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FOREWORD 

This syllabus is based upon work done by Philip G. Howard, formerly the Athapaskan Linguist 
with the Language Bureau, Department of Culture and Communications, GNWT. 

The cover illustration is by Philip Constant. The drawings for story building are by Kris 
Schlagintweit. 

This is the first edition of the syllabus. We would appreciate any comments on this edition, 
in order to make revisions before a second printing. Correspondence may be sent to the 
Athapaskan Linguist, Language Bureau, Culture and Communications, GNWT, Box 1320, 
Yellowknife, NWT, X1A 2L9. 
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INJRQPUCJION 

This brief syllabus gives the basic content of a course in Dene literacy for adult speakers of 
Dene who are already literate in English. It is planned for a time frame of two weeks, but is 
adaptable to either a shortened course of one week or an expanded course of more than two 
weeks. 

The adaptability element derives from the fact that when a speaker of a Dene language has 
completed the short term task (two or three days) of learning the alphabet of his or her 
language, all further progress towards complete literate fluency is dependent upon time spent 
in the practice and application of the reading and writing skills. Accordingly it is expected 
that the instructor will pick and choose, or arrange and rearrange, the content material. 

This syllabus does not attempt to be exhaustive, but simply to present the basics necessary to 
a literacy course. The experienced instructor will possibly think of other elements that could 
be added, and will no doubt create a variety of techniques for classroom presentation. 

TECHNIQUES 

Many of the approaches in delivering the course will be simply a matter of good teaching 
techniques: 

-adjust the level and the speed of delivery to the needs of the students: e.g.,
don't go too fast with beginning students; repeat instructions as often as
necessary; don't go too slowly or be too repetitious with more advanced
students.

-vary the activities so as to avoid boredom; create a variety of ways of
delivering any one drill (some examples of such variety are suggested in
content following).

-be sensitive to whether a particular method of instruction, or a particular
classroom drill or workbook exercise does not seem to go over well with
your students.

-be sensitive to the need for a break; don't run one session so long that you
lose the students' attention.

In these early stages of learning to read and write, it is important to teach the more 
conservative way of spelling, according to the speech of the elders. Contractions can be 
learned at a later stage. 

The instructor should suggest to the students to print Dene letters rather than write them. 
This is to avoid confusion, especially with letters like <t>, which could be confused for a 
script <t>. Punctuation is the same in Dene and English except there are no quotation marks 
used in Dene. Capitalization is also the same. Digraphs and trigraphs that are to be 
capitalized are written with the first letter in the sequence being a capital <Tth; Ddh; Ts'>. 
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MATERIALS 

The majority of the printed materials needed for conducting this course are published by the 
Government of the Northwest Territories: 

-the Dene languages alphabet charts -the Dene languages literacy
workbooks. Cheekuah Goeht:te (Slavey), Dene Bet'a YaUi 7eriU:ise ·

(Chipewyan), Chekoa GinlhU:e (Dogrib), etc., (or the wall posters which
are identical with the pages 01 these books).

-an assortment of the reading materials and workbooks in the Dene languages
published by the Department of Education. (There are also a few
publications done by native language projects in communities, but the
Department of Education's Resource Centre, Keewatin Building, Yellowknife,
usually has these. Phone 403-873-7691.

-the Reports of the Dene Standardization Project which may be obtained
from the Language Bureau, Department of Culture and Communications,
Laing Building, Yellowknife. Phone 403-920-8720.

-a chalkboard and/or flip chart with chalk, etc.

-tape recorders - ideally one for each student for language experience work.

-syllable drill charts and flashcards (to be prepared in advance by the
instructor).



4 

Lesson One: The Alphabetical Order 

RXU3 

MATERIALS 

SUGGESTED TIME 

METHOD 

To teach the alphabet symbols. 

blackboard; chalk 

2 hours 

Teach the alphabetical order of the Dene letters. That is, the A-B-C order to be used in 
listing words in a dictionary so as to be able to locate them. As the attached listing shows, this 
order follows as closely as possible the English order for convenience. Some of the sequencing 
is quite arbitrary, but then. so is the sequencing of. the English alphabet. 

The Dene Alphabet in alphabetical order: 

, ' a � ai ao b ch ch' d ddh dh dl dr dz dzh e � e 3 eii f 

fw g gh ghw gw h i t j k k' kh khw kw kw' 1 !' m mb n nd 

nh ng nj o Q p p' r s sh sr t t' th tth tth' H H' tr tr' ts ts' 

tsh tsh' u I,! ui v w w· wh x y z zh zr 

The alphabet of any one of the five NWT Dene languages will not use all of these symbols, but 
the alphabetical order shown here will apply: all that is necessary for any one of the 
languages is deletion from this list of non-applicable symbols. 

These letters are, of course, used in capital form as well as in the lower case shown here. In 
the capitalization of a digraph (2 letters)-or trigraph (3 letters), only the first symbol is 
capitalized: e.g., Ch, Tth, etc. 

PRACTICE SKILLS 

-For each letter of the alphabet, give a word that, if possible, begins with that letter. If a
word cannot be found that begins with that letter, give a word with that letter in it. Say the
word, and write the word on the board.
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EXTRA ACJIYIIIES 

These extra activities can be initiated early in the course, and carried out through the 
duration of the course. 

- Have the students make up short stories in Dene which the instructor can transcribe on
flipchart paper. These can later be used for reading practice.

- To stimulate creativity, the instructor can show a picture or read a passage from a book,
and then the students can say aloud what Dene words the picture or passage brings to mind.
These words can be written on flipchart paper by the instructor, and later used to build a
story.

- Show the class a picture or read a passage from a book. Divide the class into small groups
and have them talk about experiences which the picture.or passage brings to mind. The
teacher can work with each small group and draw up flipchart word lists for later
storybuilding. exercises.

- Provide students with short stories in Dene. Read aloud to the class while they follow along
silently in their books. This is called modelling. ·

- Provide students with short stories in Dene, and with tapes to accompany the stories
(talking books). The students can then listen to the stories on tape and follow along with the
printed material and practices reading along until they feel comfortable. This is called repeat
reading.

-Copy a short story in Dene on flipchart paper. Read the story aloud to the class at normal
speed, using lots of expression. Reread the story, pointing to words as you read them.·

- Later in the course have the students read along with you. Keep reading at normal speed,
unless the students fall too far behind, in which case you can slow down until they catch up.
Do not correct students while they are reading. If students have no difficulty reading along,
try more difficult texts. This is called echo reading.
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Lesson Two: Consonants similar to English 

Rn£ To begin the introduction of the alphabet starting with 
familiar consonants (i.e., the ones that are the same in 
English). 

MATERIALS standardized alphabet charts; blackboard; chalk; syllable 
drills on flipchart; alphabet flashcards (one set per 
student) 

SUGGESTED TIME 

METHOD 

2 hours 

Introduce first those consonant symbols which represent essentially the same sounds as in 
English. ie., <d>, <t>, <k>, <9>, etc. The letters of the alphabet are split into vowels and 
consonants. The set of consonants < b, d, ch, t, ts' >, etc. is much larger than the set of 

vowels < a, e, e, d, i, o, u >. A syllable is made up of a vowel or a consonant and a vowel. In 
Dene languages, tone and nasality (both of these terms will be explained later in this course) 
can be placed on the vowels in a syllable (also explained later), but not on the consonants. 
Start with familiar consonants present in the Dene languages. 

Chipewyan Pogrib Gwich'in North Slayey South Slayey 

beschene libo beebii ba aba b 

dene ede daagoo dene dih d 

ligafi lifare f 

gu noge geh gah gah g 

hak'd dahte han hei! hono h 

jis jle jak ju jih 

kQ kaiitrih kQ ke k 

ladli efa lidii lam6 golQ 

7ama lamo mahsl7 mi mik m 

nuniye n<)da neegoo nQda n6da n 

r:idzi libarl chiiruk turi Hbari r 

sas sa san7 sah sah s 
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tili ti too tu teni t 

van V 

tuwe ewo wet! mewu w 

yagote yahti yakaih yaihdu yach'ia y 

jize liza nizii neZQ za z 

chize chp� chi chQh chicho ch 

pe p 

shas shl shii shu shih sh 

PRACTICE SKILLS 

-Write each letter on the board and pronounce it. Give a word that begins with that letter and
write it on the board.

-Ask for further examples from the class, write these words on the board and underline the
sound in question.

-Ask students to repeat the sounds after you so that they will learn to associate the letter with
the sound.

-Personal dictionaries can be used for easy reference by the students. In a notebook write
each letter that is learned on a separate page. Under the letter write words that contain that
sound, preferably words that begin with the sound. As the course progresses more letters
will be entered and more words can be given as examples. It is important for the instructor
to suggest words to the students, especially short commonly used words (also know as sight
words).

-Use syllable drills, e.g. ba, be, bi, bo, bu, be, da, de, di, do, de. Have charts made up
beforehand, and point to the syllables with a ruler. Vary the order for extra practice. A
syllable chart which may be copied to a flipchart is given at the end of this syllabus.

-Have students learn the key words for each letter on their alphabet charts.

-Give the students practice in sound discrimination. Have sets of flashcards made up
beforehand, with a separate card for each letter of the alphabet in each set. Give each student
a complete set. Then using a list of words prepared beforehand, have the students hold up the
card which contains the letter which they hear at the beginning of the word (or, for vowels,
in the first syllable, second syllable, etc.).
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Slavey Flashcard Words 

The following are examples of words which may be used on flashcards to illustrate sounds. 
Flashcards should be 8.5" x 11 ", on tagboard and laminated. 

m madedhi me7a memQ meta 

mµi me m:itnda tehmih 

n nathi7e niit!ah nod�� noda 

nadeh necha nadedeh nodii 
nee dene ni neni 

nezy 

b libo aba bebiah k'ahba 

libala nohbali 

p pe gop1h ep� gopi 

d duh dule dahsii deUa 

denelt daondih deyaa duwe 
duye du dek'Q 

t taunet'e tedhe tai teni 
tu ti tah teni 

g golQ g�4 gotah gedi 
gondih goke gogo gah 

godi ageja nogee geh 
guguh 

k kaa ki k� kaondih 

ka kQ kulu Qki 

nake tsa ka kt 

f faa re f� fa 

nagogedehfe 

s sah St seh sa 

sylai semQ esh seta 

ehsi so saamba sQba 

sachQh dahsh 



z 

r 

1 

sh 

h 

w 

y 

ch 
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ZQ 

nezQ 

goz6o sezi nezv nozee nazeh nezt 

turi t'ere eqtt'eh kari naqtfa Hbari h6ra 

lQQ laondih aleh ela eleh 

svlai 

melQh 

azhfla gulii 

shih nahshah 

He hule 

nehshee shu shah shQ 

hule haye honih eh6no hii hoh hQh 

honeno heh ha hah heju hetse heit 

ewe 

weda 

sewu duwe taaniwe wela 

bewezele beleweh wekQ 

yehndi yunaa yu7QQ 

eyi uye yah ayii 
yudaa yudie 

we7Q 

haye 

dehsha 

wetQ 

yu 

iie 

aja 

jih ejih heju lajeh jedhi mejoh 

Chi,!� 

meche 

sahcho 

sechah 

sachQh 

chi 

echeh echi chileku 

jQ 



Lesson Three: The Vowels 

RXLS 

SUGGESTED TIME 

MATERIALS 

METHOD 

1 0 

To teach the Dene vowels. 

2 hours 

blackboard; chalk; standardized alphabet charts; syllable 
drills on flipchart; alphabet flashcards (one set per 
student) 

Teach the vowels:< a>,< e >, < i >, < o >, < u >, < 3 > and< e >. Insist that the students refer 
to these by their Dene sound and not by their English names. If English names are used, them 
the students get confused and do things like spelling di "this" as "dee" because of the English 
name given to< e >. If they learn to call< i > by its Dene sound as in di, (or in English ski), 
this confusion is eliminated. 

Almost every plain (or oral) vowel has a nasal vowel twin. Nasal vowels are made when air 
flows through the mouth and the nose while speaking. The sound produced is similar to how a 
person speaks when they have a cold, or like the vowels in French. We use a little hook (like 
a little nose) under the vowel letter to show that it is nasal<!, �. �. Q. I,!>. Only <a> and <e> 
do not have a nasal vowel twin. 

Point out key words which can be memorized to remember vowel sounds. 

Key words for vowels Dogrib 

sa 

gom� 

ke 

dz� 

ti 

S! 

00 

tQ 
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Chipewyan Dogrib Gwich'io North Siayey South S!avey 

sa wha tah sa ?ah a 

t� Ht� <!tlea dl\!<! � 

7e1 e 

ba a 

ts'i di shih dih dih i 

dtght dt k't du ! 

gagos H'o ok ts'o k'oh 0 

SQlaghe tQ belQ chQ Q 

7eghu tuk tu Huh u 

th\!th ch'IJa gotS\! 

PRACTICE SKILLS 

-Write the letter for each sound on the board, then give examples of words containing that
sound.

-Ask for more examples from the class and write these on the board.

-Have students make new entries into their personal dictionaries.

-Practice syllable drills contrasting plain (oral) and nasal vowels. For example, ba-b<!, be-

b�. bi-bt, bo-bQ, bu-bl,!. Be careful only to use consonants which have already been taught in 
the syllable drills. 

-Give students worksheets with pictures of objects and below the pictures the exact number
of blanks for the letters required to spell the name of the object. Have students fill in the
blanks.

-Give the students practice in sound discrimination using the alphabet flaschards. Have.
students hold up the card with the appropriate vowel letter for the first vowel in the word.
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In Gwich'in there is a difference between long and short vowels which is important for 
students to learn early in the course. The difference is as follows, using English words- for 
illustration: 

bit 
i i bfillt 
e b�t 
89 bait 
a b.u.t 

al bQ.ther 
0 bQu.ght 
(X) bQat 
u p.u.t 
uu bQQt 
ai sight 
aii  side 

Gwich'in Vowel Length Drill 

niinjii vigii lidii nilii 

dhiindii jidiidee shidrii shidzii edrii 

vit drin shilik dinjik 

shiti' ninli' vichi' tik 

tsee beebii veenjit teechik 

ye'eenji' neekaii tsee shindee 

ts'eh geh nehtruh ezhir' 

gwiyendoo ye'eenji' giinhe' geh 

aachin aat'oo taa'aih vadaa 

amaa aazrik aadzoh van 

dzan dlak va'an wa'at 

na' chuu ihdluu tuu 

duuyeh ts'iiguu nijuu tuk guu 

tuk truh ch'uh jakchoo chu' 

chu' shu'tsuk H'oo deeddhoo 

doo aghoo vatoo ok 

dlok sro' ako' thoh 

taii 
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Slavey Flashcard Words 

The following are examples of words which may be used on flashcards to illustrate sounds. 
Flashcards should be 8.5" x 11 ", on tagboard and laminated. 

a sah tsa sa ,a ,ah k'ah gah hah 

zhah hwaa aja ama aba tah faa dahka 

ah!a adla th�h 

e de ?ee deh yee tse tth'eh ke tthe 

ede · dene meche mechee meteh mek'eh t'ere 

ehkee yahti dewe dzene ene t� ts� medee 

neteh !et'eh

i chi dih tth'ih p'ih kw'i w'i ndi k'i 

s1zi !?! S! nt Ht WtZi lt fit sekwi 

0 doo d16o cho ts'o so ch'oh x6o H'o 

gok'o gog6 gog¢ g6kQ golQ too godQ jQ 

ChQ kQ !Q ffiQ k'QQ ohtQ 

u tu chu guu ndu H'uh ts'u guguh dukuh 

duh gl,!h thl,!h 
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Lesson Four: Monograph non-English Consonants 

FOO.£ To continue teaching the alphabet with consonants 
particular to the Dene languages. 

MATERIALS alphabet charts; blackboard; chalk; a list of words; 
alphabet flashcards; syllable drills on flipchart 

SUGGESTED TIME 2 hours 

Present the monograph (ie., single letter) symbols which do not occur in English. These are 
glottal stop <7> barred ell <·i'>, and <X>. ( <X>, of course, is used in English but not for the 
sound it represents in Dene). 

Chipewyan Poarib Gwjch'in North sravey south sravey 

,ay kwi7a deetrin7 7ah 7e7a 7 

!tch� tet'e !uk !ue !ue ! 

xah XO xah xah X 

ecact;ce Sis ills 

-Ask for examples of words containing the sound being studied and write them on the board.
Underline the letter being studied.

-Have students think of one syllable sight words for other stud�nts to try and spell. Have one
student think of a word and have the other spell the word on the chalkboard. Read back to
them the word they have written on the board to see if they can pick up on any mistakes they
may have made. After the correct spelling of the word has been obtained, have them continue
on by having someone else think of a word for another student to spell.

-Make up a list of words beforehand, leaving blank spaces for one of the letters in the word.
Give a copy to each student. Read the complete word one at a time, giving the students enough
time to write in the missing letter.

-Have students make additions to their dictionaries with the new letters learned.

-Practice syllable drills.

-Drill students on sound recognition. Make flashcards with all the letters of the alphabet,
each letter on a separate card. Have a complete set for each student. Read words from a list to
the students, repeating each word only once. For the first drill, have students listen and hold
up card with appropriate consonant symbol for first consonant in word. For the second
drill, have students hold up card with appropriate symbol for second vowel in word.

MEJJ-1()[) 
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EXTRA AQIIYIJIES 

-Have the students develop a list of sight words which they can identify instantly rather than
having to decode phonically. At the start these should be short, high-frequency words such as
di, -t'ah, jQ, Qt'e, tsa, and so on. The students should be encouraged to work at

ultimately (over a period of weeks or months) developing a list of 500 such words each,
moving to longer less high-frequency words as they progress. It is useful to enter these on
flash cards for drills for instant recognition. It is also useful to have a number of words
which are almost the same but not quite in this list for further training in instant decoding of
small differences: e.g., tthe/the: tth'a/tthah; dedehdhe/dedehdhe; and so on,
each word on a separate card.

-Give a spelling dictation to the class. Use a short list of words (about ten). Speak loudly,
clearly and slowly. Repeat each word three times, and repeat the whole list once through at
the end. Use only words which contain letters which have been covered in class.

-Give a nonsense word spelling dictation to the class. Make up nonsense words such as babe,
li!o, and so on. This will help students to discriminate sounds solely on the basis of hearing.

Slavey Flashcard Words 

The following are examples of words which may be used on flashcards to illustrate sounds. 
Flashcards should be 8.5H x 11 ", on tagboard and laminated. 

7 7ah 7eh se7eh ya7t !7! the7Q g67Q eh7ih 

t tah tek'a tue tuk'eh tQ tie t�hdu te 

tuh tuha tadi tiidlt 

X xaye sonih ex6no xii XQh xoh xeh xa 

xah 
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Lesson Five: Balance of the Consonant Symbols 

RXLS To continue teaching the alphabet concentrating on two 
letter consonants (digraphs) and glottalized consonants 
particular to Dene. 

MATERIALS alphabet charts; blackboard; chalk; a list of words; 
alphabet flashcards, syllable drill charts 

SUGGESTED TIME 

METHOD 

2 hours 

Teach the consonant symbols using the suggested practice skills and materials in the previous 
lesson. 

Single sounds that are written using two letters are known as digraphs, for example <di>, 
<ts>, <th>, etc. 

Glottalized sounds, commonly known as clicks, are made with a popping sound, for example 
<t'>, <k'>, <ts'>. The notation for a glottalized sound is an apostrophe written on the right hand 
side of the letter. One should be careful that the apostrophe is written in the correct place, 
especially with the sounds that are written with more than one letter. For example, in the 
digraphs the "click" marking is written: ch' NOT c'h; ts' NOT t's. 

Chipewyan Pogrib Gwich'i□ North Slavey South Slavey 

ch'ogh ch'o ch'ik ch'o ch'oh ch' 

tsa dhedh dhik'ii edheh dh 

dlun dll� dlak dlta d16o dl 

drin dr 

dzen dZQ dzan dzene dzeh dz 

7egheze nQgha aghoo ghaeda n6gha gh 

ehgwa gwitsak ehgwaa gw 

k'esbaa k' l k'oo k'i k'ahe k' 

kwe kwan kwd .kw 
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Chipewaa Pogrib Gwich'ia North s1avey South s1avey 

kw'a kw'a 

kw' 

kamba mbeh mb 

nin' n' 

dendi ndee ndu nd 

daang ng 

vahanh nh 

p'i p' 

srii sr 

t'�chay t'o t'eh t'3re 

theda thoh theh th 

Hes Ht jak H oo Ht Ht H 

tt'uli H'o tt'oo tt'o tt'o H' 

troo tr 

tr'ih tr' 

tsil tsa tsee ts e tsine ts 

ts'u ts'o ts 'it ts'a ts'o ts' 

w'i w' 

zha zhoh zhahtt zhati zh 

daazraii zr 
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PRACTICE SKIU,S 

-Review consonants using the alphabet charts, being very careful with· pronunciation.

-Answer any questions the students may have.

-Do syllable drills. Compare and contrast the plain consonants with the glottalized
consonants, t-t', k-k', ch-ch' and so forth.

-Make a list of nonsense syllables incorporating the consonants you wish to test, then dictate
them to the class. E.g., ka and k'a. Ask students for their answers and place the correct ones
on the board.

-Drill students on sound recognition. Make flashcards with all the letters of the alphabet,
each letter on a separate card. Have a complete set for each student. Read words from a
prepared list to the students, repeating each word only once. Have students listen and hold up
card with appropriate consonant symbol for first sound in word.

CONTRA.STIVE PAIRS 

Compare and contrast the following consonant pairs in syllable drills, using all the vowels, 
e.g. xi-ghi, xe-ghe, xa-gha, xo-gho:

x - gh 

t - 1 

h - 7 

ch - j 

ch - ch' 

th - dh 

H - dl 

H - H' 

tr - dr 

tr - tr' 

ts - dz 

ts - ts' 

kw - gw 

kw - kw' 

k - g 

k - k' 

mb - m 

nd - n 

n - n' 

sr - zr 

sh - zh 
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EXTRA ACTIVITIES 

-Write a word on one side of a card that has the first syllable of the word on the other side
(try to use commonly seen words). The students should then drill each other in pairs by
having one hold up the card with the syllable showing and the other pronouncing the syllable
and giving an example of a word with this syllable in it. Once they have gone through all the
cards, they should switch places and start over. Afterwards, using the same method, the
students should drill each other using the words on the other side of the cards, one holds it and
the other reads the word. Finally give the class an oral quiz reading the words off the
flashcards and having the class write them down. Remember to speak clearly, repeat the
word several times before going on to the next one, and give the students enough time to write
the word down. Correct the work.

Slavey Flashcard Words 

The following are examples of words which may be used on flashcards to illustrate sounds. 
Flashcards should be 8.5" x 11 ", on tagboard and laminated. 

mb 

nd 

gw 

kw 

p' 

t' 

k' 

kw' 

fw 

th 

mbeh k'embe mbelih imbeh niemba mbeh dah 

nimbaa sembe 

ndeh gondih enda ndu ndi mindie sendaa 

nindehHah 

nagwe ehgwai nategegwe 

kwe sekwi kwah ekw� kwik'ih gokwth 

dekwo 

p'ih 

it'ah t'oo t'Qh daat'eh Qt'e k'et'ah set'�h 

k'et'6h t'ai t'eh 

dek'Q k'i k'ah k'a k'oh g6k'a gok'eh 

k'edah gok'ah 

kw'ih kw'a ehkw'ih ekw'ene 

ts'edehfwi lifwari 

the th� nahthe tha thaa thl,!h theda 

thett thiidlt 



dh 

zh 

gh 

wh 

w' 

ts 

dz 

ts' 

tt 

dl 

tt' 

ch' 

edheh 

enidh� 

didhe 

nidh�� 

20 

sedhai 

medha 

godiidhi tedhe 

zhah 

azhii 

zha gohzhie zhu zhehndi 

segha 

meghaade 

megha seghu seghaye 

eghadhe ghaenda 

whaa whiits1 

w'i sew'ene 

tsa tse 

dzeh sedzaa 

dzene dz� 

ts'ah ts'o 

nihts'i dets'i 

ts'u 

wheda wheti 

etse etSIJ 

ehdzoo medzih 

ts'i ts'elt 

nogha 

newh� 

ehtsie 

sedzie 

ts'uda 

tteh nattah etteh dehttah 

dloo adidha dlue gohdli 

naed16 gudluh 

H'o 

gott'h 

tt'uh tt'ah 

un1htt'ih 

ch'oh ich'e sech'a 

metl'a nadetfi 

k'ech'i k'ach'u 

edht 

ezhi uzhe 

tutsi tsine 

sadzee 

ts'etse 

dla 

edett'eh 

(!hch'o 
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Lesson Six: The Diphthongs and Trigraphs 

Rn..s 

MATERIALS 

SUGGESTED TIME 

METHOD 

To teach the three letter consonants (trigraphs) and the 
diphthongs. 

chalkboard; chalk; syllable drills on flipchart; alphabet 
flashcards 

2 hours 

A diphthong is a sound. made up of a vowel and a semivowel <Y, W> which we write as ai, au, 
or ui. Teach the diphthongs, <ai>, <au>, etc. There are very few in the Dene languages. Teach 
the diphthongs using the same techniques used in previous lessons. 

Chipewyan 

delgai 

tedh 7auja 

sekui 

Dogrib 

tai 

Gwich'io 

taih 

gaonahtan 

ahtr'eii 

North Slavey South s1avey 

ai 

ao 

au 

eii 

ui 

Teach the consonant symbols using the suggested practice skills and materials in the previous 
lessons. 

A trigraph is one sound· which we write with three letters. Although it is made up of three 
letters, it is considered a single sound and not a combination of sounds (i.e., tth; ddh). 
Trigraphs can also be glottalized (made with a popping sound). Dogrib and North Slavey do 
not have any trigraphs. 



Chipewyan 

delddher 

,etthen 

tth'e 

Gwjch'io 

ddhah 

dzhii 

ghwan 

nakhwanh 

tshyaa 

tsh'yuh 

tthah 

tth'an 

PRACTICE SKILLS 
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South Slavey 

ehddhaa 

tthe 

tth'e 

ddh 

dzh 

ghw 

khw 

tsh 

tsh' 

tth 

tth' 

-Go over each letter carefully, and give an example of a word with each sound in it.

-Compare sounds that are easily confused with some other sounds by doing syllable drills.
Concentrate on digraph and trigraph pairs such as th-tth, dh-ddh and on plain and glottalized
pairs such as tth-tth', ts-ts'.

-Ask students to think of as many words as possible with the newly learned sounds in them.
Make sure that the trigraphs being learned are not being confused with any of the digraphs.

-Play pre-taped cassettes with words containing digraphs and trigraphs. Have the class
listen to the tapes and write down what digraph or trigraph has been used in each word. Play
tape again and then correct results.

-Give students practice in hearing and reading words which contain two different vowels in a
sequence.

Slavey Two-vowel words 

k� ehtsie tie doe 

zhie setue ghaenda hoehndih 

naed16 t'oe mi� bebiah 

jie medzie elie sel1� 

Ht�h tai dlue 

-Make picture cards for various objects (animals, household objects, clothing). Label the
card with the word in Dene. Have students practice reading and writing the picture card 
words, working in pairs. 
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-Make up cards containing syllables and cards containing words. Have students practice
flashcard drills to hear the syllables and words, and put syllable cards together to make
words. Have students put word cards together to make simple sentences. For example:

Words - gah noda 
Sentences - Noda Qt'e 

Syllables - ga no da na go no do 

-Give students worksheets with a list of nouns and verbs on the sheet. Have the students
combine a noun and verb to make a sentence. For example:

Dene 

Noda 

Gah 

Dih 

Qt'e 

at'l 

Slavey Flashcard Words 

The following are examples of words which may be used on flashcards to illustrate sounds. 
Flashcards should be 8.5H x 11 ", on tagboard and laminated. 

tth 

ddh 

tth' 

tthah yutthee tthe 

yutthee -tehgatthe 

ehddhaa 

neghauddhah 

nidethiiddhah 

tth'ih tth'eh tth'a 

etth� tthQh tthlh setthi 

edeniddh� gedehddhi 

dehtth'e ehtth'i 



EXTRA AQIIYIIIES 

Spelling Relay 

Objective 

Materials 
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Games 

To practice spelling words. 

-Two sets of Dene alphabet cards, large enough to be seen
across the room.

Directions Divide the class into two teams. It is not necessary to have teams of equal 
numbers in this game. Line the teams up several metres back from a table on which two sets 
of alphabet cards have been placed. 

Tell the two teams how many letters are in the word to be spelled. For example, ifthe word 
has four letters in it, the first four people in each team should get ready to move. 

Call out the word, at which time the appropriate number of people from each team run up to 
the table and find the right letters to spell the word. They then line up in the right order so 
that the word is spelled correctly. 

The first team to spell the word correctly gets a point. 

As soon as the point is scored, these players put their cards back on the table and move to the 
end of their team line. The next players then get ready to run up and spell the next word. 

The team with the most points scored wins the game. 

Variation: Instead of naming the word to be spelled, give a classification such as color, 
clothing, animals or numbers. The players must then decide amongst themselves what word 
they are going to spell. 



Baseball Game 

Objective 

Materials 
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To practice spelling. 

-One gameboard with 1 st, 2nd, 3rd and Home bases
marked.
-Markers (Velcro will work well, if you use it on
thebases and for the markers).
-Picture cards of various objects (approximately 3" x
4" )

Directions Divide your class into two teams. If you have a large class, you may wish to 
play two games at once. 

The team that is first up to bat chooses the order of their batters. 

The first batter picks a card from the picture card deck. The batter looks at the card and 
shows it to the rest of the class. He then identifies the object in Dene and spells the word. 

If the student is correct, he has hit a run to first base. However, if the other team is able to 
identify a wrong answer, the batter is out. If the other team does not identify a wrong 
answer, the batter is awarded an error run to first base. 

The game continues in this manner, until the team up to bat has three strikes against them. 
The other team then comes up to bat. 

You may play as many innings as you wish. The team with the most runs at the end of the 
game, wins. 

Word-O 

Objective 

Materials: 

To practice recognition of given reading words. 

-Word-0 boards, 8" x 8", made of chipboard or heavy
tagboard. (Words on boards should be in different
positions and some words may be different).
-2" x 3" word cards (all the words used on the Word-0
boards).
-Master board to record words that have been called out.
-Markers (beans, paper discs, buttons, chips, etc.).

Directions: Like Bingo, each player has a card and a supply of chips. 

The caller (either the instructor or a student), picks up the first word card and calls out the 
word. 

Each player who sees that word on his board places a marker on it. 

Continue calling out words until-a player has a row of markers in any direction (across, 
down, diagonal). That player calls out "Word-0" and is the winner. 

The game may be repeated. 

• 



Picture Stories 

Objective 

Materials 
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To write a short story about a picture. 

-Pencils and erasers.
-Writing paper.
-Teacher-made dictionaries of basic words.
-10-20 mounted pictures from magazines and other
sources with five to ten words the student may use printed
on the bottom or back of the sheet.

Directions Tell each student to choose a picture. 

Each student then writes a story about the picture, using the words that are listed. 

Have each student read their completed story to the rest of the class. 
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Lesson Seven: Nasalization 

RXlS To emphasize the distinction between oral and nasal 
vowels. 

MATERIALS phonic drill charts; pretaped cassettes with words that 
have digraphs and trigraphs in them; index cards with 
three simple words on each card; chalkboard; chalk 

SUGGESTED TIME 2 hours 

METHOQ 

Teach the nasalization subscript, demonstrating the difference between nasal and oral vowels: 
e.g., the <0> sound in sahcho "grizzly bear" versus the <Q > sound in sachQh "tomorrow".

Where possible, use pairs such as 7edutl'eh "he wrote" versus 7ediitteh "I wrote", where ·

the nasalization is the only difference. Or at least use pairs with only two (or at the most
three) differences, such as the sahcho/sachQh pair given above, or k'i "arrow" versus k'i
"birch" (where the only difference in addition to the nasalization is the tone).

Nasal vowels are made when air is pushed through the nose. These kinds of vowels are marked 
by a little hook (like a little nose) underneath the letter. E.g., Q l 
Make sure these little hooks are seen by all students. 

PRACTICE SKILLS 

-Play pre-taped cassettes with words containing digraphs and trigraphs. Have the class
listen to the tapes and write down what digraph or trigraph has been used in each word. Play
tape again and then correct results.

-Use simple syllables with the same consonants to contrast nasality, for example ba-b�. be­

�-

-Have index cards ready with about three (one syllable ) words written on them. Split the 
class into pairs. Have one read the word and the other mark down the vowel used. Correct 
work and then have students switch places. 

-Give a dictation test.

-Provide students with simple texts in Dene. Have the students read along silently while you
read the material aloud. Then have students take turns and read a sentence or short paragraph
at a time aloud. Do not correct students as they are reading aloud, but afterward you can re­
read aloud the sentence or paragraph if there were errors made.

-Tape a Dene text and provide students with a tape and written text for students to listen to
and practice reading individually.

-Copy a Dene text on flipchart paper. Have the class read aloud with you as you point to the
words on the flipchart. Read at a normal rate, only slowing down if students fall far behind in
the reading.
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-Show students how to skim and scan a text before reading, in order to get a general idea about
the content of the text.

-Ask students to paraphrase the text after reading, by writing a short summary in Dene, or
giving an ·oral summary in Dene.

EXTRA ACTIVITIES 

-Have students write a group story on flipchart paper. Assist students with spelling words if
they are having difficulty. Encourage students to proofread their work for spelling errors.

-Give students a typed text in Dene in which every fifth word, beginning with the second
sentence, has been deleted, and a blank has been substituted. Have students read the
paragraph silently, and then aloud, supplying a word for the blank which is acceptable.

CONTRASTIVE PAIRS 

Compare and contrast the following consonant pairs in syllable drills, using all the vowels, 
e.g. thi-tthi, the-tthe, tha-ttha, tho-ttho.

dh-ddh 

th- t th  

t th-t th' 

j-dzh

ch-tsh 

tsh-tsh' 

ch'-tsh' 

kw-gw 

khw-ghw 

kw-khw 

gw-ghw 
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SYLLABLE DRILL CHART 

The following syllable drill chart may be used for phonics practice by copying the syllable 
combinations appropriate to the language onto a flipchart. For future use, the flipchart 
sheets should be laminated. 

ma me mi mo m� m� mt mQ

na ne ni no n� n� nt IlQ 

pa pe pi po p� p� Pl PQ 

ba be bi bo b� b� bl bQ 

ta te ti to t� t� tt tQ 

da de di do d� d� dt dQ 

ka ke ki ko k� k� kl kQ 

ga ge gi go g� g� m gQ 

kwa kwe kwi kwo kw� kw� kwl kWQ 

gwa gwe gwi gwo gw� gw� gw1 gwQ 

tha the thi tho th� th� thl thQ 

dha dhe dhi dho dh� dh� dhl dhQ 

sa se si so s� s� S! SQ 

za ze zi zo z� z� Zl ZQ 

ta te ti -to t� t� ti tQ 

la le 1i lo 1� 1� 1! lQ 

sha she shi sho sh� sh� sht shQ 

zha zhe zhi zho zh� zh� Zh! ZhQ 

xa xe xi XO x� x� X! XQ 
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gha ghe ghi gho ghz gh� gh1 ghQ 

ha he hi ho h� h� hl hQ 

wha whe whi who wh� wh� wh1 WhQ 

ya ye yi yo y� y� Yl YQ 

wa we wi WO w� w� Wl WQ 

ttha tthe tthi ttho tth� tth� tthl tthQ 

ddha ddhe ddhi ddho ddh� ddh� ddht ddhQ 

tsa tse tsi tso tS!! ts� ts1 tSQ 

dza dze dzi dzo dz� dz� dz1 dZQ 

Ha He tti tto U!! tt� tt1 HQ 

dla dle dli dlo dl� dl� dl! dlQ 

cha che chi cho ch� ch� Ch! chQ 

ja je ji jo j� j� j1 jQ 

t'a t'e t'i t'o t·� t·� t'l t'Q 

k'a k'e k'i k'o k'� k'� k't k'Q 

kw'a kw'e kw'i kw'o kw'� kw'� kw't kw'Q 

tth'a tth'e tth'i tth'o tth'� · tth't tth'Q 

tt'a tt'e tt'i t!'o u·� u·� U'! t!'Q 

ts'a ts'e ts'i ts'o ts·� ts·� ts't ts'Q 

ch'a ch'e ch'i ch'o ch'� ch'� ch'l ch'Q 

w'a w'e w'i w'o w·� w·� w'! w'Q 



Lesson Eight: Tone 

RX:LS 

MATERIALS 

SUGGESTED TIME 

METHOD 
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To emphasize the distinction between vowels by the use of 
tone. 

phonic drill charts; index cards with three simple words 
on each card; chalkboard; chalk 

2 hours 

When saying a word the voice goes up and down. This is tone, and it causes the vowel to be 
louder, and higher or lower in pitch than other sounds in a word. Tone is marked by a slash 
over the vowel, pointing upwards or downwards depending on if it is low tone or high tone. 
E.g., a (high tone); a (low tone). 

Explain the tone marks and give examples. Chipewyan and Slavey write only the high tone, 
for example ?eritt'is, ?edehtt'eh "paper". Dogrib and Gwich'in write only low tone, for 

example nthtt't "paper". Again, use similar but different pairs where possible. E.g., 

?ekQ de?e, "I started off in that direction with a boat", versus ?ekQ de?e "he started off 

in that direction with a boat", where the tone is the only difference. Or, tth'a "dishes" 

versus tth'a "muskeg moss" (the kind formerly used for diapers). 

Gwich'in Tone Pairs 

zhoh 

zhoh 

shih 

shih 

Dogrib Tone pairs 

k'o 

k'o 

ts'o 

ts'o 

kw'a 

kw'a 

snow 

wolf 

food 

grizzly bear 

clouds 

willow 

flies 

blanket 

diaper moss 

dish 
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South Slavey Tone pairs 

tth'a dish 
tth'a moss 

k'i willow 

k't bow 

t'e b irch 
t'e charcoal 
7ela song 

7ela boat 
sezha my son 
sezha my louse 

To determine whether a vowel has high or low tone, a tone frame may be used. This means that 
you say a word before or after another word whose tone is known. Examples of tone frames in 
Dogrib are given below. 

Dogrib Tone frames 

t-nNS 

VERBS 

di __ 
eyi __ 
__ nt Qt'e 
__ si 
__ t'a 

xe 

__ nake 

__ die 

_____IlQ 
n'i 

PRACTICE SKILLS 

-Use simple syllables with the same consonants to contrast tone and nasality.
e.g. chi cht 

ta 

bo 

ta 

bQ 

ta 

bo 

-Ask students to hum words to help them hear the tone.

ta 

bQ 
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-Review the vowels using alphabet charts. Make a poini of using the Dene sound for the
vowels as this helps in spelling and reduces the possibility of confusing English vowels with
Dene vowels.

Dene vowel sounds are: 

a 
e 
i 

0 
u 
e 

EXTRA ACTIVITIES 

as in 
as in 
as in 
as in 
as in 
as in 

bQ.ther 
bait and b.e,t 
b.e.e,t and bit 
b.Q.at 
bQQ.t and pat 
.abQve 

-Use one and two syllable words for simple dictations. Have students write on board. Discuss
errors. Don't forget to use diphthongs in the examples given.

-Have index cards ready with about three (one syllable) words written on them. Split the
class into pairs. Have one read the word and the other mark down the vowel used. Correct
work and then have students switch places.

-Continue reading practice by having students write short stories with the assistance of the
instructor. Have students exchange stories for reading silently. After reading, have a
discussion group in which students report in Dene on the stories they have read.

-Give students pictures and encourage them to write short stories about the pictures. Sample
pictures which may be used are included at the end of this manual.

TONE DRILL CHARTS 

The following is provided as a starting point for the teacher to develop phonics drills for tone. 

Dogrib Tone Prill

det'Q lada nogha tet'e gokwt 

dahk<) nake xets'<) dewa gt'<) 

kwl7a kwlts'l k'ochi dahka tt'a7e 

ts<)wo kw't7e tt'ikw'e k'aka zhlwo 

dekwa tehml mola kw'ak'e ttehtQ 

gozhl nasi tsawo 
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North Slavey Tone Pcm 

tuh tuh th� the -gah

gah mezhi mezhih jih jih

Stla sela ya ya gots'�

gots'�h 7ah ,a xa xa

natse etse natse dehttah dehttah

narehja narehja 

South Slavey Tone Pcill 

megha megha megha anendeh meghaanendeh 

meghaahnde mech'a mech'a sech'a aja sech'ah aja 

meegha nagohtst nag6htst g67Q go7QQ 

gohtst g6htst seg6 sek'oh n6da 

nozee sek'eh sek'eh sek'eh aja sek'eh aja 

sets'eh sets'e sets'� aja sets'�h aja de7e 

de7e ekQ de7e ekQ de7e ttheh tth'eh 

anet'e anet'e setue tu setue dule nidehchu 

kaa nidehchu meyie meyie si St 

adehsi aduhsi 
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Lesson Nine: SYLLABLES/LONG VOWELS 

RO.S 

MATERIALS 

SUGGESTED TIME 

METHOD 

To teach the students syllable structure and long vowels. 

chalkboard; chalk; flipchart 

2 hours 

Words are made up of syllables, for example de-ne has two syllables. Syllables are the parts 
of a word that can be said in one breath. There are one syllable words like cho or Ht and 

there are multisyllable (more than one syllable} words like no-zee or li-ba-ri. 

Long vowels < aa, ee, ii, oo, uu > are pronounced longer in duration than short vowels < a, e, 
i, o, u >. A long vowel or diphthong is always one syllable. 

Explain about syllables and long vowels to the class, and have them practice breaking words 
into syllables. 

PRACTICE SKILLS 

-Practice drilling simple words to contrast long and short vowels using a flipchart.

Dogrib Vowel length Drill 

dehko deehko 

ne?a nee?a 

dahtt'! daahtt't 

nahte naahte 

enitt'e eniitt'e 

-Explain the nature of a syllable to the class:

k'eda 

shett 

nahze 

tso t'anit'a 

k'eeda 

sheett 

naahze 

tso t'aniit'a 

1. Words are made up of syllables, and a person who is completely fluent in a language will
know how to break a word into its syllables.

2. Take a word with more than one syllable in it and ask the students to say it slowly
breaking it into parts. They will probably break it after each syllable.

3. Write some words on the board and break them into syllables

s 

ta 

s 

I 
tSQ 

s 

cho 

(S stands for 
syllable} 

4. Knowledge of syllables is helpful in learning how to read and write. Demonstrate this by
taking some longer words and help students sound them out syllable by syllable before trying
to read the whole word, or spell words one syllable at a time.
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-Practice drilling words containing different syllable types using a flipchart.

-Practice breaking words into syllables. Here are some Dogrib words to practice:

to tso laji HtChQ libala 
dz�tani ede ekwQ egidzi enoko 
naedi ehto ehts'o mbehcht whaehdQ 
eji ehit etse ehtse naHa 
nahHa necha nehcha lidi edQ lidi ehdQ 
tek'a tehk'a 

E�tca Acti�iti�s 

-Have the students start a personal journal in which they write daily entries as a homework
activity. In a notebook, students can write a few lines about what they did that day. At first,
they can just write new words that they have learned and work up to writing full sentences.

-Play Hangman. Have one student think of a word, mark a space on the board for each letter
in the word, and have the rest of the class guess what the word is by guessing what letters
could fit in the spaces on the board. If the letter is wrong it is written off to one side to show
that it has been guessed and the beginning of a platform and noose is made. A line is drawn for
each wrong letter guessed and if the hang man is completely drawn before the word is guessed,
then the game is lost.

-Make a list of two or three syllable words. Then split the class into two teams, A and B.
Write one of the words on the board. Then have one of the students from Team A come up and
divide the word into syllables. Repeat the procedure with one of the students from Team B.
After playing like this for a while, or when the students understand the idea of a syllable,
change the rules a little. Instead of dividing the word into syllables, have the student spell the
word on the chalkboard and then mark the syllable breaks in the word. Be sure to say the
word loudly and clearly. If the student cannot spell the word correctly or divide it correctly,
give the other team a chance.
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Lesson Ten: Patterns 

RXl£ To review patterns in Dene languages, awareness of which 
will facilitate reading and writing. 

MATERIALS chalk, chalkboard 

SUGGESTED TIME 

MEJJ::f()[) 

2 hours 

Review the patterns which students should be aware of when reading and writing in Den�. 

1. Vowel sound/symbol correspondence:

a e i o u Q I,! 

2. Consonants which do not occur in English -sound/symbol correspondence:

gh X H H' t' tth' ts' 

3. The series of consonants which are plain or glottalized:

t 

k 

kw 

ch 

tt 

tth 

ts 

4. 

V 

C 

C 

C 

V 

t' 

k' 

kw' 

ch' 

H' 

tth' 

ts' 

The syllable patterns: 

(C=Consonant; V=Vowel; 

�tse 

V 

vv 

V h 

h 

h=consonant h) 

,eghala�nda 

.fill_ natse 

.d.J..Q.Q. se� 

� iliQh 

mtse ,eghalamnda 

ch' k' kw' 7 
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5. The dialect differences between North Slavey and South Slavey.

Ecaalslia 
w ,ewe 

gw yenigw� 

wh wh� 
kw kwah 
kw' kw'a 

6. The dialect differences in Dogrib.

mh b 

mbeh beh 

moo 00 

rul g_ 

ndi di 
yahtindee yahtidee 

ll m 

tSQ ChQ 
netsa necha 

ll..'. m: 

ts'o ch'o 
sets'a sech'a 

g_z i 

edzi eji 
dZQ jQ 

L Lh 

weza wezha 
naza,eh nazha,eh 

.s. .ffi 

S! sht 
seq sheq 

Pcovideace 
dh 
ddh 

th 

tth 

tth' 

,eheh 
yeniddh� 
th� 
tthah 

tth'a 



7. The dialect differences in North Slavey.

franklin 

kW3 

nagwe 
kw'i 

wha 

sewa 

franklin, Norman 

Ue 
tse 
,ehcha, .,ihcha 

Norman 

p3 

nabe 
p'i 

fa 
seva 
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Goodlg,e 

te 

se 
,ehsha 

·Goodlg,e

fa 
ragwe, rabe 
w'i 
wa 

sewa 
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PBACJICE SKILLS 

-Make an Error Chart. Have students plot a chart of errors they are frequently making, so as
to become aware of these errors and work towards eliminating them. The format of the chart
can be at the instructor's discretion, but should include the following categories:

1. Similar consonants confused:

-d, t, t'

-g, k, k'

-dl. tt, tt', 1. !'

-dz, ts, ts', s. z

.-j, ch, ch'

-z, s, sh. zh

-zh.. sh, j, ch

-gh, X, h, g, w

-x, h, k

-y, w, gh

-b, P, p'
-gw, kw, kw'

-ddh, tth, tth', dh, th

-v, f, fw

-d, nd, n

-b, mb, m

-d, r

-7, w', w

-w, wh, h

-g, gw, gh, w

2. Consonant not written:

- this applies especially to word-medial <h> as in zhahti or ehji, and to stem-initial

glottal stop < 7 > as in ts'ede?6h or se?aa, etc.

3. Tone errors:

-not marked at all
-marked when it shouldn't be
-heard but marked on the wrong syllable

4. Vowel errors:

-confused with English vowel, as in wrongly writing sacha for sechee or ti for tai

-wrong choice of Dene vowel, as in wrong spelling dode?lh for dude7lh

-omission or wrong use of nasal hook
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EXTRA ACJIYITIES 

-Have students make description charts for the walls of your classroom. An example of a
description chart would be a dogsled with all of the parts labelled in Dene.

-Practice reading words from a flipchart.

-Read short stories from different communities to the class while they follow along silently.
Then have the students take turns reading the story back aloud.
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Lesson Eleven: Enunciation 

FCO..S To improve the reading skills of the students. 

MATERIALS blank cassette tapes; tape recorders; photocopies of three 
short texts 

SUGGESTED TIME 2 hours 

METHOQ 

Work on recognition and proper enunciation of Dene syllables in order to expedite careful 
spelling. E.g., in English many people pronounce the word "probably" as "probly", but they 
need at least to know the correct form and spelling. Likewise,_in Dene, students learning to be 
literate need to know that the word noogedehthe "they left, they started out again" is 

properly nagogedehthe in precise speech. 

Steps to good reading and writing in the Dene languages 

I MEMORIZE the alphabet for your language. Use the chart or 
wall posters to help you. 

By memorizing the alphabet you can train yourself to think of the right letter for a sound you 
want to write, or to recognize the sound when you are reading. 

II USE THE PHONETIC APPROACH. When you want to write a Dene 
word which you do not already know how to spell, you should: 

A. Identify the word. That is, separate it from the other words.

B. Take it apart: i.e., divide it into syllables and pronounce each syllable slowly and 
clearly so as to identify all the sounds in it.

C. Write it.

D. Put it back together: i.e., say it again at a normal speed.

E. Now read it. That is, read exactly what you wrote to see whether you wrote what you
wanted to say.

II I USE THE SIGHT-WORD APPROACH. 

A. Start collecting a list of common, frequently used words.

1. Collect them from anywhere and everywhere: from things you say, from things you hear
others say, from the radio, from tape recordings, etc.

2. Check them for correct spelling. (Get someone to help you if necessary.)

3. Memorize these words, so that when you see them you know them automatically, or when
you want to write them you don't have to stop to figure them out.
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4. Start with shorter, easier words, then build up your list to include longer, but commonly
used words.

B. Keep adding to your list until you know 500 or 1000 words - or morel (Remember, this
is how you read English: you know lots of words by sight.)

PRACTICE SKILLS 

-Split class into pairs, or whatever number is convenient to the size of the class, and have
them tape a conversation or short story, about three minutes long, and then transcribe what
they have taped. Emphasize that they must speak clearly.

-Hand out copies of three short texts (not more than half a page long). Have the students read
parts of the text in turns. · Reread the text yourself after each student's turn. Do not correct
students when they are speaking.

-Inform the class that words from one of the texts will be given as dictation in the next class
(a list of 10-15 words). They will be allowed to take their copies of the text home.

EXTRA ACJIYIIIES 

-Give students a longer text. Have students underline all of the sight words in the text. Use
the text to analyze creative writing skills. Have the students identify the opening, main body,
climax and conclusion of the text. Have students provide a written paraphrase of the text in
Dene.
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Lesson Twelve: Alternate Pronunciations 

RXl.S To provide advanced instruction in pronunciation. 

MATERIALS blank cassette tapes; tape recorders; language texts 

SUGGESTEDTIME 2 hours 

METH()() 

Discuss words that have two or more pronunciations so that students become aware of this. 
E.g., azh6 "all" is a contraction of adezhQ. The word "ir, as in kaht't ede "if I do

that", is originally enide, but is often pronounced in rapid speech as ede, ede, nide,

de, and so on. Examples of contracted words or words with alternate pronunciations are
given below:

s.AV'2f 

naohttah n6ohttah 

nagogehthe7 n6ogehthe7 

k'egog1hthe7 

nee7 

gothdedhe gu1hdedhe 

egQh7Q7 

CHIPEWYAN 

7enethekui 7eneku 

horelyQ halyQ 

dedhay dedha 

7ttaghe ta 

ts'ere 

nene7 
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Lesson Thirteen: Writing - Clear and Careful 

RXL5 To improve the writing skills of the students. 

MATERIALS chalkboard; chalk 

SUGGESTEDTIME 2 hours 

METHOD 

Teach careful writing. Encourage students to mint in Dene and not attempt to use cursive 
writing. Point out how easily a barred ell <t> and a tee <t> can be confused if not written 

carefully. Show how an apostrophe and a high tone mark can be unclear, e.g. if one writes 
?ela.k.'eh is this supposed to be ?ela .t.eh "in the boat" or ?ela k'eh "on the boat"? Do 

not dot the <i> when a tone mark is written over it. 

PRACTICE SKILLS 

-Have students publish small booklets. The types of booklets could include: folklore, legends,
old-time stories, first person stories, biographies, autobiographies, descriptive articles,
translations. Use the following publishing procedure with your class:

1. Choose topics, stories, descriptive articles, etc.
2. Give each book a title.
3. Make a "dummy" booklet.
4. Make a title page.
5. Carefully print the text for the rough copy.
6. Decide where illustrative art will be located.
7. Put in page numbers.
8. Proofread and make corrections.
9. Carefully type or print the final copy.
10. Staple or cerlox bind the booklets.
11. Distribute.

EXTRA ACTIVITIES 

-Play Charades. Make a list of words and put each word on a separate piece of paper (choose
words that are possible to act out). Depending upon the size of the class, have individuals or
teams compete against each other. Put the pieces of paper in some sort of container, then
have one student pick out a piece of paper. S/he must then act out that word for the rest of the
class, or team. Whoever guesses the word, in a certain time limit, must then spell it
correctly. The team or individual who correctly guesses and spells the most words wins.
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PRACTICE SKIU.S 

-Have students tape a short story with an elder. Students should then transcribe the tape, and
check for any speech differences between themselves and the elder ..

-Have students prepare a short (20 words) wordlist using any topic area (animals, verbs,
body parts, etc.). Then have students compare their list with a speaker of their language
from another community.

-Drill words to contrast tone, diphthongs and vowel length using a flipchart.
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Lesson Fourteen: Grammar 

RXl.S Giving the students an introductory exposure to grammar 
will help to emphasize the importance of correct spelling 
since very slight changes in spelling can represent an 
entirely different meaning. 

MATERIALS chalkboard; chalk 

SUGGESTEDTlME 2 hours 

METHOD 

Introduce the four parts of speech in Dene, nouns, verbs, particles and postpositions. Explain 
briefly about noun structure, giving a paradigm for illustration. Use the paradigm only to 
demonstrate that there is a pattern. Nouns can take a prefix which shows who possesses the 
object (such as a hat), or who is related to the person (such as a brother) . 

� 

Nouns can be inflected (changed) by adding prefixes as in ?el:i "boat", se?el:i "my boat"; 

or ts'ah "hat", mets'aa "his hat"; or xaye "year, winter", neghaye "your years, your 
age". 

Gwich'in Noun Paradigms 

denehtt'eh 

my book 

your book 

his/her book 

our/your book 

their book 

ehchiik'it 

my bed 

your bed 

his/her bed 

our/your b e d  

their bed 

book 

bed 

shidenehtt'eh 

nidenehtt'eh 

videnehtt'eh 

niwhideneh tt'eh 

goodenehtt'eh 

shiehchiik'it 

niehchiik 'it 

viehchiik'it 

niwhoehchiik'it 

gooehchiik 'it 

I 
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Postpositions 

A postposition is a word which describes the location of an object or person. It can also refer 
to something (like a tool) which is used to carry out an action. A prefix may be added to a 
postposition, as in sets'� "to me", nai:ets'� "to us", etc. 

Dogrib Postpositions 

libo we?l 

ehtst wegha 

nde .k'e 

tt'o ni 

betexa t'a

ts'eko i:� 

Particles 

behind the cup 

for grandmother 

on the ground 

among the grass 

with scissors 

with a woman 

Particles are little words which are used to join or relate parts of a story or sentences. 
Particles can also add extra expressive meaning to sentences. Particles cannot take a 

possessive prefix. For example, in Dogrib the particle sl occurs in phrases like gokwi sl 

but it cannot occur with a prefix like we- as in wesl. 

Slavey Particles 

?eyi 

k'ala 

?ariyune 

gha 

si 

?asi 

gots'eh 

ya 
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PRACTICE SKILLS 

-Show students how everything builds up using a chart such as the following:

Sentence 

Phrase 

Word golQ 

Syllable go 

Sound/Symbol o 

Paragraph Dene golQ ka 

enidh�. Kaa golQ 

!aanththe.

Dene golQ ka enidh�. 

golQ ka 

-Have students do paradigms for different types of nouns (e.g. body parts, kinship terms,
household objects, clothing). Ask students which nouns must take a prefix and which nouns
can, but don't have to, take a prefix.
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• Lesson Fifteen: Grammar

RXlE Giving the students an introductory exposure to grammar 
will help to emphasize the importance of correct spelling 
since very slight changes in spelling can represent an 
entirely different meaning. 

MATERIALS chalkboard; chalk 

SUGGESTED TIME 2 hours 

METHOD 

Explain briefly about verb structure, giving a paradigm for illustration. Use the paradigm 
only to show that there is a pattern which can be seen, specifically that the stem does not 
change in spelling, but that different prefixes are added to show who is carrying out the 
action. Emphasize the importance of correctly writing -h- , nasalization and tone which 
can carry various meanings such as who is carrying out the action, and when the action is 
taking place. 

� 

A verb describes an action or a state of being. We add prefixes to verbs to indicate who is 
carrying out the action, how many people are involved in the action, and when the action is 
taking place. 

Verbs are formed by adding prefixes to a stem. For example, -tt is the stem in shett 

"s/he's eating"; -the is the stem in nagogedeh the, "they started off again". 

The prefixes show who is carrying out the action, as in etse "s/he's crying", netse "you're 
crying". 

Tense refers to the time an action is carried out. There is present tense (today), past tense 
(yesterday) and intentional tense (which means the person intends to carry out the action at 
some point in time). 

Prefixes show what the time (te,nse) of the action is as in ?edetl'eh "s/he's writing", 

?edutl'eh "s/he wrote". 

Prefixes can cause changes in the stem, as in ?ettht ezi "the meat is roasting", ?ettht 

ehsi "s/he's roasting the meat" where the addition of -h- before the stem causes z to 
change to s. 

.. 



South Slavey Verb Paradigm 

Present tense 

You 

He/She 

Someone 

We two 

You two 

They two 

Some people 

We three or more 

You three or more 

They three or more 

Some people (three or more) 

east Tense 

You 

He/she 

Someone 

We two 

You two 

They two 

Some people (two) 

We three or more 

You three or more 

They three or more 

Some people (three or more) · 
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dehtta 

ctutta 

detta 

ts'edetta 

lehdiitthi 

!ehdahtthi

!ehgedetthi

! eh ts'edetthi

godiidhi

godahthi

gogedehthi

gots'edehthi

dehttah 

d�ttah 

dehttah 

ts'edehtfah 

!ehdeth.itthe

!ehdahtthe

!ehgedehtthe

!ehts'edehtthe

godethidhe

godahthe

gogedehthe

gots'edehthe



lotentjonal Tense 

You 

He/she 

Someone 

We two 

You two 

They two 

Some people (two) 

We three or more 

You three or more 

They three or more 

Some people (three or more) 

PRACTICE SKILLS 
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duhtta 

dl,!tta 

dutta 

ts'edutta 

tehduutthi 

tehdahtthi 

tehgedutthi 

tehts'edutthi 

goduudhi 

godahthi 

gogeduhthi 

gots'eduhthi 

-Have students write short stories. Afterward, have students pick out all the verbs in their
stories and place them in a paradigm. Have them fill in the missing words so that they have a
complete paradigm (either in the present, past or intentional tense).
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Lesson Sixteen: Standardization 

FOO..S To make the students aware of some standard conventions 
for writing in Dene. 

MATERIALS chalk; chalkboard 

SUGGESTED TIME 2 hours 

METHOD 

Discuss the standard conventions governing where to write glottal stop, and how to write 
compound words and postpositions.· 

Writing Glottal Stop i□ Slavey and Dogrib 

We only write glottal stop on verb stems, not on prefixes. Whenever a glottal stop is 
pronounced at the beginning of the last syllable in the verb (the stem) we write it. For 
example in the verb, seghanpQ She gave it to me, we write the glottal stop. In the 

verb which means I work, we do not write the glottal stop at the beginning because the 
glottal stop is not on the verb stem, it is on a prefix, ?e- (the indefinite prefix), so we 

write eghalayehda and not ?eghalayehda. 

We do not write glottal stop on prefixes. In order to know whether a glottal stop should be 
written on the beginning of a noun, we can add a possessive prefix. If the glottal stop is still 
pronounced, we write it. If it is not pronounced, we don't write it. For example, to find out if 
the word which means boat begins with a glottal stop, we can add a prefix meaning my, se-, 

which gives us sela , not se?ela. We know we write ela not ?ela. However, on the word 

which means snowshoe, if we add the prefix se-, we get se?ah and so we know that we 

write ?ah and not ah. 

WRITE GLOTTAL STOP 

be76ne 

?ah 

?eh 

go?l 

k'ege?oh 

ts'ede?eh 

?eh 

?one 

beyond it 

snowshoe 

dress 

behind 

they are swimming 

start out by boat 

beaver dam 

beyond, over there 

se?ah my snowshoe 

se?eh my dress 

me?eh his beaver dam 



OONOTWRITEGLOTTALSTOP 

ela 

Qhndaa 

ehtst 

naenelu 

tsa 

canoe 

elders 

Writing Glottal Stop in Chipewyan 
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sela my-canoe 

Write glottal stop whenever it is present (whenever you say it) in prefixes or stems. 

,ay 

la,ane 

,ene 

,etth'en 

snowshoe 

ring 

my mother 

bone 

Writing Tone/Glottal Stop in Gwicb'in 

We do not write glottal stop at the beginning of a word. For example: 

aih 

sha'aii' 

snowshoe 

my showshoe 

We always write glottal stop at the end of a word after a short vowel. We also always write 
low tone on a short vowel at the end of a word. For example: 

k'i' arrow 

agho' someone's tooth 

We never write glottal stop at the end of a word after a long vowel. For example: 

daii fly 

chuu water 
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Writioa .compounds 

CHIPEWYAN, GW!CH'IN AND SOUTH SLAYEY 

We generally write the parts of a compound as separate words. For example: 

tsa dh�th 
dzih daa tt ih 

beaver skin 
lye 

If the parts of a compound taken together have a different meaning than a phrase would have, 
we write the compound as one word. For example: 

tsadh�th 
(compare tsa dh�th 

!ukchoo
(compare !uk choo

DOGRIB AND NORTH SLA VEY 

a pelt of any kind 
beaver skin) 

king salmon 
big fish) 

We generally write the parts of a compound as a single word. For example: 

zhahtik¢e 
libala?eh 

FOR ALL LANGUAGES 

church 
parka 

Whenever a part of the compound cannot be a word on its own, write the compound as a single 
word. For example: 

tt'a,eh pants 
( -H'a is not a word on its own)

?etth�nke caribou feet 
(-ke is not a word on its own) 
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Wcitiaa Postposjt;ons 

We generally write postpositions separate from other words. For example: 

ts'eko xe 

lada k'e 

with the woman 

on the table 

If the postposition has a prefix, we write it together with the prefix. For example: 

sexe 

wek'e 

with·me 

on it 

If the postposition is part of the verb, we write it together with the verb. For example: 

Deneyuaze chu beta chu tsa kaheneta dzehe,as. 

In this example, -heneta is not a word without the postposition ka-. Compare Ts'ekuaze 

chu b� chu jie ka he,as. In this example, he,as is a word on its own, and the 

postposition ka is not part of the verb. 
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Appendix I: The Syllable Patterns 

For maximum progress in learning to read and write, it is important to understand the 
syllable patterns of the language. When one has learned the values of the letters of the 
alphabet and then learns how to break a word into its syllables, one can accurately read or 
spell any word in the language. 

Knowing the syllable patterns also contributes to better understanding of proper 
pronunciation and of grammar. The syllable patterns are symbolized by the letter C, meaning 
consonant, and V, meaning vowel. 

There are only five patterns, or shapes, of syllables, which obviously means that learning 
them is not a difficult task. These patterns are as follows*: 

1. 
2. 

3. 

4. 

5. 

C V  
C V h 

cvv 

V 
V h 

consonant plus vowel 
consonant plus vowel plus the consonant 
h 
consonant plus vowel plus vowel 
vowel only· 
vowel plus the consonant h 

*Note: Every syllable must contain at least a vowel. You may have a syllable without a
consonant, but there is no syllable without a vowel.

In Dogrib, <h> never occurs at the end of a word. 

t. Consonant Plus Vowel

The basic and most frequent syllable is C V. Examples: 

sa "sun" C V  
7a "fog" C V  
7e "coat or dress" C V  
neda "he sat down" CVandCV 

kadi "he said that" CVandCV 

Consonant sounds written with more than one letter belong to this same pattern, since two or 
three consonant letters written together represent a single consonant sound. Examples: 

tsa "beaver" CV. The t and s together are one sound, 
chQ "ra in"  CV. The c and h together are one sound, 
tthe "stone" CV. The two t (s) and the h together 

represent one sound, 
dttla "you go" CVandCV. The t and ! together are ™ sound, 

necha "it's big" CV andCV. The c and h together represent -2lliL 

.s.QU.!lQ. 

tth'a "plate" or "dish" CV. The two t (s) and the h plus the 
apostrophe represent one sound, 
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You may confirm how this system works by consulting your alphabet chart. Each block on the 
chart shows you one sound in the sound system, even if it is written with two or more 
characters. Further examples : 

7etth� 

sheq 

metth'ene 

"meat" 
"he's eating" 

his bone" or "his leg" 

CVandCV 
CVandCV 

CVandCVandCV 

In breaking the above kinds of words into syllables you � separate the digraphs or 
trigraphs. Therefore, in all the following words there is only one syllable pattern, namely C 
V: 

sa "sun" CV 
tha "sand" CV 
neda "he sat down" CVandCV 
gede7e "they started out by boat" CVandCVandCV 
nande "he dwells" CVandCV 
7ets'editth'e "someone hears something" CVandCVandCV andCV 

A further way to check on whether you have properly divided the syllables is to remember 
that a. syllable never ends with a consonant other than < h > or < 7 > in Slavey and Dog rib. 

Therefore, there can be no syllable such as nan, as if you wrongly divided nande into "nan­

de instead of na-nde. 

SPECIAL NOTE: 

In Chipewyan, the following consonants may end a syllable: < 1, t, n, r, h, y, 

m, w, dh, th, s >. Glottal stop does not occur at the end of a syllable. 

In Gwich'in, a syllable may end in the consonants < r, 1, t, n, n', nh, ng, 
w, y, h, ?, t, k > 

2. Consonant plus Vowel plus b

As indicated in the paragraph just above, there is a syllable pattern of the shape CVh. 
Examples: 

sah "bear" C'vh 
?ah "snowshoe" C'vh 
deh " r i v e r "  C'vh 
nahnde "I dwell" CVhandCV 

de7eh "he starts out by boat" CVandCVh 
gohndeh "I'm talking" CVh andCVh 
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3. Consonant plus Vowel plus Vowel

Some words or syllables have long vowel sounds, so that they are written with two vowels 
together. For example, the word for "mountain sheep" is not do, with the o sounding short, 
but doo, with the o prolonged a bit. Further examples: 

dii 

nogee 
s6oni 

7edutt'eh 

"this" or "this one" 

"fox" 

"maybe" 

"he wrote it" 

ON 

CVaidCW 

CWandCV 

CV and CW and CVh 

The CVV pattern involves two vowels of the same quality, even though as in nogee and s6oni 
there may be a tone glide from high to low or vice versa. 

*This use of the word "long" refers to duration, and has no relationship to the concept of so­
called "long" vowels in English.

4.�

A single vowel may constitute a syllable. Examples: 

etse 
eh 
at't 

"he's crying" 

"he's singing" 

"he's going" or "doing" 

VandCV 

VandCV 

VandCV 

If two vowels of different quality come together, one or both may fit this classification of a 
single-vowel syllable. Examples: 

aedehcho 

laondih 

k'eQi7ah 

"it's that big" 

"it seems that way" 

he wanders around" 

V and V and CVh and CV 

CV and V and CVh 

CV and V and V and CVh 

To decide whether or not two vowels should be divided into separate syllables, use the 
following rules: 

(a) If the two vowels are of different quality, separate them. Examples:
dh,!� "mouse" CV and V

dedehndie "I'm hungry" CV and CVh and CV and V

(b) If two identical vowels occur at the end of a word, consider them one syllable, regardless
of what the tone levels are. Examples:
d16o "squirrel" ON 

7ehdzoo "tra p "  CVhandCW 

hQtt'ii "with vigor" CVandCW 

mechee "his younger brother" CVandCW 

medee "his younger sister" CVandCW 
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(c) If two identical vowels having the same tone occur in the middle of a word, consider them
one syllable. Examples:
7edutt'eh "he wrote itN CV and CW and CVh

7edaatt'eh "it is written" CV and CW and CVh

(d) But if two identical vowels having different tones occur at the beginning or in the middle
of a word, consider them separate syllables. Examples:

6ohk'eh "I'll shoot at it" V and Vh and CVh 

ghaahnda "yo_u (plural) see" CV andVh and CV 

ag6ot'e "let it be" V and CV and V and CV 

s. \/owe! plus b

The last kind of syllable is a vowel followed by the sound h. This syllable is like the second 
one described above, but without the initial consonant. Examples: 

neghaohnda "I'll see you" CV and CV and Vh and CV 

ehtse "I cry" Vh andCV 

ahndeh "I go" Vh and CVh 

(!hch'o "he is fierce" Vh and CV 

ohda "I'll sit" Vh andCV 
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Appendix II: SIGHT WORDS 

The following lists of sight words are provided as a starting point for the teacher to use to 
illustrate sight words, to develop flashcards, and to use for personal dictionaries. 

• • 
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Qbige�aa Sigbl S1.2u1b Sl�ell Qggcib Sigbl 
Wmds Sigbl Wmds Wmds 

xel 7eZhii sa 

ka 7pe ke 
xaile 7Qt'e ti 

xa 7Udaa 00 

S! chQ gom� 
ni dadi dz� 
ke ch'�� S!

hile gots'�h 1Q 

chu got'a haZhQ 
dene hono gha 

daudi iie si 

g� ke wek'e 
bebiaze kwi die 

7at'! lah si 
thela !ue agot'! 
7erehH'is mi ch! 
the7� mbaa t'a 

nogee le 

sj at'! 

shQ eyi 

tats¢ si 

thi while 

tthi zhi 

tse k'e 

ts'ah nide 

Heela t'asi 

H'uh anati 

xa we7i 

zh�� wegha 

ni 

xe 



63 

Appendix Ill Pictures for Storybuilding 

Here are a series of pictures which can be used for storybuilding exercises. Give students a 
xerox copy of one of the pictures. Have students write a short story, or .a descriptive 
paragraph based on the picture. 
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------

mike 

yuwe 

i 

d1 hdi 

Q 

k6n SQlaghe 

a00 
080 
000 

e 

ts'@cu1 des 

., 

?el her 

l 0 

tab{l 

u 

nu 

(i 

Chipewyan 
Vowels 

k'oth 

dlune 

a 

e e 

Q 

lQna 

th~th luegpth .____ __ ___, 
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au 

daud1 

Ul 

ts'elt'm 

0 Departments of Cullum and Communications & Education 

?ay denie 

ue 

Chipewyan 
Diphthongs 

lue 

1e 



?ay 

d 

deneyu 

des 

d1 

lus 

sas 

a 

gab 

dh 

bedha 

e 

b 

bes 

ddh 

delddher 

ch 

chfze 

di 

dlune 

ch' 
I 

dz 

g � h 

dfch'u 

dzen 

J=-� d 

-�

&,,,,s\\tf
''

gagos nagha1 hak'el 

J k k' I 

j1s ke k'asba laj1s 

n 0 

muldzaghe nake k'oth ?Uradz1 

sh t t' th 

shas tih t'odhe tha 

e 

1 

l m r 

T 
s 

u 



tl 

� 
ties, 

tth' 

�� 
c:: ,----_;:, 

tth'ay 

z 

jize 

tt' 

tl'ule 

u 

:rr0� z

nu 
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ts 

� 

tsa 

w 

--
��--

--==e:.. 

yuwe 

ts' 

' 
ts'u 

X 

xal 
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