that in­
service training has been sporadic and considerably limited by 
insufficient time and money. The Beaufort-Delta Region has 
implemented a program for support staff that may provide a model for 
other districts. 

Residents also expressed serious concerns that recent deficit reduction 
initiatives across the GNWT add to the problems already faced by 
schools. In the minds of people participating in the Forum, the NWT 
used to have favourable class sizes but the budget limitations in recent 
years have forced districts to limit the number of teachers while the 
number of students continues to increase at the highest rate in Canada. 
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The result of a lower pupil­
teacher ratio will be reflected 
in a higher graduation rate 
and increased scoring on 
national indicator tests (Kyle 
Kelly, Rae-Edzo). 

A successful early start to life 
can make a difference in a 
child's long term prognosis 
(Yellowknife Catholic School 
Board). 

The message from communities is clear. Support for inclusive 
schooling will decrease if additional and adequate resources are not 
provided in the near future. The cumulative impact of the Inclusive 
Schooling Policy, increased class sizes, and limitations in the hiring of 
Special Needs Assistants have had a dramatic impact on the quality of 
education offered. It is imperative that these issues be addressed. 

Our Recommendations 
• A major research project should be undertaken to determine the 

number of children with special needs and to gain a better 
understanding of the range of needs that are evident in NWT 
schools. Contingency funding should be available to ensure the 
results are addressed within an appropriate timeframe. 

• We recommend that, to ensure the needs of all students are met in 
an equitable way, the number of additional Special Needs 
Assistants, Program Support Teachers, Reading Specialists, and 
other support services be increased. 

• Resources should be directed toward the training of teachers, 
pro gram support teachers, and special needs assistants to better 
prepare them to meet the needs of all students. 

• It is very clear from our discussion with communities that the 
pupil teacher ratio should be decreased overall and classroom sizes 
maintained at manageable levels. 

2.2 EARLY CHILDHOOD DEVELOPMENT 

Over the past three years, the GNWT and the Federal Government 
have significantly increased the level of funding to support early 
childhood development programs such as the Healthy Children 
Initiative and the Aboriginal Headstart Program. From discussions 
throughout the Western NWT, this has been recognised as money well 
spent. 

Our Findings 
As with most education programs, it will take many years to 
determine the long-term benefits of this increase. However, parents 
and teachers alike already observe an improvement in the socialisation 
and academic performance of children in the early grades. 
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There is no doubt(. . .) that 
Early Childhood Education 
Programs are vital to the 
future well-being of this 
community (Hay River). 

One interesting aspect of the Aboriginal Headstart Program is that in 
order for a child to participate parents must actively volunteer and be a 
part of the program. Given the role parents play in the success of a 
child's education, many parents and educators expressed the view that 
if this parental requirement were to carry on into the school years, it 
could result in many positive changes. 

While these advances are seen to be steps in the right direction, the 
following challenges to improving Early Childhood Development 
programs were identified: 

• Not every community in the Western NWT has a pre-school or 
early childhood program. Given the acknowledged benefits of 
these programs, it is important that all children have access to a 
pre-school program. 

• Most of the programs have been funded by a combination of 
parents paying fees directly and short-term support from either the 
TeITitorial or Federal Government. While these approaches 
encourage greater parental involvement and build strong 
community ownership, the tentative nature of the core funding 
from government has caused great concern. The members were 
informed of situations where programs were started, considered to 
be successful and then had to be closed down or decreased when 
the funding for the program ended. 

• Parents and educators expressed their view that early assessment 
and diagnosis of special needs will assist in addressing learning 
problems early on and that this will assist many children with 
reading and language development as they go into the school 
system. 

• It was observed that there currently are very few services available 
in the NWT for early assessment, diagnosis, and intervention for 
children with learning difficulties. 

Overall, people are encouraged by the results of increased funding in 
this area and are looking for continued improvements to stabilise 
programming and broaden access to these programs throughout the 
Territory. 

Our Recommendations 
• Multiyear funding agreements that support and sustain early 

childhood development programs should be developed to ensure 
these programs get past the implementation stage and into more 
effective levels of delivery. 
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The Aboriginal Headstart 
Program addresses speech 
difficulties and F ASIF AE 
problems. If these needs are 
no longer addressed [early 
on] they will regress (Fort 
McPherson). 

We have to give students a 
message of more than 'stay in 
school', we also have to say 
'stay in school and do well' 
(Bill Erasmus). 

• Agreement between the federal and territorial governments to co­
operatively support programs in all interested communities should 
be secured. At the same time, unnecessary duplication of.funding 
for some communities could be addressed. 

• For programs to be eligible for funding, they should be required to 
demonstrate commitment to parental involvement through a 
requirement for parent participation in the classroom and an 
enrolment fee for those children whose parents can afford it. 

• Research to determine the benefits of early diagnosis and 
intervention for learning difficulties should be undertaken in 
pminership with appropriate government departments. This 
research should include examining the most appropriate resources 
and practices that would be helpful in early intervention. The 
findings of this research should be acted upon immediately to 
ensure students have sufficient support services when entering 
early childhood development and school programs. 

2.3 GRADE EXTENSIONS 

During the time when residential schools delivered grades ten through 
twelve, the secondary school drop-out rate was high. One of the 
causes for this was that many students experienced difficulty making 
the transition from their home community to a high school in one of 
the regional centres. 

The Department's Strategic Plan People: Our Focus for the Future 
responded to this concern by recommending that broader access be 
provided to high school for students who live in small communities. 
The implementation of this strategy, since 1994, has meant that 
residential schools have been closed and high school programs are 
now offered in most communities. 

Not surprisingly, significant increases in school participation and 
retention have occurred. Specifically, school participation increased 
from 50 percent of school-age children in 1988 to approximately 84 
percent in 1997/98. This is a significant success to be celebrated. 

Our Findings 
Much of the growth in enrolments can be directly attributed to more 
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Courses that are offered are 
the same (as in the south), but 
they miss the extras (student 
representative, Inuvik). 

A solution to this could be 
more and continuous career 
counselling for students 
during the high school years 
(Gwich'in Tribal Council). 

students now being able to complete their full high school in their 
home community. However, community residents did indicate that 
this approach does have challenges. These include: 

• While there has been a modest increase, the graduation rate has 
not increased at the same rate as the participation rate. This could 
be because the policy is in the early stages of implementation and, 
as it becomes fully implemented and stabilised, the approach will 
be more successful. However, community residents told us that 
there are barriers to graduation that should be addressed in the 
implementation of this policy. Specific mention was made of the 
difficulties many students have in passing English 3 3 and the fact 
that many students take four years rather than three to complete 
high school. This is not uncommon across Canada but it causes 
parents concern all the same. 

• High schools in many communities are only able to offer a narrow 
range of courses because they have fewer teachers and a more 
limited range of subject expertise. This does not provide all 
students with the range of courses or introduction to interesting 
education options as occurs in larger high schools. 

• Specialised resources for mathematics and the sciences were 
highlighted as inadequate. 

• Parents, educators, and students alike indicated that a full 
educational experience in high school goes well beyond just the 
courses that students are enrolled in. A full high school education 
includes extracurricular activities, competitive sports, interesting 
learning opportunities outside the classroom, and opportunities to 
organise student clubs. These opportunities are more limited in 
small schools because there are not enough students to support 
them. 

• Students find the independent study modules very difficult and, at 
times, tedious and uninteresting. They also miss the diversity of 
interaction with other students, teachers, and ideas that is possible 
in larger schools. 

• Parents in some communities questioned the quality of the high 
school programs in their community. Parents-are concerned about 
the ability of students to make the transition from high school to 
post-secondary education. They are worried that students may not 
be getting all the courses required for entrance to college or 
university and that the courses are not sufficiently rigorous. 
Parents noted that, in some cases, students get into post-secondary 
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programs but struggle with success at that level. Although the 
NWT high school curriculum is almost entirely provided by 
Alberta Education, there appears to be a need for improvement in 
career counselling, assistance with school to college/university 
transition, and in the overall quality of high school education 
experience. 

• People believe that, at present, community high schools are geared 
toward preparing students to continue on to college or university. 
There is recognition that some students do not necessarily plan to 
go that route, nor should they be expected to. People expressed 
concerns that there currently are no programs in their community 
or in the entire NWT where high school age students can follow a 
more "vocational" high school plan. 

Overall, communities recognise the support that families can and do 
provide to students to ensure the successful completion of Grade 12. 
However, they expressed the importance of the issues noted above 
being addressed before the full benefit of grade extensions in small 
communities can be realised. 

Our Recommendations 
• More resources to support a broader range of courses in 

community high schools should be provided. Ideas of ways to do 
this include improving distributed learning options, rotating 
instructional resources such as teachers and learning modules, and 
hiring local people with specific expertise. 

• Career counselling elements of the Career Pathing Programs must 
be more strongly adhered to in the grade 7 - 9 levels. 

• Schools in the communities should increase their focus on 
building school spirit and broadening the educational experience 
of high school students. 

• ECE should investigate the need to offer vocational programs and 
explore options on appropriate methods for offering these 
programs either at the community, regional or territorial level. 

• Ways to enhance or change the courses that are currently delivered 
by co1Tespondence should be explored. · The existing program, 
essentially print-based courses, should be made more interesting 
and relevant to northern students by using alternative delivery or 
support methods. 
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2.4 LITERACY AND LANGUAGE 
DEVELOPMENT 

The cmTicula in NWT schools, like other jurisdictions, are heavily 
language-based. The new math curriculum, being introduced at 
various grade levels, is also language intensive with an increased 
emphasis placed on the development of problem solving skills. While, 
from an educational perspective, this approach has well recognised 
strengths, the implementation presents challenges for educators and 
parents. 

Our Findings 
'In some communities, parents and educators commented that literacy 
skills and language development are delayed for many students. 
Some of the possible reasons for this are: 

• Many children are not exposed to books and reading enough in 
their formative years before starting school. 

• There are not enough reading materials in the home and 
community in general. In some of the smaller communities, 
residents expressed concern that most of the books and reading 
materials in the library are not current. Further, there are no 
bookstores where people can buy books. 

• Also, some people indicated that there are not enough funds to 
organise small groups and one-on-one remedial reading sessions 
for students at all levels of the education system. 

Clearly, parents should and are playing a larger role in supporting the 
development of reading skills by spending more time reading to their 
children. In some ways, the early childhood programming described 
in the previous section provides some of the support needed in this 
area. However, children without a solid language and literacy base 
students at home are disadvantaged as they enter the school system. 
We need to respond to the needs of these children. The concern 
requires a cooperative response by educators and p~ents. 

Our Recommendations 
• More resources should be dedicated for reading specialists in the 

school system and to support a greater emphasis on remedial 
reading. 
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We have to ask the elders to 
help us (parent, Deh Cho 
Region). 

Great to have, but need 
funds for workshops to teach 
teachers how to implement 
the materials (Inuvik). 

• Special programs for parents who are unable to read should be 
organised. 

• A family literacy campaign that encourages parents to help their 
children gain a love of reading at an earlier age should be 
implemented. 

• Ways to make interesting reading materials more readily available 
in all communities should be explored. 

• Additional specialised training should be offered to teachers to 
support them to better meet the diverse needs of students. 

2.5 LANGUAGE, CULTURE AND HERITAGE 

The strategic plan for the Department places a strong emphasis on 
supporting communities to achieve their language, culture, and 
heritage goals. As noted in that plan, parents expect schools to do 
their part in helping children and young adults learn about their 
culture and develop or retain the ability to speak their own language. 

The greatest advance in this area has been the development of 
curricula that broadens the understanding of the cultures of the NWT. 
The Dene Kede and Inuuq atigiit curricula are the most prominent 
examples of progress in this area. While these curricula have yet to be 
fully implemented, most people expect that this approach will be 
helpful. 

Our Findings 
It is recognised that, for schools in the NWT to fully reflect the 
cultures of the region, people from the community must be working in 
the school system. Community-based Teacher Education Programs in 
the Beaufort-Delta, Dogrib, and Deh Cho regions have supported this 
goal. Throughout the community visits, community residents and 
education administrators often spoke of the difficulties they face in 
attracting and retaining northern aboriginal people to the teaching 
profession. • 

Members of the Forum heard repeatedly about the challenges 
communities face in retaining their aboriginal language and the 
importance of the education system in supporting language retention. 
Throughout the visits to communities, we heard of the difficulties of 
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We don't want the school to 
teach culture, it should teach 
basics and culture should be 
taught by parents and 
aboriginal organisations 
(Metis Local, Fort Smith). 

getting sufficient support to offer effective first language recovery and 
development programs. In some cases, the difficulty was as basic as 
being unable to hire an aboriginal language instructor. 

As was communicated clearly in a few meetings, not everybody in the 
W estem NWT supports the integration of aboriginal languages and 
culture into schools. Some people, fearing that this emphasis takes 
away from the main responsibilities of the school system, 
recommended that families and community groups must play a larger 
role in this area. 

By and large, parents and community residents were supportive of the 
current approach to having aboriginal culture and language as an 
integral part of the school system. They felt that this supports students 
in gaining a better appreciation for the various cultural groups within 
the NWT and helps aboriginal students develop greater pride in 
themselves and their heritage. 

People expressed the following challenges to effective fulfilment of 
this objective: 

• There is a shortage of materials to fully support the Dene Kede 
and Inuuqatigiit curricula. 

• Non-aboriginal teachers often expressed their lack of confidence 
in teaching the Dene Kede or Inuuqatigiit curricula. 

• A number of educators suggested that the orientation to the new 
cmTicula could be improved. 

• Language materials and vocabulary aids in each of the aboriginal 
languages could be improved. 

Our Recommendations 
This camp enables students to • Educators need to be supported in developing a better 
spend time on the land understanding of the role of culture and language in the success of 
learning about traditional 
and western knowledge ... to students in school programs. 
motivate students to continue 
their education so they can 
play an active role in the 
research and management of 
these resources in the future 
(Alestine Andre). 

• Ongoing consultation with aboriginal organisations on a 
community by community basis about language and culture 
programs needs to be a foundation of the program design. 

• One to two week orientation sessions for the Dene Kede or 
Inuuqatigiit curricula presented by the community and the District 
Education Authority (DEA) should be mandatory for all new 
teachers. 
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Education is at its best when 
the community is involved 
(Deline). 

• Communities need to be better informed of the options available to 
them with regard to the language of instruction. 

• Communities that choose to have their aboriginal language as the 
language of instruction must be provided with the human and 
material resources to do so. 

• Teachers need additional training in how to work with students 
who come to school without a good foundation in a first or second 
language. Research on this issue should be carried out as soon as 
possible. 

• More research and training with respect to cultural foundations of 
learning for aboriginal communities are required. 

• The possibility of achieving greater flexibility in program delivery 
and of responding to the need for regional diversity, by contracting 
language services to aboriginal organisations, should be explored. 

• A multi-faceted recruitment campaign to attract and retain 
N orthemers to the teaching profession should be undertaken. This 
should include career promotion, mentoring, transition support, 
financial and incentive support, and assurances of employment 
opportunities. 

2.6 HEALTHY AND SUPPORTIVE COMMUNITIES 

Children in schools are a reflection of the families in which they are 
raised and the communities in which they live. If families and 
communities are healthy, children will be healthy. Healthy families 
and communities share the following characteristics: 

• Human needs for food, shelter, clothing, and safety are met; 

• Members have the opportunity to strive for and achieve their 
potential; 

• There is a celebration of culture and heritage; 

• all people are treated equally regardless of income, ability, gender, 
religion, ethnicity or ability; and 
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We see the benefit of 
combining all human service 
delivery for the region with 
one agency (Dogrib 
Community Service Board, 
Rae-Edzo). 

Preventative work needs to be 
done before our students 
become parents themselves 
(Nora Dixon, Inuvik). 

• communication about opinions and ideas are encouraged. 

The development of healthy families and communities is enhanced by 
integrating services and service delivery, as well as building 
partnerships between a broad range of organisations. Community 
Learning Networks, described in People: Our Focus for the Future, 
aims to do this by recognising that education takes place everywhere -
in the school, in the home, in the workplace, and on the land. 

Our Findings 
Forum Members saw and heard of many examples of community 
support for education and the integration of the school into the fabric 
of the community. 

One of the notable examples where innovative solutions are sought is 
the Dogrib Community Services Board. In this case, the Board is 
developing an integrated approach to affecting change. This model 
integrates decision-making for education, justice, health, social 
services, and income support for the region within one decision­
making body. While this model may not be possible in all regions of 
the Western NWT, there are certainly lessons that can be learned from 
the approach. 

In Fo11 Smith, Our Kids, Our Future is a community-based program 
that supports families to provide positive parenting and encourages the 
development of positive learning environments in the community. 

Another excellent example is the tutoring program for high school 
students sponsored by the Metis Nation. This program, offered in 
seven communities in the Western NWT, provides individual and 
group tutoring services for Metis students. 

Sadly though, we also heard of a few communities where there is a 
definite lack of parental involvement in their children's education. In 
probing further, members heard that this is due in large part to social 
problems that exist within families and in communities. In some cases, 
it simply means that parents, many of whom are young, lack the 
necessary parenting skills. In other cases, the problems are of a much 
more serious nature including drug and alcohol abuse, physical and 
sexual abuse, and other forms of addictions such as gambling. 

Forum members acknowledge and celebrate that there is an increasing 
number of people in the communities who have chosen the road to 
recovery and healing and are making a concerted effort to improve 
their lives for themselves and their families. The support of the whole 
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community for learning is a fundamental component to recovery and 
healing. 

The message that was reinforced most often was that families play the 
most important role in supporting learning. Members heard that when 
parents volunteer in Early Childhood programs and in schools, not 
only do they contribute to the success of the education program, they 
also get an opportunity to see the education their child is receiving and 
their child has a higher success rate in school. Parents participate in 
decision-making about these programs by volunteering to be a part of 
the local Parent Advisory Committee, District Education Authority or 
Playschool Board. 

Parents are also playing an important role as supportive advocates for 
their child's education. This means that parents are actively engaged 
in the child's education and are supportive by showing an interest in 
what the child is learning, encouraging the child in their own growth 
and development, and where possible, monitoring and tutoring the 
child with their homework. Overall, the child has a higher success rate 
of completing high school and going on to post-secondary studies. 
The communities benefit because the student may eventually return to 
work in his or her hometown, and is almost always a role model for 
other young people. 

During our discussions it was noted that the family and school should 
not be alone in supporting healthy communities through education and 
learning. If the adage 'it takes a whole village to raise a child' is true, 
then the healing process has to extend beyond the family to the 
community. A healthy community can significantly enhance the 
educational experience of our children. The support of the community 
is a critical element in the success of our education system. 

Our Recommendations 
• The Department should play a leadership role within the GNWT 

and other government agencies to ensure the development of inter­
agency and non-proprietary approaches to education and the health 
of communities. 

• The current community development program led by Municipal 
and Community Affairs should be adapted to include a focus on a 
community approach _to healing_ and problem solving in 
collaboration with appropriate government departments as well as 
aboriginal and community organisations. 

• Workshops on parenting skills should be regularly offered in each 
community. This should be supplemented by the provision of 
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parenting information in a variety of media. 

2.7 COMMUNICATION AND PARTNERSHIP 
BUILDING 

Effective communication between community organisations and the 
school or early child program is a critical element in the ability to 
deliver programs that respond to community needs and build 
community support. 

Our Findings 
The parental volunteerism and strong community support that is 
evident in some schools is very encouraging. We are impressed by 
schools such as the Princess Alexandra School in Hay River and the 
N .J. Macpherson Elementary School in Yellowknife which both have 
active volunteer programs. We also observed strong community 
support for enhancements to St. Patrick's High School in Yellowknife. 
In Rae-Edzo, community Elders work with the Elizabeth MacKenzie 
School to provide students with a better understanding of the 
traditional knowledge of the Dogrib people. There are many other 
stories like these throughout the Western NWT. 

However, we also observed situations where it seems that 
communication between the school and community groups could be 
improved. We feel that this report should reflect this observation. 

Specifically, the Forum members heard about schools that community 
members feel are very separated from the community. Community 
organisations acknowledged that they should play a more supportive 
role with the school, but in most instances, were uncertain where to 
stmi. In a few cases, Forum members heard from people who were 
critical of the school in their community but were not prepared to offer 
solutions. 

We also heard from many parents and community organisations about 
the hopes and aspirations they have for the education system in their 
community. Ironically, these are also often the goals_and aspirations 
articulated by the people involved in delivery of educational 
programs. Clearly, the partners in education need to be more open 
and receptive to each other's education priorities. 

People are also well informed on education issues and welcome 
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The funding formula is based 
on outdated stats. The 
budgets have experienced a 

opportunities to discuss the success, challenges, and ways to improve 
the education system. In several cases, residents who attended the 
meetings indicated an interest in continuing the discussions of 
education issues in similar forums in the future. In one community, 
the Chief of the Band Council offered to host a follow-up public 
meeting to discuss, and set a plan for resolving a particular education 
issue in that community. We conclude that open discussions and other 
ways of building consensus on education issues contribute to the 
suppo1i for success of the education system. 

Our Recommendations 
• Community leaders and educators should find ways to share 

information about their aspirations for the education system in 
their community. 

• The Department should survey communities in the Western NWT 
to collect information on the ways that community organisations 
successfully communicate with each other and build community 
partnerships. These best practices should be celebrated, 
documented, published, and distributed throughout the W estem 
NWT. 

• Schools should develop innovative ways to get community 
involvement in all levels of the school system and to make parents 
comfortable visiting and volunteering in schools. 

• Dialogue about what parents expect from schools and what 
schools expect from parents should be promoted. Differences 
should be resolved in the most collaborative ways possible. 

2.8 FINANCING 

Currently, ECE uses a formula to determine the amounts of money 
that are contributed to each of the District Education Councils 
(DECs). As with any formula, this method is used to ensure an 
objective and equitable distribution of funding is provided to each of 
the regions o·f the Territory. The formula uses student enrolments, 
regionally specific costs, and other factors to determine funding 
levels. 

Our Findings 
Parents generally have the impression that school funding has been 
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gradual chipping away of 
resources from schools. 
These incremental reductions 
have dramatically affected 
our ability to offer an 
effective education for all of 
our students (Rae-Edzo). 

reduced over the past few years. In reality, funding levels have not 
been reduced. What has happened is that, while enrolments have gone 
up, new programming has been introduced, and the costs of providing 
services have increased, but funding levels have remained the same. 
As a result, people are not happy with the impact they see in their 
schools. They talked about: 

• increases in class sizes; 

• no increases in much-needed support services for special needs 
students; and 

• fewer optional courses such as music, language, and art that enrich 
the learning experience. 

Funding limitations have also meant that schools must do more 
fundraising. The value of greater involvement in fundraising efforts is 
that it builds community ownership of education, cements 
partnerships, and provides 'nice to have' resources. On the other hand, 
it can also take away from time spent on the academic development of 
students. The other issue that was raised is that a lot of fundraising 
currently being undertaken is for essentials such as textbooks and 
special needs assistants. 

Community residents made a clear and convincing case about the 
importance of providing adequate funding for the education system. 
The very serious shortfall in funding for key areas profiled throughout 
this repo1i must be addressed by government in the upcoming budget 
process. 

Our Recommendations 
• The GNWT should establish that the education of our children and 

youth is its highest priority. Attention and funding dedicated to 
providing the much-needed resources described throughout this 
document must be considered. These resources should come from 
a combination of re-investment of current funding into programs 
of highest priority and through new resources being dedicated to 
education. 

• The cun-ent funding formula should be reviewed to ensure the 
distribution of funding to support schools is provided in a fair and 
equitable manner and in a way that reflects the diversity of needs 
within the education system. 

• Schools and Early Childhood Development Programs should 
receive support and guidance for their fundraising efforts. The 
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Department and/or DECs should consider a centralised role for 
support of schools in this area. This support could include 
assistance with proposal writing, fmancial management, 
development of a fundraising guide, and ongoing fundraising 
training. 

• The GNWT, in concert with the DECs, should seek out major 
funding sources that could support territory-wide programs. 

• Amendments to the Education Act ensuring that First Nations, 
Metis locals, and municipal government have active and 
meaningful representation on DEAs and DECs should be profiled 
and promoted. 

2.9 OTHER SIGNIFICANT ISSUES 

There are some key observations the members had during their tour of 
communities that did not fit into the categories set out in this report. 
This section provides a collection of those observations: 

• Without exception, every community expressed their appreciation 
with the level of commitment that educators demonstrate in their 
work. 

• People expressed their concerns for the ability of the system to 
hire, retain and develop a stable workforce for the future. The 
recent reductions in the salary/benefits package are one of the 
major issues in this regard. Other issues include a drive by 
southern school boards to attract northern teachers and the 
difficulty Aurora College is having in attracting people to the 
teaching profession. It is widely recognised that a stable workforce 
and well-prepared teachers can contribute greatly to the success of 
the education system. 

• Recent changes in the Education Act allow for the transfer of 
decision-making authority to the regional and local level. Members 
were reminded of current self-government and treaty entitlement 
negotiations that will impact on how educational programming in 
some regions will be governed. The Department needs to ensure 
that the strategic plan recognises and facilitates these 
developments. 
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We appreciate the importance of this process and recognise the 
benefits of more locally governed education systems. However, 
sustained periods of negotiation also take away from resources and 
effo1i that could be placed on the delivery of education. In some 
cases, the prolonged nature of negotiations has resulted in a lack of 
clarity as to which body is responsible for making which decisions. 

Our Recommendations 
• We strongly recommend that the Minister and the entire education 

system highlight, acknowledge, and celebrate the work of northern 
educators and communities, which support the work of the 
education system. 

• The salary and benefit conditions for teachers should be improved 
to ensure the Western NWT offers a competitive compensation 
package that supports a stable workforce. 

• We recommend that the strategic plan anticipate and facilitate the 
emergence of self-government agreements. 

• Public awareness of the DEA and DEC structure should be 
promoted. 

• Board development support for DEA and DEC members should be 
provided to ensure there is a full understanding of roles and 
responsibilities. 
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3.0 CONCLUDING REMARKS 

The members wish to thank everyone who participated in the 
discussions and contributed in a number of ways to the success of the 
community visits. These include: 

• the educators and students who opened their classrooms and 
programs to allow the members to see the education system in 
progress; 

• community residents who invested their time to attend public 
meetings and contribute their advice and guidance on educational 
issues; 

• education administrators who travelled from community to 
community to assist members, facilitate small group sessions and 
provide guidance and follow-up on local education issues; and 

• most impo1iantly, the Minister of Education, Culture and 
Employment, the Honourable Charles Dent for ensuring that this 
public discussion of the future of education in the Western NWT 
was conducted. 

We believe that this process has resulted in frank, open discussion of 
the future of the education system in the Western NWT. It has profiled 
the successes of the system. However, because it is intended to 
identify gaps and challenges that must be addressed in the Strategic 
Planning process, some parts ring somewhat negative. This should not 
in anyway take away from the wonderful, daily achievements of 
teachers, parents, communities, and learners. We must understand this 
as advice and guidance that the communities have put forward on how 
education for the children of the Western NWT should be provided. 

This report provides a summary of these observations. In addition, 
members have also collected: 

• transcripts of public meetings; 

• community summaries for each of the eleven communities visited; 
and 

• written submissions from groups and individuals. 
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Should anyone wish to have a copy of these supporting documents, 
they are available from the Strategic Planning Office, Department of 
Education, Culture and Employment. 

Forum members implore the Minister of Education, Culture and 
Employment to ensure that the recommendations made on behalf of 
the people of the Western NWT are seriously considered and reflected 
in the preparation of the updated strategic plan. And further, when the 
strategic plan is updated, we ask that steps be taken to effectively 
implement the plan. 
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APPENDIX 1 TERMS OF REFERENCE 

The Background 

The Minister of Education, Culture and Employment has set out a plan to consult 
Northerners on the current issues in education. This consultation effort is intended to gather 
information and recommendations for the continued improvement of educational services. 
This information will be instrumental in updating the current strategic plan to reflect the 
current needs of Northerners. 

The Minister has proposed a series of consultation methods for gathering information. This 
includes extensive questionnaire/interview distribution, organising public forums in all 
smaller communities, establishing a web page, focus groups, etc. However, one of the more 
important methods for consultation in this process is the establishment of a Minister's Forum 
on Education. These terms of reference are intended to describe the process that will be 
followed by this forum. 

The Minister's Forum on Education will be organised to gather feedback in the Western 
Arctic. Representatives of each of the regions of the Western NWT will be appointed to the 
Forum as follows: 

CO-CHAIR - WESTERN NWT 

WESTERN NWT 

3 Delegates 

It is expected that the method of appointments will ensure that these will be representatives 
from each of the regions within the territory. 

The Assignment 
It is expected that the Minister's F01um will travel to eleven communities across the Western 
NWT. The primary focus of the Minister's Forum on Education is early childhood programs 
and schools. Other methods of consultation are planned to gather information on other 
activities such as income support, adult training, culture and heritage, etc. that fall within the 
responsibilities of th~ Department of Education, Culture and Employment. In each 
community that is visited the Minister's Forum will host public meetings to provide an 
overview of current issues in education, stimulate discussion and receive feedback from 
community residents. Depending on available time and the interest of community groups, 
such activities as school visits. organised meetings, and other methods of gathering 
information will be pursued. 
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At the completion of the community visits the delegates will meet to prepare a final report on 
their findings. The final repo11 will be tabled with the Minister of Education, Culture and 
Employment for his review. If possible this will include a final meeting with the Minister of 
ECE and the Deputy Minister of ECE to present the final report. This final report will be 
used by the Minister of ECE as one method, along with other methods, to update the current 
Strategic Plan. 

During the community visits Forum Delegates will be asked to: 

• Review background documents and provide community residents with their 
perspectives on education; 

• Assist with presentations on cmTent topics in education; 

• Facilitate feedback sessions with community residents; 

• Discuss issues of concern with those attending the public meetings; 

• Pose questions to stimulate discussion and debate. 

An orientation session for the Minister's Fomm delegates will be organised prior to the first 
community visits. This orientation will provide delegates with background on the current 
Strategic Plan and other information that will prepare delegates for this assignment. 

Schedule of Activities 
• Appointment of Minister's Fomm Delegates 
• Orientation Session 
• Community Visit Schedule 
• Draft Final Report 
• Present and Table Final Report with Minister, ECE 

Support Services 

Dec 1, 1998 
Dec 5&6, 1998 

March 31, 1999 

The Department of Education, Culture and Employment has established a small office to 
undertake the review and updating of the Strategic Plan. This office includes a facilitator, 
office support staff, computers, and telecommunication services. All of these services will be 
available to support the work of the Minister's Forum. In addition, resource people from 
within the field of education have been identified and will be made available for this project. 
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APPENDIX2 FORUM MEMBERS 

Mr. Robert Tordiff, Chair 
Mr. Tordiff works for the South Slave Metis Tribal Council and is the manager of the 
Regional Bilateral Agreement for that region. Mr. Tordiff is also the Chairperson of the Fort 
Smith District Education Authority and sits on the South Slave Divisional Education 
Council; 

Ms. Elizabeth (Sabet) Biscaye, Member 
Ms. Biscaye is the Executive Director of the Native Communications Society, a board 
member of the NWT Literacy Council, a Senate Member of the Tree of Peace Friendship 
Centre, and a former teacher; 

Ms. Ethel Blake, Member 
Ms. Blake is a former educator and is currently an employee of the Gwich'in Tribal Council; 

Mr. Gary Black, Member 
Mr. Black is a retired Senior Manager with the GNWT and is now providing consulting 
services in the areas of community development, education, and self-government. Early in 
his career Mr. Black was an educator. 

28 



APPENDIX3 COMMUNITIES VISITED 

Deline - February 11-12, 1999 

Fort Providence - February 22-23, 1999 

Fort Resolution-February 17, 1999 

Fort Simpson-February 24-25, 1999 

Fort Smith- February 15-16, 1999 

Hay River and Hay River Reserve - February 18-19, 1999 

lnuvik- January 18-19, & 21. 1999 

Fort McPherson- January 20. 1999 

Rae-Edzo -February 8, 1999 

Tsiigehtchic - January 20, 1 999 

Yellowknife-February 9-11, 1999 
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APPENDIX4 PARTICIPATING ORGANISATIONS 

Aboriginal Head Start Program, Ndilo 

Beaufort-Delta Education Council 

City of Yellowknife 

Community Inter Agency Members and Elders - Deline 

Construction Technology for Women 

Dene Kania, Hay River 

Dene Nation, Yellowknife 

Deninoo School Staff 

Dogrib Community Services Board 

Fort Providence District Education Authority 

Fort Resolution District Education Authority 

Fort Simpson District Education Authority 

Fort Smith District Education Authority 

Fort Smith Metis Council 

Gwich'in Tribal Council 

Harry Camsell School, Hay River~ Student Assembly 

Hay River District Education Authority 

Hay River Reserve District Education Authority 

Inuvik District Education Authority 

Inuvik Mayor and Council 

Inuvik Pre-School 

Inuvialuit Regional Corporation 

Fort Providence Joint Council (Band Council, Municipality, and Metis Local) 

Keep Kids in School - Staff and Students, Hay River 

Liidlii Kue First Nation, Fort Simpson 

Lutselk' e District Education Authority 

Metis Local, Fort Simpson 

Metis Nation, Yellowknife 
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Mine Training Committee, Yellowlmife 

NWT Council for Disabled Persons 

NWTT A Local and School Staff, Fort Smith 

NWTT A Meeting - Hay River Local 

NWTT A, Yellowknife 

Salt River First Nations 

Sir Alexander Mackenzie School 

Sir John Franklin High Schoo L Y ellowlmife, Senior Students 

Sport North 

Storefront for Volunteer Agencies 

Samuel Hearne Secondary Sclmo 1, Inuvik, Student Assembly 

Teachers, Elders and Community Residents, Fort McPherson 

Territorial Treatment Centre, Staff 

Tsiigehtchic Charter Community/Gwichya Gwich'in Band Council 

William McDonald School, Yellowknife, Student Council 

Yellowknife Education District # 1 

Yellowknife Association for Community Living 

YWCA of Yellowknife 

Yellowknife Catholic Schools, Board and Staff 
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APPENDIX5 WRITTEN SUBMISSIONS 

Beaufort-Delta Divisional Education Council. January 1999. Untitled. 

Breen, Gord. February 1999. "Programming and Funding Decisions in Education - Promises 
and Capacity". 

Canadian National Institute for the Blind-Alberta-NWT Division. March 1999. "Letter to 
Forum Delegates". 

Chief Julius School. Fort McPherson. June 1998. "Placement of Students in Classes". 

Dixon, Nora. January 19, 1999. '"Presentation to the Minister's Forum on Education". 

Donahue, Gerriane. February 8, 1999. "Minister's Forum on Education". 

Government of the NWT . February 1999. "The Western Agenda - A Plan for a Strong 
Western Territory". 

Gwich'in Social and Cultural Institute. January 20, 1999. "Minister's Forum on Education 
Submission". 

Gwich'in Tribal Council/Sharon Snowshoe. January 1999. Untitled. 

Hay River District Education Authority. February 18, 1999. "A Presentation". 

Hay River Early Childhood Coalition. February 18, 1999. "Submission to the Minister's 
Forum on Education". 

Hay River Early Childhood Coalition. January 25, 1999. "Minutes from Early Childhood 
Education Meeting". 

Inuvik Preschool Society. January 1999. "Program Overview". 

Kelly, Kyle. February 8, 1999. "Minister's Forum on Education". 

Marlowe, James. February 17, 1999. "Concerns on Behalf of the Lutselk'e District Education 
Authority". 

McCaw, Diane. February 8, 1999. Untitled. 

Metis Nation of the NWT. February 1999. "Minister's Conference Information Package". 
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Northwest Territories Teachers Association/ Karen Kyle. January 20, 1999. Untitled. 

Northwest Territories Teachers Association. Cliff King. January 1999. "Minister's Forum on 
Education, Inuvik". 

NWT Mine Training Committee. March 1998. "Video - Mine Your Business". 

NWT Mine Training Committee. March 1999. "Presentation to the Minister's Forum on 
Education". 

Robinson, Katherine. February 16, 1999. "Consultation on Departmental Strategic Plan". 

Sabean, Michelle. Fort Smith NWTTA Representative. February 1999. Untitled. 

Simmons, Mike. February 1999. ;;Administrator's Perspective". 

Sir John Franl<lin High School. February 10, 1999. "Minister's Forum Submission: Sir John 
Franklin High School". 

Sport North Federation. March 1998. "The Benefits of Sport in the Northwest Territories -
An Assessment". 

Storefront for Voluntary Agencies. March 1999. "Some Successes that may be shared by 
Storefront for Voluntary Agencies and the Department of Education. Culture and 
Employment". 

The Yellowknife Association for Community Living. March 1999. Untitled. 

Thomas, Patricia, Northwest Territories Teachers Association. February 10, 1999. 
"Presentation to the Minister's F arum on Education". 

Yellowlmife Catholic Schools. February 1999. "Submission to the Department of Education. 
Culture and Employment. Minister's Forum". 

Yellowlmife Education District# 1 and Yellowlmife Catholic Schools. August 27, 1998. a 
"Proposal for Integrated Youth Services". 

Yellowknife Public Education District #1. February 9, 1999. "Minister's Review Education 
Strategy". 
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APPENDIX6 GLOSSARY OF TERMS AND ACRONYMS 

Aboriginal: In Canada, of or relating to Indian or First Nations, Metis or Inuit people. In the 
context of this report, refers to individuals in the NWT claiming Cree, Dene, Metis, or Inuit 
status. 

Adult Basic Education: Adult Basic Education refers to curricula used by the NWT public 
colleges. It includes six levels ranging from literacy to course work at the university 
preparation level. Courses assist paiiicipants in learning or reviewing skills needed to meet 
personal, educational or employment goals. 

Career and Technology Studies: Career and Technology Studies is a sequence of 
modularized course offerings at the junior and senior secondary school levels. Many 
modules have been "northernized" to reflect aboriginal perspectives. 

Challenged Courses: In the NWT, a student may request to demonstrate proficiency at any 
time in any course including those which require a Grade 12 Diploma examination. In such 
cases, the principal must ensure that the challenge criteria will be adequate indicators for 
potential success in the preparation to write the Grade 12 Diploma examination. Principals 
will determine whether the request is reasonable, and if so, when and how the student will 
demonstrate proficiency. Upon successful completion, the principal will submit a written 
request to Student Records, indicating that the student receive credits for that course. 

Classroom Assistant: Traditionally this was an individual working in a paraprofessional 
role in schools. These individuals were responsible to the classroom teacher and assisted the 
teacher in implementing programs for individual students or groups of students. Under the 
new Education Act (Section 62) any person formally employed as a classroom assistant is 
now deemed to be an 'Education Assistant'. 

Credit: Credits are achieved at the senior secondary school level through satisfactory 
attainment of specific curricular objectives. Each credit represents approximately 25 hours of 
instruction. A student requires 100 credits to graduate with a senior secondary school 
diploma. 

Culture-Based Schooling: School programs and learning environments which reflect, 
validate and promote the values, world views, and languages of the community's cultures. 

Department; Refers to the Department of Education, Culture ·and Eµiployment, 
Government of the Northwest Territories. Its responsibilities include early childhood 
programs, in-school programs (K-12), and colleges and continuing education. 

District Education Authoritv: A District Education Authority (DEA) is established for 
each Education District. Its duties and powers are conferred by the Education Act and its 
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regulations. Members of each DEA are elected in their Education District. Former 
Community Education Councils (CECs) are now DEAs. 

Divisional Education Council: A Divisional Education Council (DEC) may be established 
by the Minister of Education. Culture and Employment for each education division to govern 
the education division. Its duties and powers are conferred by the Education Act and its 
regulations. A DEC is composed of representatives of each DEA in the education division. 
Former Divisional Boards of Education are now Divisional Education Councils. 

Education Assistant: An individual working in a paraprofessional position in a school and 
who, under the direction of a teacher, assists in implementing programs for individual 
students or groups of students. They are also known by a variety of other names such as, 
Classroom Assistant (CA), Special Needs Assistant (SNA), Student Support Assistant (SSA), 
and Inclusive Support Assistant (ISA). 

Education District: The NWT is divided into education districts. These districts are 
established by the Minister of Education, Culture and Employment and in most instances 
conform to the boundaries of each community in the Territories. Some communities, e.g. 
Yellowknife, may have more than one education district. 

Education Division: Education Divisions in the NWT are established by the Minister of 
Education, Culture and Employment and cover a geographic area including several 
communities, e.g. Sahtu, Baffin. 

Ethnicitv: Refers to an individual's ethnic affiliation i.e. affiliation with a distinct group of 
people with a common linguistic and cultural heritage e.g. Inuit, Dene, Metis. 

Federal Funds: Contributions made by the Department of Education, Culture and 
Employment to education councils, education authorities, or private schools on behalf of the 
Government of Canada. 

First Language: For the purpose of this report, first language is synonymous with "mother 
tongue" in that it refers to the first language learned in childhood and still understood. 

First Language (Ll) Programs: For the purpose of this report, Ll refers to school 
programs in which an aboriginal language is the primary language of instruction in the 
classroom. Schools vary as to the grade levels at which these programs are offered but most 
commonly they occur at Kindergarten through Grade 3. 

French First Language Program: A French language program where all instruction in the 
classroom is in French. Such programs are offered where stu~ents who are Francophone or 
qualify as Right-Holders for French First Language instruction under Section 23 of the 
Charter of Rights are sufficient in number. 
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French Immersion Program: A French language program for non-Francophones where 
more than 50% of instruction is in French. Immersion programs are offered at various grade 
levels depending on the education jurisdiction. 

French Second Language Program/Core French: A French language program in which 
French is taught as a subject. Such programs are offered for various amounts oftime per 
week depending on the grade level. 

Full-Time Equivalent: A term used when referring to student attendance. Funding 
formulae may be based on the number of FTEs. Each student who attends school for a full 
day program (Grades 1-12) and \vho is present 40% or more of the time is counted as an 
FTE. Students in Kindergarten \vho attend for one-half of the day are counted as 1/2 FTE, as 
are home-schooled students. 

General Educational Development: The General Educational Development (GED) 
program provides a second chance for adults who left school before completing Grade 12. By 
passing the GED tests, individuals earn recognition for high school equivalency. Holders of a 
GED may qualify for college entry and jobs requiring a secondary school diploma, and can 
obtain training and advancement at work. In the NWT, an individual who is 18-years of age 
or older may, upon successful completion of GED tests, be issued a GED X, XI or XII 
certificate. 

Grade Extensions: The policy and practice begun in 1989 by which smaller communities in 
the NWT gradually expanded their school programs to offer Grade 10, 11 and 12. It is also 
referred to as the Community High School Initiative. 

Home Language: The language most often used to communicate in the home. 

Inclusive Schooling: The policy and practice mandated by the Education Act of the NWT 
which facilitates the membership. participation and learning of all students in regular 
classrooms and other school acti\·ities. 

Junior Secondary: Grades 7. 8. and 9. 

K-12: This term is used to refer to all the grade levels (Kindergarten, Grade 1,2, ... 12) for 
which education programs are provided in the NWT school system. 

Licensed Spaces: The number of spaces available for pre-school children in an Early 
Childhood Program which has been licensed by the Department of Education, Culture and 
Employment. Criteria for licensing are specified in the Child Day Care Act and Standards 
Regulations. 

Magnet Facility: A designated residential facility which provides services to students from 
outside the jurisdiction in which the residence is located. Educational services may be 
provided either within the facility or in a local school. Facilities such as young offender 
custody and group homes facilities operated by the Department of Justice, or group homes, 
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treatment centres and safe shelters operated under the Department of Health and Social 
Services may qualify for this designation. 

Non-Aboriginal: In this report. refers to individuals in the NWT not claiming Cree, Dene, 
Metis or Inuit heritage and status. 

Nunavut: One of two new territories to be created from the Northwest Territories April 1, 
1999, as a result of the settlement of the Nunavut Land Claims Agreement in 1993. 
Communities within the boundaries of the new territory include all those in the current 
jurisdictions of the Baffin and Keewatin District Education Councils. In the Kitikmeot 
Education District, all communities within the jurisdiction, with the exception of Holman, 
fall within Nunavut's boundary. At the time of publication of this report, the thinking is that 
Holman may become part of the Beaufo1i-Delta Education District. Referring to the map on 
Aboriginal Languages of the Northwest Territories in the body of the report, Nunavut will 
encompass all the communities shown in the Inuktitut and Inuinnaqtun language areas. 

Person Year: A term used in H urnan Resources and Finance matters. Staff positions are 
often referred to in person years (PYs). A full-time employee would represent one PY 
whereas an individual working half-time would be .5 PY. 

Principal Certification: There is a requirement under the Education Act that anyone 
wishing to be employed as a principal of a school must hold a certificate of eligibility as 
principal. Such a certificate is obtained by completing the principal certification program 
approved by the Minister of Education. 

SAIP: The School Achievement Indicators Program (SAIP) is a national testing program 
sponsored by the Council of Ministers of Canada (CMEC). The goal of SAIP is to answer the 
question, "How well are Canadian students doing in the core school subjects of reading and 
writing, mathematics, and science?" The program has been designed to provide data at the 
national and provincial or territorial levels and for the two official language groups in some 
of the provinces. Two age groups, 13 and 16 year olds, have been selected for testing. Tests 
are administered in the spring of each year. 

School Community Counsellor: School-community counsellors are community residents 
who are employed in NWT schools as counsellors after having completed a training program 
at one of the public colleges. They work with students, families and the community. In 
addition to counselling students and referring students to other agencies, they play an 
important liaison role in bringing the school and community together in supporting students 
in their education. 

Second Language (L2) Programs: For the purpose of this report, L2 ref~rs to school 
programs in which the aboriginal language is taught as a subject. The aboriginal language 
may also be used informally throughout the day, but the primary language of instruction in 
the classroom is English. 
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Senior Secondary: Grades 10. I 1 and 12. Students earn credits for each successfully 
completed course at these levels. Upon meeting the minimum graduation requirement of 100 
credits, students receive a Secondary School Graduation Diploma. 

Student Financial Assistance: A program of financial assistance whereby students who 
are NWT residents and enrolled in a post-secondary education program may receive grants 
and/or loans. There are various eligibility criteria based on length ofresidency, degree of 
need, ethnicity etc. 

Student Support Assistant: A paraprofessional who, under the direction of the classroom 
teacher, works with students vvithin the classroom or in other settings to assist in the 
implementation oflndividual Education Plans. The assistant may also work with groups of 
students in order to facilitate the programming for the class as a whole. 

Territorial Funds: Contributions made by the Department of Education, Culture and 
Employment to education councils, education authorities, or private schools on behalf of the 
Government of the NWT. 

Transition Programs: For the purpose of this report, transition refers to a shift from 
aboriginal first language (L 1) programs to L2 programs, where English becomes the primary 
language of instruction. Schoo Is vary as to when this shift occurs, but generally transition 
programs begin in Grade 3 or 4. and may continue throughout Grades 5 and 6. 

Waiver of Prerequisites and Credits for Prerequisite Courses: Prerequisites and credits 
for prerequisite courses may be waived by the principal as long as the student possesses the 
knowledge, skills and attitudes identified in the waived course or program of studies; 
judgements are made on an individual basis, not for an entire class of students; and it is in the 
student's best interest. Waived courses must be reported in writing by the principal to the 
Manager, Student Records, together with a recommendation for granting of credits. Credits 
for a prerequisite may be granted only upon successful completion of the next or higher 
ranking course in that sequence. The waiver provision does not apply to specific courses 
which are part of the graduation requirement, except in the case of mature students, and 
students who enter an NWT senior secondary school in grade 11 or 12. 

Western NWT: For the purposes of this report, the second of the two territories to be 
created at division April 1, I 999 is indicated as the Western NWT. Included within its 
boundaries are all the communities in the current jurisdictions of the Beaufort-Delta, Sahtu, 
Deh Cho, Dogrib, South Slave and Yellowknife Education Districts. Referring to the map on 
Aboriginal Languages of the Northwest Territories in this report, the Western NWT includes 
all the communities shown in the lnuvialuktun, Gwich'in, North Slavey, South Slavey, 
Dogrib, Chipweyan and Cree language areas. 
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ACRONYMS 

ABE 

CA 

CMEC 

CSFI 

CSFY 

CTEP 

CTS 

DEA 

DEC 

ECE 

FFL 

FSL 

FTE 

GED 

GNWT 

ISA 

Ll 

L2 

NWT 

PCP 

Adult Basic Education 

Classroom Assistant 

Council of Ministers of Education, Canada 

Conseil scolaire francophone d'lqaluit 

Conseil scolairc francophone de Yellowknife 

Community-based Teacher Education Program 

Career and Technology Studies 

District Education Authority 

Divisional Education Council 

Department of Education, Culture and Employment 

French First Language 

French Second Language 

Full-Time Equivalent 

General Educational Development 

Government of the Northwest Territories 

Inclusive Schooling Assistant 

First Language Programs 

Second Language Programs 

Northwest Territories 

Principal Certification Program 
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PST 

PY 

SAIP 

sec 

SNA 

SSA 

TEP 

Program Support Teacher 

Person Year 

School Achievement Indicators Program 

School-Community Counsellor 

Special Needs Assistant 

Student Support Assistant 

Teacher Education Program 
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Resume aes constats aes forums ministeriels 

En prevision de la division des Territoires du Nord-Ouest (T. N.-O.), qui allait avoir 
lieu le 1 er avril 1999, il fallait absolument reviser les plans actuels du gouvernement 
et se concentrer principalement sur les communautes de l'ouest des T. N.-O. et leurs 
besoins changeants. C' est pourquoi le ministre de 1 'Education, de la Culture et de la 
Formation avait demande la mise a jour du plan strategique, Pour un avenir axe sur 
la personne - Une strategie jusqu'a l'an 2010, document d'orientation en usage au 
Ministere depuis 1994. Il tenait tout particulierement a ce qu' on revise le plan en 
tenant compte des idees et des besoins de la population tenoise. Pour ce faire, il a 
constitue un comite pour organiser des forums dans les communautes de l' ouest des 
T. N.-O. et entendre ce que les parents, les eleves, les educateurs les organismes 
autochtones, les organismes communautaires et les habitants du Nord avaient a dire 
sur l' education en general dans leur communaute. 

Les gens ont clairement fait ressortir que si nous voulons que notre fac;on de voir 
l'avenir de l'ouest des T. N.-O. se realise, il faut accorder la plus haute priorite a un 
systeme d'education qui repose sur des bases solides et preconise des communautes 
bien instruites. Ainsi, si nous voulons un systeme d' education qui est solide et 
adequat, il faut que celui-ci repose sur une bonne comprehension de la culture, des 
langues et du patrimoine du Nord. Si nous voulons qu'il donne les resultats 
escomptes et qu'il soit valable, il doit etre accessible dans la communaute meme et 
reposer sur les forces des familles pour ainsi contribuer au mieux-etre de la 
communaute toute entiere. Les gens ont presente des idees tres utiles et tres 
innovatrices pour nous aider a realiser ces principes fondamentaux. Ces idees 
constituent la base des recommandations sur l' avenir du systeme d' education clans 
l'ouest des T. N.-O. Les void en resume: 

Instruction universelle 
• entreprendre immediatement les recherches qui s'imposent sur le degre et la 

gamme des besoins speciaux de la matemelle a la 12e annee; 
• mettre en oeuvre les recommandations decoulant de la recherche sur les besoins 

speciaux, et ce sans trop attendre; 
• augmenter le nombre d' ad joints a l' enfance en difficulte, d' enseignants d' appoint, 

d' orthopedagogues en lecture et le nombre d' autres programmes de soutien; 
• ameliorer et distribuer les ressources destinees a la formation des enseignants, 

des enseignants d' appoint et d' ad joints a I' enfance en difficulte pour nous 
permettre de mieux aider les enfants qui ont des besoins speciaux; et 

• investir davantage de ressources clans les ecoles pour assurer un moins grand 
nombre d' eleves par classe.,,. 

Developpement de la petite enfance 
• elaborer des ententes de financement pluriannuelles pour assurer la continuite 

des programmes de developpement de la petite enfance; 
• conclure une entente entre les gouvernements federal et territorial pour financer 

conjointement les programmes et eviter tout chevauchement inutile; 



• s' assurer que les programmes prevoient l' engagement des parents a aider en salle 
de classe et des frais d'inscription pour les enfants dont les parents en ont les 
moyens; 

• entreprendre, en collaboration avec les ministeres concernes, des recherches en­
vue de determiner les avantages relies aux programmes de diagnostic et 
d' intervention precoces et leur trouver les meilleures ressources et methodes de 
financement; et 

• mettre en oeuvre sur le champ les resultats de la recherche pour ainsi procurer 
aux enfants qui entrent a la matemelle ou a l'ecole suffisamment de services de 
soutien. 

Ajout de classes du secondaire 
• fournir les ressources necessaires pour ameliorer l' enseignement clans les ecoles 

secondaires des communautes au moyen de reseaux d'apprentissage a distance, 
de rotation des ressources pedagogiques et d' embauche de residants de l' endroit 
possedant des connaissances particulieres; 

• veiller a enseigner les modules d'orientation professionnelle contenus clans les 
programmes de developpement de carriere, de la 7e a la 9e annee; 

• inciter les ecoles a davantage s' interesser a creer un esprit d' equipe et a elargir le 
vecu educationnel des eleves du secondaire; 

• faire une evaluation des besoins en matiere de programmes de formation 
professionnelle et analyser les meilleures methodes d' enseignement pour ces 
programmes; et 

• ameliorer le contenu des cours et des programmes d' enseignement a distance en 
leur ajoutant davantage de contenu relie au Nord et en etudiant a fond d'autres 
methodes d' enseignement ou de soutien. 

Alphabetisation et perfectionnement linguistique 
• procurer davantage de ressources aux orthopedagogues; 
• appuyer le developpement de programmes speciaux destines aux parents illettres; 
• mettre sur pied une campagne de promotion d' alphabetisation en famille pour 

encourager les parents a developper tres tot chez les enfants le gout de la lecture; 
• examiner de nouvelles fa<;ons de mettre des ouvrages de lecture interessants a la 

portee de la main des communautes; et 
• offrir de la formation specialisee aux enseignants qui ont la charge de classes 

comptant des eleves d' origines linguistiques differentes et dont les besoins en 
alphabetisation different. 

Langue, culture et patrimoine 
• aider les educateurs de tou~ les niveaux a mieux comprendre le role que jouent la 

culture et la langue clans le succes scolaire des eleves du Nord; 
• concevoir des programmes linguistiques et culturels en consultant regulierement 

les organismes autochtones des communautes; 
• exiger que tous les nouveaux enseignants suivent des ateliers d' orientation des 

programmes d'enseignement Dene Kede ou Inuuqatugiit donnes par des aines et 
des representants de la communaute; 



• veiller a ce que les communautes soient au courant du choix de la langue 
d' enseignement; 

• procurer les ressources necessaires aux communautes qui choisissent la langue 
autochtone de l' endroit comme langue d' enseignement; 

• faciliter la recherche sur les methodes d'enseignement aux enfants qui ne 
possedent pas de bonne base clans une langue premiere ou seconde; 

• offrir de la formation aux enseignants qui travaillent avec des enfants qui ont des 
besoins langagiers speciaux; 

• entreprendre des recherches et offrir de la formation sur les fondements culturels 
de l'apprentissage pour les communautes autochtones; 

• examiner a fond les possibilites de rendre l' enseignement plus . flexible et de 
repondre au besoin de la diversite regionale en concluant des contrats de services 
linguistiques avec les organismes autochtones; et 

• entreprendre une campagne polyvalente de recrutement pour attirer et garder 
des enseignants originaires du Nord. 

Communautes bien portantes et positives 
• jouer un role preponderant, axe sur !'education, clans !'elaboration de methodes 

interinstitutionnelles et intergouvernementales pour promouvoir le mieux-etre 
des communautes; 

• adapter les programmes actuels de developpement communautaire du GTNO 
afin que ces derniers misent avant tout sur le retablissement des communautes et 
la resolution de problemes; et 

• offrir davantage de formation aux organismes autochtones et communautaires 
pour qu'ils soient en mesure d'offrir regulierement des ateliers sur le role 
parental et de transmettre de !'information sur le role parental clans divers 
medias. 

Communication et partenariat 
• aider les dirigeants et les educateurs des communautes a faire connaitre leurs 

aspirations par rapport au role que joue le systeme d' education pour aider la 
communaute a etre plus forte; 

• mettre par ecrit et faire connaitre les meilleures methodes de resolution de 
probleme et de creation de partenariats au sein de la communaute; 

• aider les ecoles a elaborer de nouvelles fac;ons de faire participer les parents de la 
communaute a l' education de leurs enfants et de les aider a se sentir libres de 
faire des visites a l' ecole ou d'y dormer un coup de main; et 

• encourager et augmenter le dialogue entre les parents et les ecoles concernant les 
attentes mutuelles et des fac;ons de resoudre les problemes ensemble. 

Financement 
• placer !'education de nos enfants et de nos jeunes en tete de nos priorites en 

reinvestissant nos ressources clans les programmes de premiere importance et en 
leurs accordant les nouvelles ressources dont ils auront besoin; 



• reviser le financement verse aux ecoles pour s'assurer qu'il est divise de fa<;on 
juste et equitable et qu'il tient compte de la diversite des besoins a l'interieur du 
systeme scolaire; 

• dormer !'information et la formation necessaires concemant les levees de fonds 
destinees aux ecoles et aux programmes de developpement de la petite enfance; et 

• travailler en collaboration avec les conseils scolaires de district en vue de garantir 
qu' il y ait des sources de financement suffisantes pour offrir des programmes a la 
grandeur du territoire. 

Autres points importants 
• modifier la Loi sur l' education pour garantir la pleine representation des 

Premieres nations, des associations de metis et des gouvernements municipaux 
au sein des administrations scolaires de district et des conseils scolaires de district; 

• reconnaitre et faire connaitre le travail des educateurs et des communautes dans 
le Nord pour ainsi encourager l'apprentissage dans nos communautes; 

• rendre les salaires et les avantages sociaux des enseignants concurrentiels afin 
d'inciter les educateurs a rester dans le Nord; 

• planifier en gardant a I' esprit les futures ententes d' autonomie gouvernementale; 
• organiser une campagne de sensibilisation sur la structure des administrations 

scolaires de district et des conseils scolaires de district; et 
• aider les membres des administrations scolaires de district et des conseils scolaires 

de district a bien comprendre leurs roles et leurs responsabilites. 

Les membres du comite d' organisation des forums croient que le recent exercice de 
consultation a donne lieu a une discussion franche et ouverte sur l'avenir du 
systeme d'education dans l'ouest des T. N.-O. Bien que les bons cotes du systeme 
aient ete decrits pendant I' exercice, celui-ci avait pour objet de determiner ou se 
situent les defauts et les problemes a corriger dans la planification strategique et faire 
ressortir les domaines dont il faut s' occuper. Cependant, en aucun cas les faiblesses 
du systeme d'education nous feront oublier les merveilleux accomplissements de 
tous les jours des apprenants, des enseignants, des parents et de la communaute en 
general. II faut ici bien comprendre que les idees presentees par les gens de nos 
communautes sur un systeme d'education pour leurs enfants dans l'ouest des T. N.­
O. serviront de conseils et d' orientation. 



T'a ?as1 Gh& D1tth'agh Hile Si Nuhel had1 

?ekena thene ts'en ru hJ}ehu hasi Apnl 1,1999 de. ?eyer de ruts'en k'adher t'atthe t'at'u 
1eghalana ru s1 ?edQ ?ane ha.Hayorpa k'eys ts'en s1.T'q. ?er1tl'1s kue,Denech'aru-u tth'1 
la ts'qketh SI ts'en k'aldher.Dene ts'en had! jq. ts'l yunedhe SQlaghe?adhel nen ts'en 
t'at'u ha?a hasI sehtilye ha?q. heru.Dm mts'en k'aldner SI t'a dene ch'arue chu tth'1 la 
chu ts'uk'eth se had! 1994 ts'j sqlaghe ?adhel xaye ts'en be sehuleye ha?q.. ?edza nene 
k'e Dene nade Sl t'cj. ?a dene beba hunedl SI haN1ts'en k'aldher bechelekw hayonla ts'en 
naghaa ha dene t'a ghq. narude Sl horedtth'q. ha tth'1 yaredker ha. 
T'a ?at'e SI dm t'at'u ?entl'1s kue ha?q. {q yegha narude 78..Jq. ts'} yunedhe ha?a ha Sl 

nezq tth'1 bet'a newe yatJ. nats'er hade. ?entl'1s km~ dene honelken dene s1 jfl. dene 
7edza nene k'e nade SI bech'arue-u chu tth'1 t'at'u dsene 7edza nene k'eya nade Sl 

beghare sehulya de nezQ ha ?eyer t'a ghq n$dtI SI dene yatl nadts'J ghare ?entl'1s 
kueyi.ZJ dene honelken SI. Hat'u dene henelken ha sru.Jq. deZJ nene dene nade SI beba. 
?edza nene k'e dene nade SI yunaghe dene nade SI cha ?edelt'ehlle ?a. 

?er1tl'Is Kue Nats'ede 

• Sekw Sl k'qlll ?entl'1s kue y1s dq. del S1-U tth'1 t'q. ?entl'1s kue nat'e tthe 
bek'oneka ha t'at'u sekw nezQ ?entl'1s kue nade ha.Nm sekm ?Jgh<l ?entl'1s 
henorjrule s1 bets'edl ha.; 

• Beba schtilye ha t'at'u honelken ha si; 

• T'<} dm sekUI honelken dene chu tth'1 t'fl. hat'1 sekw hel ?eghalana s1-u tth'1 dm 
dene honelken s11entl·'1s k'eyalki s1 hel.; 

• Bet'a dene honetken dene si tth'1 henelken ha bet'a nezq sekm honolken ha t'a 
?jgh<l ?asJ horelden les1 ha; 

• Tth'1 sekuI tq cha hrule de ?Jta ?entl'1s kue y1zi ?eyI huh bet'a nezq sekw ts'edi ha; 

?1ghc{seku1 N1cha1le Dene Hon~lken 

• ?esat'u ?a tsamba thela ha xaye kanelt'u bet'a sekw ?Jgh<l nechile dene 
honelken ha yalu ?elk'ore t'a de bet'a hurudhl ha.; 

• Yunaghe chu deZJ ts'J ruts'en k'aldher chu yalu ml<} de bet'a dm sekm bets'edi-u 
tth'1 ?eyer ha jade ?asl?edelt'e-u bek'e ghalada ja ha; 

sekm bets'edi hade sekw tth'1 bethekm tth'1 dene ts'eru ha?q..Tth'1 nm sekm s1 
beba naru ha honelken ha; 

• Dm bek'Qneka t'a nghq. sekm ?entH'1s ku~ yis dadel ?aneha; 



SekuI ?eritl'Is ku~ Nade SI Bets'edI Ha 

• HamJ}a k'eya ?entl'1s kue dathela S1-U tth'1 ?asl {q ?ek'ech'a hoelk'en?U tth'1 
nani dene hayonla k'eya nade si behel hasrn t'a bela k'orelya s1; 

• Sekm lrusdl-u tth'1 fokclghc} myade ?enstl'1s kue nadher SI la k'e nadher ha 
henoken ha t'at'u yet'orel?a hasi; 

• Sekw bets'edl hade t'at'u neZQ ?entl'1s kue nadher has1 selya ha; 

• Tth'1 nanet'J-u sekw hanelken hunedl s1 net'J ha?a; 

• Bet'oredhi bade dezi ?edm. nenk'e dene bade si ghare tth'1 t'at'u dene honed! SI 
?alye ha; 

?eritl'Is K'eyatI-u Tth'1 Dene YatI HamdhI 

• Dene t'c} sekm ?entl'1s k'eyahl honelk'en nedhe s1 tth'1 behel ha?a; 

• Tth'1 nane sekw betthekw si ?et1tl'1s k'eyalti ha?ajle SI bets'edI ha; 

• ?eyer de sekm chu betthekm ?entl'1s k'eya!t.t beba nezQ ?qne ha.nechtle dene t'u; 

• Hayonla k'aya dene nade si beba ?entl'1s hale de.?ey1 t'a ?entl'1s k'eyaslti ts'en 
hQtl' eth nedhen ; ha 

• Tth'1 t'q. sekm honetken s1 honelken ha nezQ sekw ?entl'1s k'eyalti ?ane ha; 

Deneyau-u Denech'an1-u Ttth'1 T'a Ts'1 ?ane Si 

• Dezi ?ecizq. k'e s1 ts'1 sekm de bech'ani-u beyati-u bek'orejc} ha?a. ?eyi t'a T'cj. dene 
honelken s1 nezq sekw honelk'en ?cj.ne ha; 

• Dene yatl-u tth'1 dene ch'ani -u k'e ghalada Sl hayorJ.la k'eya dene -u nade S1 

hubehel ha?q.; 

• Dene kede chu Innuqatigut bentl'1s t'a dene honelken SI ?q.lnedhe-u tth'1 t'a 
dene honelken dene s1 ?ala ?eghalana ha; 

• ?as1 ?edQ ?alya de haymJ}a k'eya dene nade s1 hats'edl ha; 

• HoyorJ}a k' eya dene nade s1 ?edpu t'cl t'at'u deneyatl t'a dene honelken hadi 
ha?q.. Dene sqtine yatl t' a hok6 dene honelken horel?J de bane ha; 



• T'aghq. nru sekw xare beyat.1 t'a nezQ yaltJ. lede bets'edi haNezQ Dene Yadt.1 ha; 

• T' at'u nezQ sekm ?entl'Is k'eyalti ha de din dene honelken dene SI tth'I 
honelken ha?cJ. t' at'u sekm ;,jghq. ?asi henormile ha?cJ. t' at'u sekm ?jghcJ. ?aSI 
henormile S1 honelken ha; 

• T'at'u humdhl has1 bek'oneka ghare hayotlak'eya dene sQhne honelken ha; 

• Sekw bethekw SI behel hadl-u tth'1 ?end:'Is ku~ YIZl dene ts'eru de,?~r ts'J naru 
dene SI besk'ene ba nayehu ha?cJ. henelken;ha t'cJ. nayel-ru ha duweldes1 t'a; 

• HayorJla k'eya dene nade s1 t'a horel?J sI-u tth'I t'at'u dene sotlne behel ?eghada 
hasi; 

• ?erdza nene ts'J dene dQij sI dene honelken dene da.4 ha horedzq. ha 

Dene ?ake Dana-u Ttth'I Hayorjla ?ehs'edI 

• ?ake bet'orelahade din ?entl'Is k'orejQ SI ?asI nedhe ?at'e ?eyer de hayoQla 
k'eya dene nezQ ?al nade ha ; 

• Jq. deZJ ?edza nen ts'i ruts'en k'eldher sI ?as1 humhh.t de. HayorJla k'eya 
denet'at'u nakanlye hasI-U tth'I t'a ?a dene ha hunila SI selye ha?cj.; 

• Dene sohn,horila k'eya dene nade-u beba workshop k'eya selye ha.Tth'I t'at'u 
dene tthhekw hu4 sI dm bane ?entl'Is ye hokQ hat'echile de dm hani ghare dene 
hel hahadI ha; 

?elehel Had1-u Ttth'I ?ala ?eghalada Htinidhi 

• Hoyorila k'eya dene nadl sI,t'a k'ade-u tth'I t'q. dene honelken dene sI ?ada 
druial m ha?a ?enh'Is kue bq.Zj,T'at'u sugha hasj; 

• DeZJ nen hade ?~ntl'1s hale ha;,4 t'a bet'ore?a s1.NezQ ?asI k'e ghalada de; 

• ?ake nezQ ?entl'Is ku~ ha?4 ha.de diri dene tthekm si ?entl'Is ku~ nrudll-u tth'1 
dene ts'eru de beba sehulye h4?4.T'at'u dene ba nezQ si; 

• Dene tthekm chu ?entr'Is kue chu nezQ hade. ?ala t'a gh4 nanahede si selye ha 
hQtl' eth rudhen ha?q.;.,,. 

Tsamba Het-1-'el 

• Nuwesken chu ?entl'1s k'orejcJ. chu ghq. hQtl'eth humden.?eyI bet'a ?asI gothdhe 
humdhl ha t' at'u bet' oredhl SI ha; 



• T'at'u tsamba thela s1 nanet'j ha.T'agh4 daghare tsamba thela rule de ha.?ey1 
t' a daghare sekm honelken hal?a; 

• ?esat'u ?a tsamba hul?a-u drr1 ?entl'1s ku~u tth'1 sekw ?egh& honelken ha 
hube ts' edl ha; 

• Dm DEC's dq.!J si hubehel ?eghalada na tsamba beba thela ha yet'a 
?eghadalada ha; 

?eyile ?as1 Bet'ore?a Nedhe 

• T'at'u ?entl'1s ku~ ts'1 ?entf1s thela s1 beghare ?eghalada.s1 ?edq nalye ha?& 
t'at'u dene hunedi s1 ha Dm dene sohne-u tth'1 begorek'a?aze dene-u tth'1 
mtsd'en k'aldher ?ada nezq ?eghalada de bet'a dm DEA's chu DEC's 
nezQ ?ane h4; 

• DeZJ ts'1 dene honelken dene dq]J. Sl ?ake bek'orejq-U tth'1 bets'edi de nezq ha; 

• ?eyer ts'I din dene honelken dene nezq hube ts'emde bet'a nezq la k'e nade ha; 

• Sat'u ?a beba sehulye ha?& ?edets'en k'atlde ha; 

• Rarely& dene yek'orelya ha?& din DEA chu DEC t'at'u ?eghalana s1; 

• ?eyile dene ?ala deltth'1 de dm DEA's chu DEC's ts'eru ha t'a ts'enk'aldher-u 
tth'1 bela norem ha; 

Dm dene ?elamdel s1 nadayajlu s1 ?aradi-u t'at'u ?entl'1s ku~ ha?& haSI yunedhe ts'en 
ha.Ta nru ?as1 boremlevs1 chu tth'1 t'at'u nezq dene honelken haSI sehulye ha?&.?edQ 
?alya de hull bet'a nuwe ba hurula hatle.Dene la hayonla k'eya dene nade Sl bedaghare 
?alya ?at' e dene yeghq. dayahI ?a.Ku din bet'a t'q. honelken dene dQlJ tth'1 dene tth'lkm 
nezq ?ane ha.Huzedza ?at'e.?ey1 bet'a nuweskene s1 t'at'u homlken horll?J s1 ha. 



DQne edaged1 gha god1 

Aprtl 1, 1999 eklye rude Edzane nake-hohle-ha hQt'e ey1t'a ndets~ k'aowoh·stl--tstk'eda·gots'q l«}ta--edaant 
gixe g6?Q ey1ts'Q edaam ra-gne ladJ gum agcxlza t'a: kc}ta ey1 deged1J ghQ edexe-rugogele-ba=gJwQ:ltqt'e=.­
NJbttakQ gha k'aowob s1l 1994 eklye kc) Jl]a:15 xa.gots~) e,1:aam t'asdce:e~hatage«ta ha s11 01lttl'e,h6l}: • 
Jfe;·eyr-nihtfe.stl weghQgeda t'a sigele-ha giwtt.hQt'e~ Ey.tglnr._~eda~~Q nmng_ede sn 
y.tk'ezq hanJWq. NJ}itl'e k<) gha k'aowoh gha eghalaede dQ su hazq tsJJ.c!eda gots'Q kQta-gots'qdQrie, 
drekoa, drekoa-hogbaeittQ dq,-dQne scm.P P.gba)aede dQ,_kQ.taxe::egbalaede dQ· baa I j I hazqataam • 
nJlttl'e kc} ehekoa hoghagetQ gh~a-goxe gogid01 h~' e:-- • 

Tstk'eda gotstq·dQne-hazQ nshtfe-latgba-naawcnmtsogoltha=giwtlged1, kQta·~~nezt 
hogJ~tq .nrcre1rfa-edaaru goxe g_Q?Q-ha-ts'rwqWe egtrafats'eda ha-cfr le ade ha-hQfe:- ~etsot1i­
haam·ggxe-htmrha·ts1JWQ de edaamt'a echan~ k'e ciqne-,nade; ciqne-,naawo eyrts1qdQrieyatnrezr 
wenrts'edt ha hQ'te. Hamu neZJ goxe hQ?qxe g_ogha s}g_ha ha ts'JwQ-dekQta dQne-eyit:s~elet'-1-haaru 
hazQ edamn rtag_ede stl llezJ wemts'edt-ha-hQre. TsJk'edag__ots'q-dQnesQIJ. hazq edaam t'a Fho?trha­
S!WQ:-t'a-Nlhd-'e-k6-· gha k'aowoh ghaeghalaede-dQ xe-gogido-~ Bt-haam tsfk1eda-ehekmrn,htt~ 
hoghaetq·ha·g~ 

Wha-ehftHo~ 
- Chek-ea·nechalea-eyrts'q-nJhtf e- 12-ageh?i sfredaamfa-dexrnthtfe-kQ g1ts'ahodt-hasn-nezr 
welc-'ehodzq a~e-ha-. • 
- Chekoa de?Q nthtfe-t'a wets'a:hodrhasn 1Wh4 wek'ehodzQ-agele-ha. 
- De?Q chekoa nJ,htl'e t'a wets'ahodi gha chekoa-hoghaehtQ g_64 ha giwq ey1ts:i)·chekoa-heghaehtQ • 
ts'adr dq eyrts1Q llJ}rtre k'e yats'ehtr hoghaehtQ dQ ey1ts'q dq ladr rqhd'e kQ ts'agedt gol'J ha giwq. 
- Be?ri chekoa-heg_haehtQ su neZJ. lfflghagettt ha·ey1ts' q-ele-?Q-f ast f a-ehekoa hoghageht~-geltha, 
ehelwa-heg_haehtq-ts'ag_edl dQ gal} ha, eyits'Qchekoa de?Q nthtl!et'a wets'ahod±-ha-chelroa-heghaehtq­
ts'adi-1h)totJ ha. 
-tle?Q-chekoa-hoghaehtQ eyits' Q nptd'e-kq-gol} rude nthtn·kQ Jte-goyi tle?Q cllekoa stl h) ha le. 

Chekoa Nechalea HoghaetQ 
-Xotat-'eehekeaneehalea hoghaet-Q--gha. s6mba t'a edexe stget:s'ele ha. 
- Ed~ k'e g_ots'q Ndets'Q k'aowoheyrts'q Ndets't} k'~ de·xe'SQltlba t'a edexe s1g_t;rts'ele·ha hQt'e. 
- Chekoa-neehalea heg}metQ su weft gpre-hogbagetq ha ey1ts' Q--chekoa nechalea-hog!'iaet{)ha-wet't- -
wehda-nayehdt ha-tide~.tl nayehdi ha hqt'e. -· 
-Chekoa nechalea gots'Qt'i hoghats'ehtqde·nezJ TIJhd'e k'egezQat'pmawo suNdets1Q·k'aowoh xeeyi 
haam--ruiawa-hats'aa-ha gJWQ. ... 
- Eyt-rniawo stl tvfflfl nthd' e kc} wcreh.ogi_hwht ha gtwQ hQt' e. -



De-nt_ Nt_hd-' e- de- heg-ha-etq-- ha--
- Satsqt'a ets'etl!e-t'a-hogtlamrtq_ey1ts'qehekea-hoghaehtQ:d{tllaaWO ka?a g_ol'tt'a-ehekoa ~ 
ha-eytts'Q kQta gpts-'q--0:Qlle chekoa heghaehtQ haffl-le--de cllekea-heglraehtQ ha-~-hQt~. • 
-£hekootijhtre7 -eyft5~12 k'e-dehkvie--s1Ha-edahet'1 gha hog!iag9tQ ha gty!,tSH ey1 de?Q hog!iagetQ 
~~ • 

--Chekmt-~k'e-dehkw'e sil de?Q nJhtl''eko ag_et!J ~ nezt ha gtts'at&edJ. ha--ey1ts'qiie?Q -
nihtl'ekQ ~'q__ggs'eh?a ha hQre-- • 
- Edaam-ey1ts'Q-ayt eheke eyits'Q-~ heghagetQ--ha-s.u-~ats!eaa-ha-gJWQ. -
- Edmn~ k'e g_~eZJ ho~iW{l de edaarn ey!ts'q ayl t'a kQta dQJle ho~Q ha su RCZJ.· -
wek' ets' ~-ha-hQt' e, haam rude-zq-Qhda-g!Ja-mhtl!e-k(}-naawa-natso- t' a dQne-ne-zt heg_h~ha-di--le­
ade ha hQt' e. 

Ets 'ed' e eyltS-'tt--¥-at-.t-Hoghci-ettt-
- N±htre--k-'e-yats'ehtt gha de?Q ehekoa-heghaehtQ 0goltha-gJwtr-
--€hekea wet'tflJ!ld'e k'CZQ le Sil edaaru &!S'c@d.I ha. 
- €hekoa neehalea-wet't xe 11:}:htl' e-k' ~~htl- mgha-~ naawo xeh.oglhwhl Ila gJWQ. 

- Kt}ta-edaam--mde-c-hekea l}Jhtl'e--lre-ya~tl ~ IleZ!_ade--ha~ ha ~WQ; -

--C-helroa--ekoa ~?a h:oghagehtQ:glta. hogb:a:W,Q rude rieztchekoa ho~!itQ ha--
di le. • -

Yatt--eytt-s'ft_Dftne Nd.awo-
- Chekoa hoghaehtQ dQ-hazQ edaam.-dQne sQlJ nade-ey-It&Q-dQne yatt t'a gegede Sil nezt gmedl rude de?Q 
nezt Eclmne k'e g_gts'q ehekoa-hoghagehtQ ha fh-le-ade ha-~ -
- Kq_ta e.daaru dQne yatl ey1ts'q_dQ_ne ruiawo hog_haetq_ha -su,. dqne SQ}'i x-e wek'-e-eg!mla~a ha-hQt'e. 
- ehek:oa-hoghaeht:1l wegoo stl k~ ggts'q Q_hda xe--Bene--_ gha ekxc v."ek'e 
-e~ha-~-
- Kc)ta-stl-yan-eelaanH:'a-ehekoa ~~ti--~1t--helJ-hQt'e. 
- K<}ta-dqne-yattt'a chekoa hoghagehtq ha-gJwq-dechekoa-deyan f~-heghagetQ-ha-t'as-I-hazq-golJ--agele 
ha hQt'e. 
- Chek.oa..wehda deyatr k'eZQ le ey~kwet'1--yatt stl k'eZQ-le mde edaaru t'a ne-srl---wek'ageta-mm,fe. 
-Chekoa-hoghaehtQ edaam chekoa nezi_yatl k'egezQle_xe-eg}Jalag_e<ia g}la hogM.g~g_ba hQt'e. 
---K--ey1ts'Q dc,ne-yat± hog!taetQ gha dei>q dQnc=yatt k'e tijh:tf e=h.ohre ha hQt'e. 
- Edaam-mde-ktlfll-WWti stl-yatH'a erets'~-ffiHH:-le--ha eghalaede dQ Sil dqne yatI 
k'e eghalageda-ha--sH-gttt'a whe?q-agJ±a ~eztha tahko gedi. -
-Edaant-~k!-e-gots'q--dq--neztt'a-la ~tQ ag_eqe ha,-eyi-
stlwek'e eghalageda-ha-gtwtr- - -

~ 

Ktj-ta--£-rets!a-gedt- t-!a--Hott- Gi-xe-Ho-?tr 
- Nfhtl!e-k(} naawo ts'Qhk'e kt}ta-gae--hea-he?Q-gha--eghalats'-eda-ha- -
- Ed.-zane-W~it"Ntiets'Q k'aOVt"Oh edaane t'a-t-'asrt!_a-edexe S:l@Wl?J naawo-t'a eg!irua~~a ha gJ.WQ. 

-KQta edaaru~i agJt'e s.tt--elet&~tiqne hogh_aetQ_ha gJwQ. 



-Elexe-Gots' ~ t'a--Btte- Egh-flt8ffeda-
- K~ade ey11:s!Q:cirekea--hoghaehtct_~erexe ~go t'a-~ga rude fllhtl'e l«t_naawo de?Q_ ndtso 

~ d@c h!w;q_clere ~ t'!l claenezt~ at'trulawo StthazqdQneytk'C!Q mde 
de1Q_d@c erets'~.ha-elt-le-adc ha hQt'e. 
- Kqta D!htl'e gala s1t edaaru-chekoa-wet'J &.ha~ atJla mde-ehekoa-wet't de?Q~e kq ts'~ aae­
ha, ey1 wek'e-egltal•a M. 
- Edaam mde-~ehtq dq-eytts'q-ehekoa-wa'ts.tt neztelexe-gogedot'a-ehekca ts'~ha-; eyt • 

. wek'e:~alag_eda ha. 

Stimba t'a E!_halat-s!.eda 
- Chekoa fijfRf e-kt}-sfi-fleZt hoghagetq hats' JWQ-mde s$nba wets'{)'Wek'ehots' ehwht ha-ffl)t' e ey1ts' <t 
de?Q-sQmba-wegha hats!eta ha hQt!.e. 
- DI -dze nµitt'e-k(rxo-taf e-etiatktSQfflba-f a--ehekea-hoghaetQ SH astek'~ ne SQll.l, -ey}-sil-k-'aehr 
welt!aefirha gtwQ: hQt' e. 
- Kc}ta-~e-k~yagola ~~e-1.«t-ehelma-de?Qnezt-hoghaetQ gha sQmba edegetsi naawo 
Iij}itre-grts' ey-agele-ha-.-
-E~ lfe-gms-'Q-Njhtre-l«}gha-k'ade-xe-l:ijfttl!e-kc}-gha sQmba t!a-eghalageda stl edexe s1gogele ha 
hQt'C. 

We?Q gots'ci t'as1 
- Dqne SQl'L Waak'Qa ey1ts'Q kQta k'ade Sil nihd'e kQ naawo t'a hazQ-tsJ].c'eda g_ots~dene--elex-e-nadestt--
11a1ta-glla-Nthti'e-k~gba-k'ade-eyrts'<t~~'ttnthtfe-gba ~ade-xe--~fa nthtf'ekQ gha -
ndawo:-ad'e::stt-ladtagele--ha-l,Qt'e; -
-K<ita gots'_QdQne haz(lnthtl'e kttts'Qke-eghalaede--t'a-~ek(t-ts'agedtstl-wek!_ehodzQ:::ha ~ 
- Ihmt~ e-edaaru-ehekoa-hogtlaehtQ:dQ&_~a?CEh-xeht-'e-Edzan~' e gots' Q-fflCkoa hogh-aehtQ d<r-
~a?edt ha hQt'e. 
- Bcme SQJ'ighfl-~aewoh edeggtstt&Q:eg!lalats'eaa-fa-eyl naawo Sil wek'eho~q__ha ~ -
- Edaam Ed11llleJ(e-W'S'ttnt_btl!e kQ_gba k'ade eytts'Q:J«ita:Yf).!Q:la ts'Q-IJt)ltre-kQ:gba:Jc'ade erexe 
egbalaede-s.tt-wek'ehodzQ ha hQt-'e;--
- BQne-nµ,d'e kQ gha-Wade xe dehkvt"'e stl-edaartt eghalageda s1rhoghagetQ ha-~ 

Kqta gots'Q dQne s1l 1da rude eh haaru goxe ho?Q ha ts'JwQ g__ech t'a Nµid'e kq g!ia k'aowoh gha 
e~aede dQ xe @WO hQt-'e; ~t,-edaam fa-DJhtl'e I«txe-:nezi-ft(ffl)-5.tt-wek!ehodzQ ~C;- Hafuu ke­
ntb.tf'e kQ_ts'Qb.k'e edt_weghagoi?a laaru-~(tefij-µa wek'e egbalats'eda·ghala-whe-?ftS.lt-wek'ehodzQ 
f-a-wck'e eghalats'eda ha-wck'&odzQ agQdza ~ Dt d.ztedaam ftlhtt'e kq gQy! chekoa, ehekoa 
heghaehtQ-dQ ~ts'E:J kQta g_gts'Q chekou. wet'i hazQ edaam egp.alag_eda Sil @(e lad! ats'ele ha ats'ech le. 
Ts!k'eda gots'Q dQne haZQ edaam gizha nµid'e kq hoghagetQ ha giwQ Sil dakweiQ wet'a?a t'a g1yatl 
ru.taedLhahQfe.-





Ju t' at j1d11 gw1dndatth'ak 

April tagwinudhat 1~99 ju rukhw1nan ~,yuu tr'ooheendal 
guu.zluk rukhw1clut _kat yeendoo geenj1t mts•oo rukhweenj1t 
gw1tr'1t t'1gugwiha.h'aa ejuk nagugwahahtsaa au ts•at • 
rukhw1kauk'-1t gwizhtt ejuk gwiheelaa geenj1t tr'ig.theekhya];l.1994 
gwmoo gw1ts'at yeendoo geenj1t ruts'oo mkh:weenj1t gw1tr'1t 
t'1gugwahah,aa geenj1t·dmehd'eh tr'altsa.Ih. Ge'tr'oonahtan, . 
yeenoo ~ts'oo tr.'IgWun~ai' tstat gw.ttr'1t t'igwah'm eenj1t clut juu 
d.tgunu' I ju d.Ineht!'eh juk gweendoo geenj1t ejuk 
natr'1gwihahtsaa .. N1khwltl8.nh' kak gw1ch'1n kat mts'oo 
dagunudhan, jtdu gammj1'gadhat gw1njlk natr'1gw~tsah. 
Chit ts'at yah jtlch'eJi ~t rukhw1kank'1t gw1tee giheedadal 
geenj1t guuta~ tf 1gw1ljlk. Yuughwan, K'eej1t kat~ Ge'tr'90n~tan· 
kat, ~l'ejuk t'.igwtchch'uu geenj1t j~ch'en, kanlf 1t gwIZhit 
ruhkhah jtlch'f:11 au ts'at kauk'1t gwi.zlut ge'trfoonahtan geenj1t .. 
ganunjl'gadhat. • 

Ju ruhah jilch'eu kat ju gelr'oonahtan gwehneet'au geenj1t 
gugwu:hmtth'ak. ~'1t gwizh.tt gwuyeendoo gwJ.kak 
t'1gtheech'~a. Yeendoo· j1du gadimju~t gwlk'1t gwihee'ah. 
N~manh' kak ruts*oo tr'1gw~1', ~w1gmj.ak ts'at 
yeendoo ruts'oo tagwijuudhat k'ughe, ge'tr'oonah~ gw1zlut 
tr' ehneet'au~ Kauk '1t gw.tzh.tt ·sru tr' 1gwiheendauj1' -zheh kJ oo 
gwizh1t mhah k,ughe' g.uum.t'au au gwJ:lljlk ge'tr'oohanahchah~ 
N1khwikauk'1t gwWUt gwich'm ~t ruts'oo dagrlteedya'aa 
gwizh1t geenj1t ju mhah j1ich'eu kat rs·at giguhe'. . . 
Yeendoo rukhwmanb' kak rut'soo ge'tr'oohanahchaa geenj1t 
zhak ts'at gw1dmuhtl-'oh. 
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Nlhah GWIZhlt. Ge'tr'ooi;:iahtan Gwtheelyaa-

• Jn K -12 gwl.Zlut k'eej1t kat shu' gik'1dhmj11 guuvee~j1t 
gwi.heem.a g~1t khanh'· gw1t:r'1t t'igwahaa'aa 

• Khanh' ju k'eej1t kat shu' gik'1dhmj11 mts'oo· guuveenj1t 
tr'1g»he' gwmjtk. gwitr91t t'1gwihaa•aa. 

• Gwmdoo k'eej1t kat shu' gik'1dhmju ts'at tr'Iheenda] leu 
ge'tr'oonahtan zheh gw1zhlt teelah. . 

• Ga'uuntahtan kat k'eej1t kat shu' gik'1dhmj11 eenj1t ~oo 
gaguuvoohanahchaa. 

• Jn k'eej1t ge'tr'oonahtan deek'1t Jhlak gwtzh.tt lelh kwaa kat 
zrath t'ig.th~'ah. 

Tr'unm. TS?tl Juk Kwaa. Hee N1ts'oo Guuvah Gw1tr'1t T'1gwlhaa'aa 

• Nagwidadhat gw1zhJ.t tseedho~ guuveenj1t gw.tk'1t gwlheelaa 
tr'1gw1hahtsah. • . 

• llsrah bah dut kat rubah. ymjtlt Jhlak bah ju geenj1t nihah . 
gw1tr'1t t'1gw~h!aa. . 

• Yuugh~ kat_gw1ts'at ttlheendal tstat juudm tseedhoh 
ahtsu kat g~J~t guguuheekat. 

• C1u~ kat bah ruhah gw1tr'1t t'1gwihah'aa an ts'at mts'oo ts'at • • 

gwnyeendcio gwiheezaa geenj1t gw1tr"1t t'1gwihah'aa. 
• Au ts'at j11 k·~1t kat ge'tr'oonahtan rugthee'al gwich.Jh tr'ulee . 

guutfahtsu .. 

Ge'tr1oonah~ Deek'1t Gwunchu Tr'1gwahts11 
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. . . . 

• Ka.11k'1t ~1tt1J.t_ge~tr'oonahtan gwuyeendoo gwunzu 
tr_'tgwihahtsaa ,cW. ts'at kauk•1t gwlZhlt gw1ch'm kat mhh'ejuk 
geenj1t gaSUuvoomltm gwlZhlt gw1tr'1t t'1gwihaa'aa. 

• G!ade 7-1:J kat yeeildoo geenj1t gwnyeendoo gtlf 1gahaandal 
~tttr'ahts.~~·· . . 

• K'eej1t ka~_ge'tf ~oo~tan yunj1t gugwitah'aa gwik'nghe' 
gaguu~nah~ ·y11nj1t gugw1tah'ah giheelaa. 

~- N1ts'oo rukh~lk'eej1t .kat gaguuvoonaatan zhit gugwahnah'aa 
• .. • tl-:®_g~uyeeildoo gwiheema j1t ruts'oo gwtheezaa gw1zhit 

·gugwa11naii'ah~ .. • 
• Ge'tf oo~tan: zheh. geh'ok gaduyuunaatan geenj1t 

gw11yeencioo•-gw11n·z1, tr'1gwihahtsaa an ts'at mts'oo 
. • ·gwudanda~~ gwmjJk ge'tr'oohanahchaa au t.s'at ruhh'ejuk 

•• ge'~'ooriahatan p.tZh.tt gugwahnah'ah. 

. . . 

.. Atr'1~tl-'oo Ts'at Nlkhw1gmj1k Geenj1t 

. . 

• pmehtf eh kak .1:r:1gukhu geenj1t ga'uunahtan gwmdoo geenj1t 
.. . . ,· . . • : gw1tr;-1t ~•agw~a'aa. 

•. Yu.ugh~ kat-dm~~tl•eh kak gigiheekhyaa guuveenj1t 
• gugooiltrii. guu~'at tf 1tr'.theendal. 

• v~ughwan J~at dig1g11 tsal kat dmehtl'eh kak gugwahnah'aa 
. g~t•iguhm~ezhaa: gugwahahtsaa. 

• . •• : ... • · • · Ka.lli<it gw.1~yaanch'uu gwizhit dmehtl'eh vtkak 
• • • .. tr'1gwmah'1~ ·m~1 tr'ahahtsaa. 

• • • . . .. • • K'~1t ~t.•gltlj.ih nihh'ejuk t'nnch'uu kat ts'at tr'igiheendal 
• • . geel'ij1t G~'uunah:~n 'Raguuvoohanahchaa 
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.Nlkhw1g~j~ :Yeenoo .. N1ts'oo Tr'1gwundal' Ts'at N1ts'oo 

DagweedJ~m~· .. •• 

• J1du tthak gw.tz.h.It ·ga_'uunahtan vmt'u rutr'1jilzh11 gwuyeendoo 
. k'.eej1~ kat g~gih~1 ruts'oo gwudandan ts'at 
n.tkh~1gtnjlk .$t .. • •• .. • 

• • Kauk'1t. gwitagwm.yamtch'uu gwizlnt gw1ch'm kat tthak 
rukhw1gmjtk.t.s·~tyee~oo rut.s'oo tr'1gwnndru.' geenj1t ttulee 
tr'igwahtsn~, 

• NJ.k.hw~'ariJoo kat·g~_'uunahtan tstat tr'1giheendakj11. 
dmehtt'eh ruWiWigi~ kat gaguuvoonaatan zhit 

• ~)t· .. gwita~myaanch'uu j1d.t1 gmjih zlut 
: . ge'tr'oohan~~aa g~Iheedandau tr'igwtlmhtsah. 
•. Nikhw1W,njlk zfut_.·ga'oohanahchaa j1' j1d11 vah 

ge'tr'oohan~chaa ~t.s'an tr'ahahtsah. 
• Tr,llll.lll kat gmjih -~dandaih kwaa j1du Vlk'ughe' 

• . • · gik'igiliaandal g~j1t tr'1gwihahtsah. 

• K'eej1~ .Jmt· ~jlh ahg~dandaih kwaa kat ts'at tr'1tr'lheendal­
geenj1t Ga':uunaht~1i ·~at gaguuvoohanahchaa. 

• ~ N1~'00 ~1~anfu.ul gw1chit ga'uunahtan 
. • gaguutr'.oohanah~a au hah ka11k'1t gw1zhlt gw1tr'1t 

tF igwlhaa,aa .. ', ... , , 
;• OijtthaJc:vifagwMdahch'aa geenj1t ka.uk'tt gwizlut gwich'm 

••. ~t gw1tr' ~~ giJ.uts·an tr'1gwihahtsaa. 
• • • All ts'at ~Wlkaitl(1t gw1t.s'at ga'uunahtan kat gwik'ughe' 

· gwunzn _ge·gll~anahchaa. 
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' ' . 
Sru Tr'1gwmda11 Ts'_at Ka..11k'1t Gwits'at Dnnt'u N1tr'1jdzh11 

• Kank'1~ gwizh.it srn ~•1gwiheendau j1' r.h.tt kat ruts•oo 
ge~tf oonahtan -~nijlk juu d1gwtheedya'aa. 

• • Chit',kat ruts-'oo duyeenj1t dagidt'm gwmt'n mtr'1jtlzhn jl' 
Iaytk.~1t gwi~t-sru tr·1gwiheendau geenj1t gw1tf1t 
u·'1~tsaa. • 

• Au ~'at.yuughwan IllZll tr•lheelyaa gwizhit geenj1t gw1ndoo 
~uts'at trtltr'.theendal .. 

• ~Ihjaa Tr'Iheelyaa Ts'at J1d11 Tthak Gwizlut N1hah 
Tr'1giheekhyah .• . · 

• Clut kat ~•~t g~'u~tan ka.uk'1t gwtz.lut ge'tr'oonahtan 
gwlZlut _geenj1t ruhts'at tr'1trlheendal dagw1d1•m gwtzlnt tthak. 

• N1khwmanh' kal(gwiz}ut ruhah gw1t'agw11'ee ts'at ruhjaa 
tr'1dtl.u gwizhlt.~ tr'1gwehdmeetl'oo ts'at an gwmjJ.k 

• gw1tr'1t gW"ahaat~. 
• Kruik'lt gw.iziut. Yl:lughwan kat ge'tr'oonahtan zheh gwrts'at 

neetr~J.heedad_al ts'at gw1ts'at ttigiheendal geenj1t gw1tr'1t 
.• .. t'igwahafl~a. • . • • 
• Au ts'at yuµg~wSD:. ~s'at ga'uunaht.an ruhah j1d11 tthak geenj1t 

gw1tr'1t e.~gugwah~lfaa. 

Tseedhoh·· 

•: J1du _gwny~n~oo ~izh.1t gw1junchn geenj1t t.seedhoh 
_nrn·~theelyaa au hah .mkhw1g11 kat gatr'oohanahchaa. 
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• Tseedhoh gw1tattr'lheelyaa j1d11 datthak gwlZlut geenj1t 
h'dagw1dln bah gwitat tr,.theelyaa rujm gwn~doo 
vit'atr1ahdahch~aa.gwrts'at. 

• Ge'tr'oonahtan gwizlut ts•at tr'urun tsa1 juk kwaa hee 
ge'tr'oonajitan runnnjtl kat eenj1t ruts'oo tseedhoh gahdaatsaa 
gaguuvoohanah~a. 

• Ga'uunah~ eenj1t rujtlzhn kat guuvah tseedhoh eenj1t 
gwitr'1t f igwahaa'aa, :rilkhwmanh' kak gwideetoh tthak 
geenj1t 

Nlhh'ejuk T'1gw1dtch'uu Geenj1t 

• Ge'tr'oonahtan gwidagw1du'e· ejuk natr'1gw1hahtsaa. ts'~t ju 
~ gwich'm, teenjtr ~In ts'at kauk'1t gw1clnt kat jn 
gatuuna:htan eenj1t -rujtlzhu ruhah gwunzn gwttf 1t 
t'agwahaa'aa. 

• N1khwaga1uunahtan kat gwunzu gw1tr'1t t'1~'m geenj1t 
ynnj1t guutr'1clnl'ee gwuyeendoo m.khwikauk'1t gwizh!t • • 
gaguutr' oohanahchaa. . 

• Ga.'uunahtan kat j1dn tthak gwizh.tt gwimzu gu~tr'iguuheekat. 
• Kheenjit Clut tr'Iheedtlyaa gw1ts'at kheenj1t P1~•1t . . . 

t'1tr'igwahah~aa. 
• Jn ga'uunahtan eenj1t mjtlzhu kat dagi~1'm gahgwiheedandau 

tr'1gwihahtsah. 
• Au ts'at ga'uunahtan eenj1t mjtlzh.11 kat j1du geenj1t gw1~t 

gun4l gaguutrroohanahchaa . 
.,,,. 
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~o oma kikT-pibtarnahk 

kikt-paskiwinitooik oki Northwest Territories piyak kakimiht awa aytldpimm, elmspi obci 

ldd:iyiltcik!tlw ohcitaw poku ta-pito50W1'.Pmikecik o.kimiwimllk kwayask ta­

kanawlpahtahkwiw oma wcatem NWT ekwa kihtwim ta-kanawipahtahkwiw ahi 

pimipayihcikecikawina ota. Awa oldmaw Minister of Education, Culture and Employment 

kitakisot kr-natotamaw oma oyascikewin: Pt:Oplo: Our Foaus for t1m Putare, lcik:T-pi­

~itiaabikltmc IISpD1 ohci 1994, it!yihtam ekwa kihtwlm ta-kanawipahcikitek eyako ahpo 

mina ta-pitosastik. Niiaweyihtam mina ohcitaw krwftiuohk ohci ayiscyiniwak kl-isi 

nitawiylbtahkwiw ekota ~tiyik. Pomm ki-osi~tlw awa okimiw misiwiti-ota 

western MVI' ta-papimi-kakwScihkimocik mahtf esa tinisi ki-iteyihtahkwlw oma 
kiskinwahamitowin, onikilu1:omiwak, okiskinwahamikanak, okiskinwabamlk:~ nibiyaw · 

Qtatoskiwak ekwa ko~ J4wetfno.bk a~yinfwak. 

Misiw'iti ohci kr-pihtawcwak: ayiseyiniwa !-nitawYyihtamiyit kwayuk ta-sohkimabniyik 

kistinwahamitowin ekwa mma ta-sitoskahlcwiw kiskinwahamitowin ihtiwimnk kisphi nohte­

wipahtamwak kwayask t&payiyik kislcinwahamitowin wcatcm NWT. Ohoitaw mina poko ta­

nisitohticikitck: ekwa ta-kistayihoikitak krwetinohk: pimltisiwin ekwa p1kisriwina kispin 

btawa ispayin ote ntkln ld&kinwabamitowiaihk. Poko cyako ta-lcitipahtabk.wlw kispin 

nitaweyihtamwak ta-sohkimakaniyik kiskinwahamaiowin, !yawia mTna poko awiyak ta~ 

wicibowet !kwa sYtoskahk kiskinwahamltowin oma ata ihtawinihk (western NWT). Oki 

k'iw!tinohk ohci ayisoyiniwak kwayask wicihiwowak ckota kwayask taspa.yiyik nm& ki-bkwc 

ohpinikitS.k. Eyakoni 6hi itiht .kikI-nitawiyllitahkwlw ldskinwahamitowinihk tespayiyik 

western NWT. 

Inclusive Schooling isiyihkitew oma . .. ' . 
• semik ta-nitawi-lciskcyihaikitck tinisi OIM. okiskiuwabamikanak: tald-isi-

wrcllnlicik ldsk:inwahamitowikamikcbk K--12; 

* WTpac ta ... mici .. atoskiwcitelri anihi ki•miskahkwiW k'ikwaya 

okiskinwahmnikan ta-wrcihilcot; 

Nawac awuirni otatoskiwak titoakahihcik f.ilkog special needs as3iatants,. 

program support t~b.ers, nmdins specialists ha .fmtak owxclMwewak; 

'' ... ,. 

''j,.'. 



• 

• 

Nawao mistahi t&-w7cihihcik. ta-.kiskinwahamahcik old otato&kowak 

kwayaak tesf bskihticik ta-wicih.loik okis1dn:wahamikana; 

Awaslmi ta-wTcioihcik ldskinwahamitomkamilcobk Ski ta-ma-mt1lcaasklnecik piyaJc 

clasarooJu okiu:fn.\'ftl,airiiibnak. 

Early Childbood Dcwlopmen.t 

• Tahtwuki IO!liylw fa..ttahlhit awuiuk ohci ekota ta-wTciht1lCJ'lc; 

• Oki federal ekwa temtorial okimlwinibk ta~itosbbkwaw ohi programs ckl-ka-­

kihtwim piyakwan kikway tatoskitahtkwiw; 

* Programs obi ohcritaw poko !.kota onikihikomiwak ta-pakjtimncik wYstawhr ta­

wicihiWicik ikwa oki mistabi ki-kaskihcik.eoik ta•tipahikecik anita enrolment f'ee Jcl ... 

iaiyihkiteic. 

ta-nitawi•kiw)'lncikatck mahti eaa nawac kr-miyopayik krspin wtpac kisk!yjhtikwan 

krkway oma ki-iyamihikot awasis ahpo kikway ekota takY-atosk:icikitek; 

• Semik ta-mici-atotkicikitiki. ohi ki-miskikitcki ta-wrcihilcoclk awasisak ki-mlci­

ayamihcikccik.. 

Grade oxtensiona 

• ta-miyihcik ktkway ta.miyo.apacihticlk high schools tiskoc ciklstcpayihcilam 

ldskinwahamlkcwin ( distanco technology) ekwa rotation of iustmctional resourses ekwa 

ta-mainabildhicik ayiseyiniwak kl-nakacillticik p"itos kikway; 

• Oki okisldnwahamik:anak tepakohp isko k!ki-mititaht ki-italmocik taka-kakTsJdmiboik 

atoak!wiu ·ohci. 

• Ta-siJoomihcik okislcinwahamibnak ta-ahbmlmooik ikota ohei ta-wY~hikocik ki­

kislan.wabamahoik. 

• ta,.bnawlpahcikitSki vocational programs mahti esa tiuisi tald-iai-kiskinwabamabcik 

ayisiyiniwak: 

• nispioi k.wayask ia.kiskmwabamabcik: distance ednr-ttion ohci naspiei mlna kiwetinohk: 

pimitisiwin ekota ta-no1twabk1nlna pTtos tesi-kiskinwabamahcik ekota ohci.. 



Literacy and Language Devlopmcnt 

* 

• 
• 

nawao m.istahi s&liylw ta-abytht ayamihcilcewin kici 

aniki eki kl-kaakihtieik ta-ayamihcik!cik ta-kiskinwahamahcik t!ai-ayamihcikScik; 

ta-wlcihicik 011vo'hikmniwak ta...ayamihtamowicik ocawlsimisowiwa kiyipic s­
apisisisiyit iko1a ohci ta-miyw!yihtamiyit ta-ayamihcikeyit; 

ta-lcanawipabcikitek mabti Isa tini&i talcT •im-miwasikonahkwiw pitoa masinahibo~ 

awasimI titi-kiskittwahamabcik o-lcwayask tesi-kiskinwahamowlcik: 

awlsisa tcsi-n~tohtamfyit ~ 

Language. Calturo and Heritage 

• awasini'i tlti-kiskinwahamabcik okiskinwahamlk!wak tesi-nisitohtahkwiw nchiyaw 

pimitiaiwin ekwa kiwetinohk pilciskwcwina kwayask ta-kaskihticik ta­

kiskinwahamowicik nehiyisisa ekwa iyawia old awisisak: kYwetinohk ohci; 

ffll. ohci ayiscyjniw pikiskwcwimnk ekwa ayiseyiniw pimitisiwinihk ta-osibticik 

programs wiyawa-W ekota nihiyawak ikwa kotak ayi~wak ta•wihtam~ik kikway 
~ ~-· - ih"'-t..f--..::t", ....r... • - ..... 'lr: .. ..,. ... '1.."-·~. c,-'lt1ua'Weyt ,uwa;waW OCtlwiPJfflJIO'Wawa wrr--rwMIUlt., .. ..; 

• ta-osihticik kiskinwahammwin oski-o-tm•nisitohtabkwiw Dene 

Kede ahpo Inuuqatigiit eurrioula Skota ta-ki.akinwahamikccik. k.chte-ayak ahpo auiki kl-

--'---=htacik •-1r-.: • ~ '= UAUUW, ..,,r-.v.w masrnam gna; 

• ta-blcw!cimihcik: ayisiyiniwak mahti isa ki.ko pikiskwcwin ki-nohtc ipacibticik 

ldskinwahami~wi1ratm1co~ 

• ta-otinamahcik mas.inahikana ahpo kotak k11cway ayisiyiniw p"ikisk.w!wina ta-
1...!_1..:...... 1, - •ht - I I ._..= .IWilWIW3-arnamt ooawa&ltmSOwa.wa; 

• ta-bnawlpahcikitck mabti isa tinisi talri-isi•kiskinwuamahcik awlsisak iki ki­

kaskihticik kwayau ta-p~ 

• ta-kiskinwahamahcik ok:iskinwahamlk~ thisi taki-isi-wTcihacik awisisa ki­

lyamihtiyit ta-plkiskw!yit; 

• ta-mici-bnawipahtahkwiw tinisi oma 11,yia!yiniw e-ati-isi-ki:sk:6)'ihtahk klkway; 

• oki Language seIVices abpd"Aborlginal organizations ta-kakwecimihcik mahti esa ki­

k:askihticik: flexibility in program delivery tetotahkwlw ok:iskinwahamikcwak ikota 

misiwite ohci tak:t ... wrcihilcocik. 

I • •• ' • • 



• misiwr ta~papimi nitonawacik kiwetinohk ohci oldskmwahamikana ta-~ ota. 

• Healthy and Sup}Mhta'\tc Communities 

• kl-miywiyicik ayiseyiniwak ekwa ki-sohkiyimooik nlklnitpiwak 

kiakinwahamikiwinihk ekwa Wicihiwak inter-agency ekwa iutcr-govemmemal 

approaches ta-pimitisahahkwlw 1a-miyopayiyik kahkiyaw klkway ihtlwimhk; 

• ta-sihtoskahkwiw anihi lsay GNWT community .Devclop111cnt PrograuJs kaataki ta­

nikinuta:oik ayiseyiniw miyomabcihovrin ckwa ekota ohci ta-ati-kalkihticik ta-

wroibiaocik 

• ta-atoakitahkwiw onilaaika.miwak tesi-pamihlwasocik 

C-ommunication and Putncrship Building 

• ta.-wieih:ihcik onikinYwak tkwa okiskinwahamlkiwak ta-wihtahlcwiw· t:inisi wiyawiw 

c-isi-nohta-wipahtahkwiw kiskinwahamwwin; 

• ta- masinabikitek i1a ki-miyopayik kiskinwabamiklwiri ota western NWT> 

• ta--wtcihihcik ta--kakwi--silmcirnlcilc ay.ia!yiuiwa tap!-wrcihiwiyit 

kiskinwlhamitowikamilcolik. 

• ta-bkwc-wT'7itoskmnihwc onilo1rlkomi'wak ta-wtcihiwecik kisic ta.­

wihtahkwlw tinisi taki ... isi-ispayik kispin kikway namaya kwayuk 

ispayin. 

SDJ:dylw (Financing) 

* lciskinwahamitowin ta-nikinastik ikwa sooiylw tihiht ita e-mawaoi­

nitaweyirmht awi1isak t.a-wioihikocik; 

• lantwlm ta.-lcaiiawipahcikitek ita awa soniyiw e-isi-lpacibiht iyawis aWisisak ta­

wrmnilcocik 

• ta-wTcihicik tinisi takT-isi s&rlyabk!cikkiskinwahamitowikamikohk ckwaAwiaia 

Development Programs ckwa; 

• -ta-wicltoskcmicik. DEC's ta.:iniwasikonacik: soniyiwa misiwttr territories tapacihiht. 



Other J.ssues 

• 

•· 

• 

• 
• 

ta1)itosaatc1c Education A~ ayisiyini~ ipihtawikosislnak ekwa municipal 

government wistawiw tipicik ekwa t.ikisocik DEA•s ek.wa DEC's. 

ta-wihcikitck ~skin~ ahpo oWosk!wak tinisi e-isi-atoskitabkwiw 

kiskiuwahamltowin; 

ta-miyo tipahamahcik ckwa ta,...miyo pamibihcik okiskinwahamikcwak 

t.a-kwayitasticik oyasowewina tisk& pokweapi oma self-government ta. 

pibtokw!makahk; 

ta-wihtamahcik ayiseyiniwak timsi i--iei-pimipayincikccik 3ki DEA'a ckwa DEC's; 

ta-kiskiowahamahcik DEA ekwa J:?EC members kwayask t.esi-nisitohtahkwiw 

otatoskcwiniwlw. 

Oki forum delcgatca kikI-uitawi-paplmi-bkwecihkimocik tipWJlltamwak k.wayask e-ki­

mamawi-pi.kiskwitahkwiw ki&kinwaba:mitowin ate nTkin ta-wicibikooik: ayiseyiniwak western 

NWT ohci. N?Jkwan ekota kwayask e-lci-pE-ato&kemakahk &na oyuowewin. Mika e-kI-nohte­

kiskeyihtabkwiw ita nawac takI-atoskitahkwiw killkinwahamltowin, iyako oma kwayaak kikr­

pc-kan.aWipahtahkwiw~ ·Oma kl-mawinihanmhkkiskinwahamatowinihk namwie kaki­

itaweyihtenaw isa.y kipe.isi-atoslcitahkwiw kiskinwahamltowin oldskinwahamikanak, 

okiskinwabamikewak, onTicibikomlwak ekwa kotakak ayiscyiniwak Ta-kakwe-nisitobtamabk 

~kakwc-ltiskinohtahikowahkwiw old ayiseyiwak tinis.i &na t:aki-isi kiskinwaham.ah()ik 
awasisak ota western NWT. 

···•. 





YERI GHQ RAXEGOTS'ADE GHQ X3D3 D3YITL'E 

HJdti xru Apnl l(Ln dz}ne),1999 ?ekti nide Juhda Hpiene lahot'e lahk'eduya haylhe juhna 
hJnenek' e da K'ahowe kQta kayagodeypa gota deneghame ?eghalakeyeda 
gogharakeyeda gha got'6dba keruwe. Educat10n,Culture he Employment (ECE) gogha 
K'ahowe hl1J juhna horeno?Q lak'e xru 19941ekti gets'~ heden 1ec4htl'e People: OUr 
Focus for the Future hedech klghare 1eghalayeda ype gogha xada datl'e gharats'eytida 
hadeyich. Hagtl juhna hinenek'e denerada ke heden ts' Qdane yJghQne he ts' Qdane ke 
?ec4htl'e k~ ?at'}ke,ga?ureht~ ke Denewa kayade?a ghame ?eghalayeda ke kQta 
goghame 1eghalayedake he goza hoyi dene dene gahuret£: ghQ dakeruw£: dille heden 
dene SQ?areht'e k'ahowe goghalakeytida gogha gori?enehtl'e goghQ ts'e gahda.dehya 
nekQta ?akat' l nide. 

Gogha dehw'1 ke dehya gQta denets'e ?ukewoh?Q gha gota rakedade ?egtihya deneke 
k'ahjme ?areyone heden dene kQta hJ,t'J sure gonezo dene gahuret£: xrulW£: g6t'6de?a 
ts'eruw£: hJ,dowe juhdahJ,nenek'e radake he goneZQ goduw'e ts'enJ.w£: nide kadayich gtiru 
gots'e gokay1da.Hagu ?ed.Jhtl'e ga gonezo dene gahurut£: ts'eruw~ nide xare kuxada he 
da nek'e ?edegokach he dene hek'egti?a gakokenJhshQ got'ode?a ts'eruw£:. ?ey1 g6za 
?ed}htl'e ga gonezo ts'6dane ke gahurut~ keruw£: nide ?ey1 kedekQta ts'Qdane goyJghone 
gciza gok'e ?eghalakeyeda gha dene ?areyone gok'e ?eghalakeyeda nide goghare 
denekQta ?areyone ?elehe ?eghalats' eyeda he ?adahxQ kqta gonezo ?elehta gokach gha. 
Dene hJ,lQ w'1la xada Stire nezQ raxegha kerula ?eyt ta gots'e xada xahw~ nezQ yenw£: 
kayila hagu goyuwe gok' e godehtl'e. 

?EDlHTL'E KQ( GOGHA X3D3 

• ?eku h1t'u lahot'e ?ed1htl'e ke1egots'erihw1 gets'£: ?edlhtl'e belQ gots'e K-12 
gots'e da dille gots'eh?Qne gonezo ts'6dane ghame ?eghalats'eyeda he g6za yen 
he dille gots'eh?Qne gonezo gakuruta gha dtile kuts'erats'akegokuh?ru gogha 
?eghalakeytida; 

• ?eyi xada gaga kegoki?Q ?ey1tl'cl- nide ?ekuh hj.t'u gok'e ?eghalakeytida gQka 
?akut'J; 

• ?ey1 gots'~ ts'6daneke t'ahs1 kexQht'e du gonezo t'ahs1 kihshu ke wayi gonez6 
gakurut~ gogha way1 gots'e?Qne ga?ureht£: ke goghe ?eghalakeytida he 
gots'eraw~a ke w'1la goza meru gohew ?ed}htl'e k'egoda hJ4 he ?areyone yen 
kugha het'6de?a gogha ?areyone dene gok'erits'ala got'6de1a; 

• h}dti da ga1ureht£: ke gakuret~ he wayi gots'eh?Qne gakurut~ gha w'Ila sQba he 
gots'e rakada gha, g6za garureht~ ke ts'erada,hayiza da dtile mem goenz6 t'ahs1 
hihshule ke sure gonezci kede?eghalayida k'e ?eghalakeytida gok'q. ?agot'1; he 

• dehya ts'cidane gakuret~ kugha ga?Ureht~ke k'erewoht'e gha way1 gots'e?Qne 
SQba he kuts'eraguda gha; 



Ts'odaneke ?ed1htl'e KQ~ Ke?egokerihw1 Gowere Kuk'egod1 

• Lixruk'e SO?agoreht'e guru SQba he meru ts'odaneke ?ec4htl'e kQf: ke1egokerihw1 
gowere Kek'eyedlhadt hl4 ke ts'erakada gha; 

• ?ey1 K'ahowedeweke (Federal Government) he Jtlhda IfP1enek'e gogha K'ahowe 
hJ4 ke ?elehe ?eghalakeytida gogha ?elehe xada kehsJ got' 6de?a goghare dtiladI 
?ekur1ka?edI SQba k'egots'ew1 gha hagti k'one gowere t'ahs1 ghalats'eyida nide 
goghQ dene ?aka?ahekadi gha goghare ?ekur1ka?edI soba k'egots'ew1 gha yile; 

• ?areyone kehe ts'odaneke y1gh6ne ?edJhtl'e k~ gaga he goya w'Ila ts'odane za 
?aluit'J hagti g6z.a dehya dille ts'6dane Ylghoneke kuts'6daneke ?ec4htl'e k~ 
?akat' l gha nigokeyehdI gha; 

• heden ts'6daneke y1ghone way1 gots'e?Qne kedeyake za ?ec4htl'e g6ya ?akut'l 
gogha da gok' e ?eghalats 'eyuda hayi' za yen ?areycjne gok' e ?eghalats 'eytida 
gogha kugha het'6de?a he gogha k'ahowe ?eghalayida ta gots'~ meru g6za 
gok'e ?eghalaytida kemw~ gots'erakada gha hagti ?Qhla gots'erakada gha; he 

• ?areycjne yen goxada goghQ kegokih?Q yile ?ekti hjt'ti. gok' e ?eghalakeyeda gha 
ts'odane ke ?ec4htl'e ke1egokerihw1 gowere gots'erakada gha; 

?ed1htl'e GhQ ?arats'it'e ?ey1tl'4 Way1 Dene Gahuret~ 

• ?ec4htl'e hJsha k'e?ats'et'J nide way1 t'ahsJ kayade?a ga dene gahurute goka 
?agot'J gha,g6za ?jhtl'ru yen ga gakuret~ ?ehdarakala gha,hagti kcjta gots'~ 
deneke t'ahsJ kayade?a gakomhshQ ke ?ec4htl'e k~ g6ya ga?ukuruhte goka 
?agot' 1 gha; 

• ?ec4htl'e lahdJ he lif6tQ gok'enehta 7-9 yen ga ?eghalayewida kemwe gQka 
gots'e gokada gha; 

• way1 gots'e?Qne ?ehk'6ne ke ?edJhtl'e ?akti.t'J gQka ?ed1htl'e kQf: g6ya gonez6 
griwo?a gQka ?agot'J gha he g6za way1 gots'e?Qne ?edJhtl'e ga kegoktih?a gQka 
?agQt' l gha; 

• t'ahsJ kayade?a gaga ?edJhtl'e k~ ?at'J ke yen gakurut~ keruwe gogha da 
dtile kukcjta hJt'J gakurete ?ey1 kegokih?a gha; he 

• t'ahs1 kayade?a gaga ?ec4htl'e k~ ?at'} ke yer1 gakurut~ keruwe gogha da 
dille kukota hJt'J gakurete he da way1 gots'eh?cjne jtlhda gaga gakuret~ gha he 
da dtile gok'e k'inagots'e?a he da dille gots'erakada kegokih?ru gha; 



?edthtl'ek'e Gots'ada he ?ets'edetl'e Goza Dene Xada Ga ?eghalats'eyeda 

• meru ?ed.Jhtl'ek'e gots'ada ga ?eghalayeda ke way1 gots'eh?Qne ?ec4htl'e k'e 
gots'ada kugha wosJ gQka ?agot'J gha; 

• ts'6dane ke ?edJhtl'e k~ ?at'J ke dehya du kuyigh6ne ?ed!htl'ek'e gokada 
kokeruhsho yile nide gakuts'uruhte gQka ?agot' J gha; 

• ts'6dane ke ?areyQne begot'Jne ke way1 gots'b6ne kedets'6daneke ts'bedJhtl'e 
k'e gokuda gQka ?akut'J goghare k'ale lqselehit'u ?ed}htl'ek'e gokada kugha neZQ 
gha; 

• da dille wayi gots' b6ne kQta DJ ?ed}htl' e bek' e gots' eda deneghanew1 gha; he 

• da dille ts'6dane gahurehte ke ts'6daneke ?areyone kayade?a he gonez6 
?eghalaytlda gQka way1 gahurete gha; 

Dene Xada, Ila ?edegots'ad1 He Dene Hek'egu?a 

• meru ga?urehte h!4 dehya k6ta lam gota ?eghalakeytida nide gowere juhderu 
?eghalyuda komhsho ?ey1tl'a ?arey6ne ?ey1 gok6ta kuxada he da ?edegokadI 
gaga koduhsha gQka gahurete gha; 

• dene xada he da desh1ta ?edegots'adI goghQ ts'6dane gakurute nide ?eyi k6ta 
kayagodeyµa gota Denewa Kayadeni gha dehw'1 yen gakurete got' 6de?a keruwe 
kegokuh?a gogha gohe ?eghalakeyeda gha; 

• ?eyi ?ed.Jhtl'e beghare ts'6daneke gahuts'urehte yile Dene kede d6di nide 
Inuuqat1g11t hededI yile dehya ga?urehte ?ek'6ne ?eghalayida k'eriruya nide da 
dille 7ey1 ?edJhtl'e het'6de?a grim dille ga?ureht~ gha klts'erada ghahagu k6ta 
gots'e deneke he dene h1sha ke w'lla klts'erada gha; 

• k6ta deneke w'tla dtile kuyake kedexada ga gakurete ghQ kokeduhshru kuts'e 
gots'ada gha; 

• dehya kQta lam xarekedexadak'e tsrodaneke gahurut~ kemwe nide ?arey6ne 
kehe gots 'erakuda gQka ?akat' 1 gha; 

• ts'6dane hehla du stire1tedexada he g6za M6la xada k'e dugonez6 gokada nide da 
dille gakuts'urehte ?ey1 kegokuh?ru gQka ?eghalakeyedru gha; 

• ts'6dane hay1 dille gonez6 t'ahs1 hihshu he ?eghalayeda da dille gots'e?Qne 
gonez6 ts'odane t'ahsJ kuhshu gogha gakurehte gha; 



• ?eyi kota gota da ?edegots'ach gaga kegots'tih1a goghas dene gogk'e 
1eghalaytida gogha 1eghalayida ke?egots'erihw1 he goghQ w'tla dene gahurete 
got'6de?a goghare kota kayagodey1la gQta gonez6 ?edek'e ts'6dane t'ahs1 
kihshugha; 

• dehye reg10n gQta t'ahs1 denewa kqta gQta da ?edegots'ach da dtile gaga 
kegokuh1a gogha denewa kayade?a gha ?eghalayeda meru dtile xada ga 
?eghalayeda keruwe g6h4 keruwe nide contract goghak~a gtiru gots' e 
radats' edadi gha; 

• juhda hµ1enek'e wayi gots'eh?Qne ga?urehte ke mwa deneta denektile gha 
gonez6 kugha k'magots' e?a h1ka stire ?eghalats' eytida ke?egoniw1; 

Ktjta Gonezo ?elehta Dene Ts'1l1 He ?elehts'eradats'edad1 

• ga?urete goghQ he g6za da dtile kqta gQta gots'e 1eghalayida kayade?a he 
k'ahowe 1eghalayida gota gots'e ?areyqne deneke da dille way1 gots'e?qne 
gonez6 ?elehta dene ts'l4 deneghame gok' e ?eghalayida ke1egokerihw1 gha; 

• hJdtl GNWf da kqta ghame 1eghalakeyeda ?eyi ru kQta lahot'e ra?ekededtlje he 
yen he kugha ts'6net'e he kudzi?egodI gha; he 

• hagu kqta ?edegha da gonez6 ts'6daneke yats'erihsha goghQ gokada d6di nide 
goghQ ?ec4htl'e he xada datl'e denegha kika?aniWI gha w'1la kuts'e rats'ada gha; 

?elehts'e Yagots'ida He ?elehe ?eghalats'eyeda Goghalats'eyeda 

• kota gogha 7efeyadehw'1 ke g6za ga?urehte ke da dille kedekqta gogha ga?urete 
gaga gots'eh?Qne gonezo k'inagow'e kodtiya gogha kuts'eragoda gha; 

• da juhda }ijnenek'e ga?urete ga dehya kota kaycigodeyJ}a gota ?elehe 
?eghalats'eyida hagu ru ga?urete ga gonez6 k'inagaw'e nide ?edJhtl'ek'e 
rikedewotl'e haguru kera?ekewhs1 gha; 

• g6za kqta ?edJhtl'e koe yagola ru da dtlle gots'eh?qne ts'cjdaneke y1ghqne 
1edJhtl'e g6ya ?eghalayedake ts'erakada d6di nide da dule h6yi gogha ?edJhtl'e 
kqe gowanerakede gogha da dille gok'e ?eghalats'eyeda kegokuh?a goghaa kuza 
1eghalats'eyeda gha; ... 

• ?ed]htl'e koe ?eghalayeda ke he ts'6daneke y1ghone da dtlle gots'eh?qne gonez6 
?elehe t'ahs1 ghQ yagokida he dehya t'ahs1 kehe kugha ts'6net'e nide da dille 
kes6ridakeneh?a ghQ w'1la da ?elehts'e goghQ ycigots'ida kes6ridaokeneh7ru 
gha gdghalakeyeda gha; 



Gogha Sqba 

• xahwa gonez6 raxets'6dane ke he ?ek'6ne ke ?ec4htl'e ga gakurut~ gogha 
xahwa got'6de7a k'e gok'e ?eghalts'eyeda gha he w'1la gogha sqba kehla gha; 

• hJdti da 7ec4htl'e k~ kaycigodeyJla sqba he gots'erakada yile ?ec4htl'e k~ 
wreyone gha leht'~ gtlru sqba he gots'erakada gha hagti g6za yen ga gakurut~ 
kemw~ dill.e nide gok'e ?eghalakeyeda gha; 

• heden 7ec4htl'e k~ ?eghalayeda ke he mem ts'6dane hJseleke he ?eghalayeda 
hJIJ ke w'Ila da dtlle ?edegha sqba kehsJ he yen ga dtlle gakuret~ ghQ w'1la 
gots'erakada gha; 

• 7ey1 DEC haytza ?eghalakeyeda nide dtlle lahot'e juhda hJ11enek'e ga?Uret~ gha 
SQba he gots' e rakada gha; 

Goza T'ahs1 Yer1 BeghQ Ra?ed1?ets'ewe 

• ?eyt DEA he DEC deneza gok'e ts'edewow'1 gha hJ.dti ga.7uret£: gha ?e?a yile 
?ed~/ gtili ?arak1yala gha goghare ?ey1 Denewa kayade?a, Tada mqla ke he kqta 
gogha k'ahowe1 ke dtlle gohe gok'e kedehw'1; 

• dehya kQta lu ga?ureh~ ga kuhe gonez6 k'inagaw'e d6di nide mem ga?ureht~ hJ4 
sure gonez6 ga?ureht~ hagti bomyQ nide ?eka?ag6ht'e keyagots'ehw~ gha d6sdi 
nide kera?ets' ehsJ gha goghare ts '6dane daodehsh6 ga?uret~ dene het' 6de?a 
kokeruhshQ gha; 

• ga?ureht~ ke SQba dareht'e kuts'e ra?eyadl yile way1 gots'e?Qne SQba h1sha 
kuts'era?eyadl nide gonezQ goruwe goghare garureht~ ke way1 gots'e?qne mwa 
deneta rakada gha s6m; 

• dehya ?edets'e>k'ahots'uwe gogha k'ahowe he ?elehe xada hehsJ nide da dtile 
gohe ?eghalakeyeda gQka ?akat'J gha; 

• heden ?er:4htl'e k~ gha dehw'1ke DEA he DEC yen kughalayida hl4 dene 
?areyone goghQ kodtihsha gogha gots'eradats'edadl gha; 

.,. 
• ?ec4htl'e koo gha dehw'1ke DEA he DEC gha kuri?enetl'e ke yen kughalayid4 hl4 

ghQ lahot'e kokedtihsha gogha gots'erakada gha; 



Meru gogha xada shJyula gha beri1enetl'e ke kQta gota k'makade ?egtihya t'ahsJ golQ 
sure got' 6de1a ghQ rakegots'ade heden juhda hJnenek'e hJdowe da ga?uretr: goruwr: 
goghQ dene hJlo rakegade hagti 1eyi gots'r: ga1uretr: ga yen kehe goneZQ kegowi?Q 
1eka1ah~'e kohi yen he dene gha ts'onet'e dodi nide yen kehe ?ehw'ile goruwr: 
1eka1ag6ht'e da dtile goghalats'eyeda ?eyi ghQ ni1ech?ets'ewe gha.HJ.dti da dzpie 
toreht'e ts'odane gakuts'urehtr:,ga1urehtr: ke, ts'Qdane yighone he hoyJ kQta gots'~ 
dene ke da 1edJhtl'e koo he 1eghalakeyeda du gohe 1ed~/gtili 1aragots'ula gha 1adedi 
yile.Kota kayagodeyila gota gots'r: deneke xada raxegha kerula 1eyi ghare 1areyone 
juhda hJnenek'e xahwe gonezo raxets'6daneke gakuret~. 



Kadimayuata qanik:kun uqara:mik kangiq:siur:niqduat qanuq 
iliuro:diksamin:nik ilisaut:judiksamingik Woli:nirmi (Western 
Arctic) ilurri:liq'lu:git ilisaq:duksat. Kiblik:daita ilisautju:dit 
maqbiraanuk:dir:ni:gait. Dazvaguuq, suna kangiq:simain:mon 
nalau:laitduq aglaan sivuk:kiuq:qadigiik:duni sivuniq 
nalu:naiq: bakduaq. Savaudi :giyaksat ilisarvik: dibda 
qaama:nar:mada, kangiqsib:kar:diqdimob:lugit ilisaqduat, 
ilisautjiyit (teachers), ilainnin, inuuniar:vin:ni. 
Uin:ai:gaksari:galua:gaq:bot ukuat uqautjiyuaq 
nalunai;yaudibluda ilisagak:sain:nun nudaq:qat 
Woli!nir:miu:yuat. 

• uvun:ain:naq- bin:nada qinir:simaluda qanuq itjusiksain:nik 
dakuma:gub:dalu qiilik:simayuan:nun nunabdin:ni 
angalat:jibkaq:lugit inuuqadivut; lu 

• ilisautjiyuat nunab:dinni sava:lira:suaq:lid duniq:sibkaqlugit. 

Inuuniarvigikduat ikayuudtmayuat I:luaqduakun 
• sivuliqludin, ilisaudigiyaksat amailugit, 

qanuqanoongni:nasuaqda ikayuudiak:kirubda; 
• suyaksaudi:ruaq:lugit inuit qanuq nudara:ruaq:duni 

iluaqduakun uqaudiniagaksat inugoodainnun suli 
ikayuudiksiat inugiakdut sumiliqaa. 



Savaqadl:gikdiq:luda 

• ikayuqsimalugit sivuliqduat ilisautjiyuatlu 
sivuniqsib:kal:laaluda kayumiqiluda inuuniarvibdin:ni; 

• Nakar:naiqdiqlugit inuuniarvinni inuit annauyimayuat 
sukonga:sirasuaqda nunangani Woli:nirum NWT; 

• ikayuqsimalugit ilisarviit kiyun:niuqsima:ludildi 
inuuqadigiit inmin:nwi sulipdauqli nudara:ruaq:duatlu 
amaiqlugu skur:vik ila:liudiludinlu skurvi:galuan:ni; suli 

• itjusiq bitqusiqlu skurvin:mi iluriliq:niaq:lugu 
uqaq:naqigu:vitlu biyuaqi:managit inuuqadidin aglaan 
kangiqsibkarniaq: lugit inuutjidigun. 

Akilit:judi:digun 
• sko:ru:diksain:nik nudaq:qabda nakar:nairodi:yak:sariyavut 

. ilisaudimalugit inuusiksaat nakar:nair:lugu; 
• Naut:jiumarik:sar:lugu qangma akianik ikayuudik:saida 

ilisautjudiksain :nik abiq: siyuada ilisautju: diruadigun; 
• sivun:niu:qasiq :lugit ilisaudi:malugitlu 

bian:naqadi:giikduadun isumagilugu ilisautjudiksaq 
Nudaraa!raa:luitlu Qauyima:dik:saing:ik; suli 

• savaqadigilugit DECs maninin:niaqadigilugit 
savaudiksain:nik nunop:din:ni. 

Aipbaitdauq qasagi:yaksat 
• dutqiksaq:lugu Ilisautjudiksakun Maliro:daksiaq 

ilau:mana:suaqlit inuita nunapda, inuuniar:viida 
govamongitalu DEA DECs lu ilaqadi:gilugit. 

• nakar:naiqlugit qaamagilugitlu ilsautjiyuat nunap:din:ni 
inuuniar:vip: din:nilu; 

• savakduat akiita quyal:lidiksangitalu ilisautjiyuat 
nakar:naiq:lugit savaanikduksaraluat; 

• suvuk:kiumariksilugit adugaksaita uvapdigun~ . 
govamani:gupda; 

• ilisimap:kaq:didiqlugit DEA DEClu ava:dingita; sulipdauq 

1. 



• nakar:naiyavia:luklu:git ikayugak:sat DEAs DECslu 
ilaumayuat kangiqsib:kaq:lugit angaladaadigun 
qasagilugu: lu. 

• aduq:lugit ilitchuriyadik ilisa.qduat ikayuudiksain:nik 
nuda:raaraaludani ilisautjiyuksai:dalu. 

lllsautjudik:sain:nik 
• ilisautiniaq:simalugit inuuniarviita ilisarvian:ni ilisa:gaksait 

naalaudidigun sayukdualun:ni, daimaarosiq:bada al:lanik 
ilisaak:kiq:ludik, savakdilugit ilisim:marikduat savaudik:kun; 

• kayumiqimalugit savaudidigun Savausiita Abqu:daat 
Ukduq:simalugu grade 7-9 akba:duaq:badigu; 

• ikayuqsimalugit kayumiqimalugit ilisaq:duat ilisautji:viin:ni 
skuq:duat inuuqadigiik:diniaq:lugit isumai:dalu 
nakiq :sib:kaq :lugit; 

• isiv:riuq:lugit kiidut qili:vikduat sabiqsa:laaq~duatlu 
uukduq:sima:lugit suk:kun sabir:naikan:nir:niaq:bot 
ilisatju: dik:saudai:digun; suli 

• uukdumarik:sidiq:lugu ilisaat ungasikdumin 
aduni:muuq:lugitlu inuusii:digun inuit nunap:din:ni 
suk: kunlu qasagingnit:kupdigit; 

lllsaaksat Uqautji:digunlu lkayuq:simalugit 
• maq:biraa!nuk:dir:lugit daiguak:sat; 
• nudara:ruaqduat daigu:yuit:bada ilisaudilugit; 
• daiguq:diniaqlugit kayumiqi:malugitlu nudara:ruaq:duat 

nudaq:qadik ikayuq :simana:suaqligit; 
• kayumin:naq:bon inuusiq utjiqun nalautji:makbon 

daiguqdilugu nudaq:qanun ilin:nasuaq:lit 
inuuniar:vik: bayaan:ni; suli 

• nunapda itjusiin:nik ilisautilugit ilisautji:yuat 
qanuqanuu:bayaan:ninasuaqlit qasaira:suaqlit. 
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. Uqausiq, ltjusiq Bitqusiqlu 
• ikayuq:niavia:luksimalugit ilisautji:yuat skuq:dua:yaat 

damaida dabudilugit qanuq itjusiruaro:dikbot 
Bitqusiruaro:dikbotlu uqautjip:digun kangiqsina:suaqlit 
nunap:din:ni skuq:duayaat; 

• isiv:riuq:qasiq:luda inuuqadip:din:nik · inuuniar:vip:din:ni · ·-- · · 
ikayuudigiik:ludalu qanuq uqautjip:digun 
ilimuk:duq:din:niaqlugit; 

• Dene Kede nagaluluun:niin lnuuqadigiit ilisautju:diksait 
nudaat ilisautjiyiita adura:suaqligit suli innai:nildu 
ilisautjiruaq:ludik inuuniar:viitalu adonro:yain:nik; 

• quliusima:lugit inuuniar:viit qanuq ilin:niar:mongaada 
uqausiidigun aip:baagun nunami:luun:niin; 

• satkuksain:nik ilisautju:dik:kun qiilikbada inuuniar:viit 
aduqsimasuk:daat uqautji:dik skur:vin:mi; 

• ikayuq:niaq:simalugit nautjiuq:duat skuq:duayaat 
naluviro:sukbada uqautji:qaaq:dimin:nik luun:niin danikdun 

naluviro:sukbada; 
• savaqadigi:malugit ilisautjiyuat sabiq:saqduat uqautjidigun; 
• kayu:miqilugit inuuniar:viit baqin:niaqlusi 

ilisautju:dik:samik itjusiit bitqusiitlu ilidari:malugit; 



DUSAUM:MADIPDA NAKAR:NIARO:DAITA 

Northwest Territories avikbon (NWT), Aprill, 1999, 
siakangai:yaqiniaqduq nunakbot Wolin:rum dungaani 
qasagilir:nagu biyaksaq:bot. Minisdaat Ilisautjiyuata, Itjusiidigun 
Savaudik:kunlu (BCE) abirima:yait inuit : Sivumun Aullaqiyugut, 
15 ukiut aduqdat siwk:kiuq:davut 1994-rnin:naaniin_, amulugit 
dutqik:sam:marik:sinasuaqlit. Minisdaqbak abiqsi:yuaq inuit 
kiyun:niuq :dain:nik kangiqsiuq:dain:nildu ilit:qublugit. 
Minisdaqbaum inungita dariqat:dalaayuat Wolin:rum nungani 
NWT ""mi dusaasuk:kludik nudararuaq:dun:nin, ilisaqduan:nin, 
ilisautjiyi:nin, nunapda inuita kadimayingita, inuuniar:viit 
kadimayingita, allatlu Nunap:din:niitduat ilisauju:diksa.mv 
abqudiksaagun. 

Minisdaqbaum inungita dusaumayuat Nunap:din:niitduat 
ukbirisun:niqduat ilur:riliq:klugit ilisaq:duksat~ quyal:lidiksavut 
qaku:guq:bon Wolingir:mi NWT, Nalautji:magupda, 
ilisau:diksavut inuita nunapdalu itjusiit malik:kupdigit 
quyali:niaq:duan:ni uqautjipda bitqusipdalu itjusiin:nik 
aduq: simagup: digit. Aduqsimagupdigit quyal:lidik: sakalu:vut 
nunabayaap:din:ni . Nunapdin:nin:nag:dat inuuqadivut 
Minisdaqbaum inungita nakatjiq:niqduat sivuk:kiuki:romikli. 
Dazva kiyun:niuq:daita inuit aduqklugit ilinigait 
ilisautjiyuan:nuuq Wolingir:mi NWT. 

Skurvikun Nakar:nairodilugit 
• nautjimalugit qasagiyaita ilisaqduat K- 12; 
• aduqlugit nautjiuqdaita uqautjiit qasagiyaita skur:duayaat; 
• savaqadik:saruaq:diqlugu qas_agiyuat, ilisautjiyuatlu 

ikayuqsimalugit daiguusimalugitlu, quyalimalugitlu 
ikayur:niaqduat; 

• manimalugu ikayuudiksaat ilisautjiyuat, quyalimaniaqlugit 
ilisautjiyit, abqudiksapdin:nik nakamairopda ikayur:niakavut 

nudaq:qavut; suli 
• moniruaropda aduqlugu skurvikbaliuqluda. 
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Nudaq:qat lkayuudiksait 
• lkayuudiksanik ukiukalun:ni nudaq:qat ·ilisaak:sain:nik 

abqusiksaliuq: lugi t; 
• Canadam govamangita Wolinrom govamangitalu 

ikayuqdigiildudik ilisautjudiksain:nik mon:nilugit 
qasaginagit; 

• ilisaaksat ilumun aduqlugit nudararuaq:duat 
ilaumap:kaqlugit ilisar:vin:ni akiroaqbadalu ilisaaksamun 
ilaita mon:nilugu skurvik; 

• isiv:riumariksilugu, ilaqasiqluni govamat inuin:nik, 
quyal:lidiksat baqin:niaqlugit nudarautju:dain:ni, dazvanaqlu 
ika yur:niaq lugit nakar:naiyaq lugitlu. 



DAGODIDi TE'EDTH'Q : 

April 1,1999 k'eh g6hll Ndeh elech'Q ogodleh gha t'ah daond.I edets'e k'oogedeh gtilt 
agogeleh gha go?Q. Gogh6onele ts'e k'oodhe kodl 1994 gots'r: ed.I edJhtl-'eh:" People : 
Our Focus For The Future'' gtilt t'ah senaodleh c:4di.Dene daogerudhe ghoade senadlah 
gha go?Q gocho keh,gogh6gogenete keh,goghogogen~ keh gots'~h kQtah gha nothee 
godehthl daegorudhe mek'eoduzhQ gha Muuster's Forum H64. 

Yundah G6hcfu Ndeh gogha seodleh gha erude daondt gogh6onete ts'ehk'e eghalaoda 
gha go?Q.Dene daondt nagadeh ,gozhahe gots'eh daondt,dezhaa goghaogenete mek'eo 
dazhQghaade goghanetr: gha g61Q.Nezq goghaonete gha emde kQtah et'lh goghaonete 
gots'eh dene nezq kagenµa t'ah elexeh nagadeh gha g6?Q. G6hd4 Ndeh gots'e dene 
Forum gots'e gondt lQ kag»?Q.Gogonche t'ah edI deJhtl'eh ghaade goghaanutr: gadJdi. 

EtEXEH GOGHAONET~: 

K-12 gtilt t'ah goghaonete gha mek'aonda; 

See suh t'oh gtilt t'ahgoghaonetr: mek'eonuta ; 

K'endah goghaonete ts'ijgdl keh,goghaogente keh gots'eh gtilt goghaogente 
ts'Qijgoch k'eh nezq goghaogenet gha goghanute; 

Dezoah ahsit keogadi?a gogha godezhi goghaogonte gots'QQgendt keh deye 
agodleh g61Q; 



DazQh saonet'e zQh t'ah goghaonute gha ahsil t'ah goreh ghalaudah; 

DEZQAH ZHAETS'ILIA GTOGHAONET~ 

DazQh aets'tl.ta goghaonete gha saamba t'ah gots'aodth gha seots'uleh; 

Ndeh ts'e K'6odhe dedheh gots'eh G6hclli Ndeh gha K'aodheh dedheh ech 

goghaonete ts'e elexeh eghalaguda; 

Gocha goxeh t'ah dezQah goghaonete gha seots'uleh gots'eh anu t'Ih k'adule 

erude gozhaa goghaonete k'ah naogudlh ; 

Ndeh ts'e k'aoclhe gha eghalagJde keh goxeh daod.Ih t'ah see suh t'oh 

goghaonete ts'ehk'e mek'eonuta; 

Az}u t'ah god.IzQah goghaonate gha mek'oonuta; 

KENDAH GOGHAONET~ 

KQtah dadheh goghaonete gha ahsiI k'Qru t'ah goghaonute nataode?a t'ah 
goghaonute notaode?6 t'ah goghaonute gots'eh kQtah gots'e dene goghaonetij gha 
goniedetl' eh gogha aghalaguda t'ah agulµi 

l.Qads gots'eh tutl.t gots'e goghaonete a.rude Career Pathmg Program t'ah 

agut'Jh; 

Ec:4htl'ah kqe ruzhu nezq agot'J gots'eh k'endah dene k'oru dadheh gogha 

goghaonute; 

Daond.I gonane t'ah gogh6onete mek'eots'uda gots'eh daondt met'ah nezq 



goghaots'enete; 

Azlu t'ili goghaonete natse agodleh gots'eh Gohclli Ndeh k'eh nagedeh keh 
goghaonete mek'e dets'u dud.Jh ; 

EDlHTL'EH K'EODEZHQ GOTS'~H GOZHATIE 

EdJhtl'eh goghaonete gots'aodih; 

Gocha duwe ed.Ihtl'eh k'ezhatih goghaonete ts'ehk'e t'ah gots'aodth; 

Gocha gozhaa k'alah zhagots'1le edJ}ltr'eh k'azhaetI gogha nuzq gha 
mek'eodah; 

Kendah gtih dene zhatie gots'eh ed.Ihtl'eh k'eodezhQ gha goghaonete keh 
goghaonute; 

GOZHATIE DAONDI TAH DENE NAGEDEH GOTS'~H KAGENITA 

Gohdh Ndeh goghaonete gha erude daondl Dene nagedeh gots'eh gozhatie 
gok'eodezhQ gha go?Q; 

KQtah zhagola gogha nothee gedehthl keh goxeh t'eh daondl dene nagedeh 

gots'eh gozhatie goghanete k'aodeh holi; 

Goghagogenete k'oru keh ohndah gots'eh kQtah gogha asgetJ goreh daondl t'ah 
Dene kede Jle rude Inuuqatigut edJ}ltl'eh ghaode goghaonete keogenda halt; 

KQtah zhagolah daondl Dene zhatie goghaonete zhek'eogedezhQ halt; 

God! t'ili Dene zhatie t'ah goghaonete gorudhe erude ezhl ts'e gots'aedih; 

God! t'ili dezQah dezhatie Jle rude gtih zhatie goged1shQ ile rude daonch 

goghaonete k'eh k'eoganda hob; 



Goghaogenete keh god.I t'.th dezqah gozhatJ.e t'ah goghaonete gerudhe erude 
azlu gha goghaonete hall; 

hall; 
Dene releh goghaonete gha erude ezhl ts'e aghalaeda gots'eh gok'edets'edech 

K'aozht t'ah goghaonete k'eonetah gots'eh daondi t'ah meghaode goghaonete; 

K'aozh.t t'ah goghaonete gots'i?a gots'eh mek'e dets'eded.th; 

KQTAH NEZij KAGENl?A T'AH EtEHTS'AGEDIH 

K'Qtah nezq kagem?a t'ah ndeh gots'e K'aodhe xeh goghaonete ts'ehk'e 
eghalagenda; 

K'Qtah nezq naejee gots'eh edagha senoogeleh gha dtih ndeh ts'e K'aodhe yeh 
eghalagide; 

Gocha otegedeh gots}eh gondi edJ}ltl'eh t'ah ahsiI keogech?a gha kQtah gha 
eghalagide keh zhek'eh eghalagudeh; 

KAOTS'ENOE GOTS'J;;H EtEXEH EGHALAGODAI 

Goghaonete ts'ehk'e ts'e kQtah gha nathee gedethJ gots'eh goghaogenete keh 
gots'agodih; 

G6hdlI Ndeh gots'ehk'e gogha daondi t'ah kQtah nezq edegha seruogu?a gots'eh 
erexeh eghalagideh k'edets'adendi hall; 

Daonch t'ah kQtah edJ}itl'eh goghaonete ts'ehk'e gots'agend1 gha dtile 
k'eogedi?a gots'eh gocho edJhtl'eh kqe nogethe gots'eh daondi gogha g6?Q gots'eh 
daegeru?a ghQh gocho keh gots'eh daonch gots'agench gha dtile chu k'eots'adi?a; 

Yundah dagondih gogha g6?Q gots'eh daegem?a ghQh gocho keh gots'eh 
edJhtl'eh kqe gogha eghalagide ekQgadeh gha sagodleh; 



SAAMBA T'AH GOTS'AODIH 

Gozhaa gots'eh dene k'oru ahsiI k'oru gots'~ ahsiI met'aode?a goghaonete gha 
saamba gots'i1a; 

Daonch t'ah edJhtl'eh ktle gots'eh "Early Chtldhood Development Program" 

edegha saamba gedets'J gha dille t'ah goghaonqte; 

Gohclli Ndeh gots'ehk'e goghaonute gha DEC goreh eghalats'enda t'ah saamba 

kuots'i1a; 

GONONE AHSiI MET'AODE?A 

Dene keleh,Meghaede k'Qcl gots'eh k'Qtah ts'~ k'aogedeh gha DEA gots'eh DEC 

k'eh gedehthl gogho nezq. g61Q gha Educatton Act gtili nagedutl'eh; 

KQtah goghaonete gha goghagogenete keh gots'eh kQtah gots'agench ghQh 

gok'eoduzhQ; 

Goghagogenete gots'amd! gots'eh gonane ahsh t'ah gots'agochh gots'eh 

eghalagtdah gha nezq go?Q gha senets'uleh; 

Dats'e k'oots'ede gots'e edegha seots'uleh; 

DEA gots'eh DEC daond! eghalag1deh dene zhek'eogadeshQ gha eghalats'qda; 

DEA gots'eh DEC gots'agod!h gha dene nane Board k'eh gedothJ.; 



Forum k'eh gedetlij kagemdhe G6hclli Ndeh daond..t goghaonete dene zhek'eh 
daegerudhe nezu gondagedJch.Kaondi g6h azhI t'Ih gonada the?Q mek'aodezhQ ezh.J. a 
mek'eh eghalaeda gha g6?Q.Aml l'.lh. goghaogenete keh gocho gots'eh kQtah 
goghaonete gogha met'aode?a t'ah gocha nets'edichu gha g6?Q.ile.Daonch gozhaa 
goghaonete gogha met'aode?a t'ah Gohclli Ndeh ts'e Dene ed.t gonch neheghagenJ?Q. 
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