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FOREWORD

This syllabus is based upon work done by Philip G. Howard, formerly the Athapaskan Linguist
with the Language Bureau, Department of Culture and Communications, GNWT.

The cover illustration is by Philip Constant. The drawings for story building are by Kris
Schlagintweit.

This is the first edition of the syllabus. We would appreciate any comments on this edition,
in order to make revisions before a second printing. Correspondence may be sent to the
Athapaskan Linguist, Language Bureau, Culture and Communications, GNWT, Box 1320,
Yellowknife, NWT, X1A 2LS9. ;



INTRODUCTION

This brief syllabus gives the basic content of a course in Dene literacy for adult speakers of
Dene who are already literate in English. It is planned for a time frame of two weeks, but is
adaptable to either a shortened course of one week or an expanded course of more than two
weeks.

The adaptability element derives from the fact that when a speaker of a Dene language has
completed the short term task (two or three days) of learning the alphabet of his or her
language, all further progress towards complete literate fluency is dependent upon time spent
in the practice and application of the reading and writing skills. Accordingly it is expected
that the instructor will pick and choose, or arrange and rearrange, the content material.

This syllabus does not attempt to be exhaustive, but simply to present the basics necessary to
a literacy course. The experienced instructor will possibly think of other elements that could
be added, and will no doubt create a variety of techniques for classroom presentation.

JECHNIQUES

Many of the approaches in delivering the course will be simply a matter of good teaching
techniques:
-adjust the level and the speed of delivery to the needs of the students: e.g.,
don't go too fast with beginning students; repeat instructions as often as
necessary; don't go too slowly or be too repetitious with more advanced
students.

-vary the activities so as to avoid boredom; create a variety of ways of
delivering any one drill (some examples of such variety are suggested in
content following).

-be sensitive to whether a particular method of instruction, or a particular
classroom drill or workbook exercise does not seem to go over well with
your students.

-be sensitive to the need for a break; don't run one session so long that you
lose the students' attention.

In these early stages of learning to read and write, it is important to teach the more
conservative way of spelling, according to the speech of the elders. Contractions can be
learned at a later stage.

The instructor should suggest to the students to print Dene letters rather than write them.
This is to avoid confusion, especially with letters like <t>, which could be confused for a
script <t>. Punctuation is the same in Dene and English except there are no quotation marks
used in Dene. Capitalization is also the same. Digraphs and trigraphs that are to be
capitalized are written with the first letter in the sequence being a capital <Tth; Ddh; Ts'>.



MATERIALS

The majority of the printed materials needed for conducting this course are published by the
Government of the Northwest Territories:

-the Dene languages alphabet charts -the Dene languages literacy
workbooks, Cheekuah Goehtté (Slavey), Dene Betd Yaiti Zeritiisé

(Chipewyan), Chekoa Ginihtté (Dogrib), etc., (or the wall posters which
are identical with the pages of these books).

-an assortment of the reading materials and workbooks in the Dene languages
published by the Department of Education. (There are also a few

publications done by native language projects in communities, but the
Department of Education’s Resource Centre, Keewatin Building, Yellowknife,
usually has these. Phone 403-873-7691.

-the Beports of the Dene Standardization Project which may be obtained

from the Language Bureau, Department of Culture and Communications,
Laing Building, Yellowknife. Phone 403-920-8720.

-a chalkboard and/or flip chart with chalk, etc.

-tape recorders - ideally one for each student for language experience work.

-syllable drill charts and flashcards (to be prepared in advance by the
instructor).



Lesson One: The Alphabetical Order

FOCUS To teach the alphabet symbols.
MATERIALS blackboard; chalk
SUGGESTED TIME 2 hours

METHOD

Teach the alphabetical order of the Dene letters. That is, the A-B-C order to be used in

listing words in a dictionary so as to be able to locate them. As the attached listing shows, this
order follows as closely as possible the English order for convenience. Some of the sequencing
is quite arbitrary, but then so is the sequencing of the English alphabet.

The Dene Alphabet in alphabetical order:

? ''a a ai a0 b ch ch d ddh dh dl dr dz dzh e e & o eii f
fw g gh ghw gw h i it j k k' kh khw kw kw' | f m mb n nd
nh ng nj o ¢ p pp r s sh sr t t th tth tth® t¢f t' tr tr' ts ts
tsh tsh v y ui v w w wh x yv z zh zr

The alphabet of any one of the five NWT Dene languages will not use all of these symbols, but
the alphabetical order shown here will apply: all that is necessary for any one of the
languages is deletion from this list of non-applicable symbols.

These letters are, of course, used in capital form as well as in the lower case shown here. In
the capitalization of a digraph (2 letters)-or trigraph (3 letters), only the first symbol is
capitalized: e.g., Ch, Tth, etc.

T Kl

-For each letter of the alphabet, give a word that, if possible, begins with that letter. If a
word cannot be found that begins with that letter, give a word with that letter in it. Say the
word, and write the word on the board.



EXTRA ACTIVITIES

These extra activities can be initiated early in the course, and carried out through the
duration of the course.

- Have the students make up short stories in Dene which the instructor can transcribe on
flipchart paper. These can later be used for reading practice.

- To stimulate creativity, the instructor can show a picture or read a passage from a book,
and then the students can say aloud what Dene words the picture or passage brings to mind.
These words can be written on flipchart paper by the instructor, and later used to build a
story.

- Show the class a picture or read a passage from a book. Divide the class into small groups
and have them talk about experiences which the picture or passage brings to mind. The
teacher can work with each small group and draw up flipchart word lists for later
storybuilding - exercises.

- Provide students with short stories in Dene. Read aloud to the class while they follow along
silently in their books. This is called modelling.

- Provide students with short stories in Dene, and with tapes to accompany the stories
(talking books). The students can then listen to the stories on tape and follow along with the
printed material and practices reading along until they feel comfortable. This is called repeat
reading.

-Copy a short story in Dene on flipchart paper. Read the story aloud to the class at normal
speed, using lots of expression. Reread the story, pointing to words as you read them.

- Later in the course have the students read along with you. Keep reading at normal speed,
unless the students fall too far behind, in which case you can slow down until they catch up.
Do not correct students while they are reading. If students have no difficulty reading along,
try more difficult texts. This is called echo reading.



Lesson Two: Consonants similar to English

FOCUS To begin the introduction of the alphabet starting with
familiar consonants (i.e., the ones that are the same in
English).

MATERIALS standardized alphabet charts; blackboard; chalk; syllable
drills on flipchart; alphabet flashcards (one set per
student)

SUGGESTED TIME 2 hours

METHOD

Introduce first those consonant symbols which represent essentially the same sounds as in
English. ie., <d>, <t>, <k>, <g>, etc. The letters of the alphabet are split into vowels and
consonants. The set of consonants < b, d, ch, 1, ts' >, etc. is much larger than the set of

vowels <a, e, € 3, i, 0, u >. A syllable is made up of a vowel or a consonant and a vowel. In

Dene languages, tone and nasality (both of these terms will be explained later in this course)
can be placed on the vowels in a syllable (also explained later), but not on the consonants.
Start with familiar consonants present in the Dene languages.

Chipewyan Dogrib Gwich'in North Slavey South Slavey
beschéne .libb beebii bd | abd b
déne ede daagoo dene dih d
ligafi lifaré f
gu noge geh gah gah g
hak'at dahte han hej; hono h
jis - jie jak jo jih j
kue kQ kaiitrih kQ ke k
ladli ela lidii lamé golo 1
?ama lamo mahsi? mj mik m
nuniye noda neegoo ndda ndéda n
radzi libari chiiruk tori libari r

sas sa san? sah sah S



tili t too w teni 1
van ' v
tuwe €wo wet] mewU w
yéagélé yahti yakaih ydihdu yéach'ia y
jize liza nizii nezQ za z
chize chja chi cheh chicho ch
pe p
shds shi shii sha shih sh
PRACTICE SKILLS

-Write each letter on the board and pronounce it. Give a word that begins with that letter and
write it on the board.

-Ask for further examples from the class, write these words on the board and underline the
sound in question.

-Ask students to repeat the sounds after you so that they will learn to associate the letter with
the sound.

-Personal dictionaries can be used for easy reference by the students. In a notebook write
each letter that is learned on a separate page. Under the letter write words that contain that
sound, preferably words that begin with the sound. As the course progresses more letters
will be entered and more words can be given as examples. It is important for the instructor
to suggest words to the students, especially short commonly used words (also know as sight
words).

-Use syllable drills, e.g. ba, be, bi, bo, bu, bé, da, de, di, do, dé. Have charts made up

beforehand, and point to the syllables with a ruler. Vary the order for extra practice. A
syllable chart which. may be copied to a flipchart is given at the end of this syllabus.

-Have students learn the key words for each letter on their alphabet charts.

-Give the students practice in sound discrimination. Have sets of flashcards made up
beforehand, with a separate card for each letter of the alphabet in each set. Give each student
a complete set. Then using a list of words prepared beforehand, have the students hold up the
card which contains the letter which they hear at the beginning of the word (or, for vowels,
in the first syllable, second syllable, etc.).



Slavey Flashcard Words

The following are examples of words which may be used on flashcards to illustrate sounds.
Flashcards should be 8.5" x 11", on tagboard and laminated.

m madedhi me?a memqQ metd
mih mé mdinda tehmih

n nathize niittah nodee - noéda
nddéh nechi nadedéh nodii
nee dene ni neni
nezy

b libé abi bebiah k'dhba
libala nohbali

p pe gopth ep¢ gopi

d dah duale dahsii detta
denel} daéndih deyaa duwé
duye dy dék'd

t taunét'e tedhe tai teni
tu ti tah teni

g golo guly gotah gedi
gondih goké gogo gah
godi ageja nogée geh
guguh

k kda ki KGé kaondih
ka ko kalu Qki
nike tsa ka ki

f faa fé fé fa
nagogedéhfe

] sah s1 séh sa
syldi semQ ésiy setd
ehsi so saimba sQba

sacheh dahsj}



sh

ch

zQ 80200 sezi nezy nozée nizéh nezy
nezQ
tiri t'ere eritt’éh kari narjtta libari hoéra

190Q ldondih lada aleh eld eleh meloh
azhild gulii gyl ile hule syldi

shih nihshah nehshee sha shah sho déhshd

hule haye honih ehdéno hii hoh hoh
honéno héh ha hah heji hetse hej;

eweé sewi diwé taanywe wela we?Q wetQ
weda bewezélé belewéh wekQ

yéhndi yunda Yu?244 yudda yudie haye yua
eyi uye yah ayii

jié jQ jih ejih heji lajeh jedhi mejoh
ajd
chye sahcho sachoh echeh echi chileku

meché sechah chi
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Lesson Three: The Vowels

ROCUS To teach the Dene vowels.

SUGGESTED TIME 2 hours

MATERIALS blackboard; chalk; standardized alphabet charts; syllable
drills on flipchart; alphabet flashcards (one set per
student)

METHOD

Teach thevowels: <a>,<e>,<i> <0>,<U>, <3 >and <é >. Insist that the students refer

to these by their Dene sound and not by their English names. If English names are used, them
the students get confused and do things like spelling di "this" as "dee” because of the English
name given to < e >. If they learn to call < i > by its Dene sound as in di, (or in English ski),
this confusion is eliminated.

Almost every plain (or oral) vowel has a nasal vowel twin. Nasal vowels are made when air
flows through the mouth and the nose while speaking. The sound produced is similar to how a
person speaks when they have a cold, or like the vowels in French. We use a little hook (like
a little nose) under the vowel letter to show that it is nasal <j, e, a, ¢, y>. Only <a> and <é>
do not have a nasal vowel twin.

Point out key words which can be memorized to remember vowel sounds.

Key words for vowels - Dogrib

sa ke ti bo
goma dze st Q
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Chipewyan ~ Dogrib  Gwich'in  North Slavey South Slavey

sa wha tah sa 7ah a
13 tta aléa dlya 3
7€l é

ba £}
ts'i di shih _dih dih i
dighy d k'y du !
gagos tt'o ok ts'o k'oh o
sQldghe 0 belQ cho Q
7eght tuk it ttuh u
thyth ch'ya gotsy u
PRACTICE SKILLS

-Write the letter for each sound on the board, then give examples of words contaihing that
sound.

-Ask for more examples from the class and write these on the board.
-Have students make new entries into their personal dictionaries.

-Practice syllable drills contrasting plain (oral) and nasal vowels. For example, ba-ba, be-
be, bi-by, bo-bg, bu-by. Be careful only to use consonants which have already been taught in
the syllable drills.

-Give students worksheets with pictures of objects and below the pictures the exact number
of blanks for the letters required to spell the name of the object. Have students fill in the
blanks.

-Give the students practice in sound discrimination using the alphabet flaschards. Have
students hold up the card with the appropriate vowel letter for the first vowel in the word.
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In Gwich'in there is a difference between long and short vowels which is important for
students to learn early in the course. The difference is as follows, using English words for

illustration:

:Sommgm

Gwich'in Vowel Length Drill

bijt
beat
bet
bait
but
bother
bought
boat
put
boot -
sight
side

niinjii vigii lidii nilii
dhiindii jidiidee shidrii shidzii edrii
vit drin shilik dinjik
shiti’ ninli’ vichi’ tik
tsee beebii veenjit teechik
ye'eenji’ neekaii tsée shindeée
ts'eh geh néhtrth ezhir'
gwiyendoo ye'eenji’ giinhe' geh
aachin aat'oo taa'aih vadaa
amaa aazrik aadzoh van
dzan dlak va'an wa'at
na' chuu ihdluu tuu
duuyeh ts'iiglu nijuu fuk guu
tuk truh ch'th jakchoo chu'
chu' shu'tsuk t1'oo deeddhoo
doo aghoo vatoo ok

sro' ako' thoh

dlok
taii
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Slavey Flashcard Words

The following are examples of words which may be used on flashcards lo illustrate sounds.
Flashcards should be 8.5" x 11", on tagboard and laminated.

a sah tsd sa 7a ?ah k'ah gah hah
zhah hwaa aja ami abd tah faa dahka
ahtd adld thah

e de 7eé deh yee tse tth'eh ke tthe
edé - dene meché mechee meteh mek'eh tere
ehkee yahti dewé dzene éne te tse medee
netéh fet'eh

i chi dih tth'ih p'ih kw'i w'i ndi k'i
s1zi 121 s1 ny t1) w1Zi 1 fif sekwi

o doo dloo cho ts'o o) ch'oh X060 tf'o

gok'o gogo gogod goko golo too godQ jQ
cho k¢ 1Q mQ k'90 oht¢

] tu chu guu ndu tt'uh ts'u guguh dukuh
dih guh thyh
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Lesson Four: Monograph non-English Consonants

FOCUS To continue teaching the alphabet with consonants
particular to the Dene languages.

MATERIALS alphabet charts; blackboard; chalk; a list of words;
alphabet flashcards; syllable drills on flipchart

SUGGESTED TIME 2 hours

METHOD

Present the monograph (ie., single letter) symbols which do not occur in English. These are
glottal stop <?> barred ell <>, and <x>. ( <x>, of course, is used in English but not for the
sound it represents in Dene).

Chipewyan  Dogrib  Gwich'in  North Slavey South Slavey

7ay kwi7a deetrin? ?ah 7e7a ?
ficha tet'e fuk fue tue
Xah x0 xah - xah X
Practice Skills

-Ask for examples of words containing the sound being studied and write them on the board.
Underline the letter being studied.

-Have students think of one syllable sight words for other students to try and spell. Have one
student think of a word and have the other spell the word on the chalkboard. Read back to
them the word they have written on the board to see if they can pick up on any mistakes they
may have made. After the correct spelling of the word has been obtained, have them continue
on by having someone else think of a word for another student to spell.

-Make up a list of words beforehand, leaving blank spaces for one of the letters in the word.
Give a copy to each student. Read the complete word one at a time, giving the students enough
time to write in the missing letter.

-Have students make additions to their dictionaries with the new letters learned.
-Practice syllable drills.

-Drill students on sound recognition. Make flashcards with all the letters of the alphabet,
each letter on a separate card. Have a complete set for each student. Read words from a list to
the students, repeating each word only once. For the first drill, have students listen and hold
up card with appropriate consonant symbol for first consonant in word.. For the second

drill, have students hold up card with appropriate symbol for second vowel in word.
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EXTRA.ACTIVITIES

-Have the students develop a list of sight words which they can identify instantly rather than
having to decode phonically. At the start these should be short, high-frequency words such as
di, -t'ah, jQ, qQt'e, tsd, and so on. The students should be encouraged to work at

ultimately (over a period of weeks or months) developing a list of 500 such words each,
moving to longer less high-frequency words as they progress. It is useful to enter these on
flash cards for drills for instant recognition. It is also useful to have a number of words
which are almost the same but not quite in this list for further training in instant decoding of
small differences: e.g., tthe/the; tth'a/tthah; dédehdhé/dedéhdhé; and so on,
each word on a separate card.

-Give a spelling dictation to the class. Use a short list of words (about ten). Speak loudly,
clearly and slowly. Repeat each word three times, and repeat the whole list once through at
the end. Use only words which contain letters which have been covered in class.

-Give a nonsense word spelling dictation to the class. Make up nonsense words such as babe,
lito, and so on. This will help students to discriminate sounds solely on the basis of hearing.

Slavey Flashcard Words

The following are examples of words which may be used on flashcards to illustrate sounds.
Flashcards should be 8.5" x 11", on tagboard and laminated.

? ?ah 72éh se?eh ya?} 1?1 the?qQ 807Q eh?ih

 { tih tek'd tue tuk'éh 19 tié tdhdy 1é
{10h tUha tadi tiidly

X xaye sonih exéno xii xQh xoh Xeh Xa
xah
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Lesson Five: Balance of the Consonant Symbols

ROCUS To continue teaching the alphabet concentrating on two
letter consonants (digraphs) and glottalized consonants
particular to Dene.

MATERIALS alphabet charts; blackboard; chalk; a list of words;
alphabet flashcards, syllable drill charts

SUGGESTED TIME 2 hours

METHOD

Teach the consonant symbols using the suggested practice skills and materials in the previous
lesson.

Single sounds that are written using two letters are known as digraphs, for example <di>,
<ts>, <th>, etc.

Glottalized sounds, commonly known as clicks, are made with a popping sound, for example
<t'>, <k'>, <ts'>. The notation for a glottalized sound is an apostrophe written on the right hand
side of the letter. One should be careful that the apostrophe is written in the correct place,
especially with the sounds that are written with more than one letter. For example, in the
digraphs the "click” marking is written: ch’ NOT c'h; ts' NOT t's.

Chipewyan Dogrib Gwich'in North Slavey  South Slavey

ch'ogh ch'o ch'ik ch'o ch'oh ch’'
tsd dhédh dhik'ii edhéh dh
dlun dlja dlak dlja dléo dl
drin ' dr
dzén dzQ dzan dzene dzéh dz
7eghéze nQgha aghoo ghdeda noégha gh
ehgwa gwitsak ehgwada gwW
k'ésbaa k' ~ koo | ¢ k'ahe k'

kwe kwan kwa kw



Chi Dogril
kw'a
kamba
dendi

t'dchdy t'o

theda

tiés 1£¢]

tf'uli tf'o

tsil tsa
ts'u ts'o
zha

nin

ndeée

daang

vahanh

srii
t'eh

thoh

jak ttoo

tt'oo

troo

tr'ih

tsee

ts'it

zhoh

daazraii

17

kw'd

p'i

t'are

th

t1'o

tse

ts'a

zhaht)

kw

mbeh

ndu

theh

t4

tt'o

tsine

ts'o

zhati

mb

nd

ng

Sr

th

£ ¢

it

tr'

ts

ts'

zh
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PRACTICE SKILLS

-Review consonants using the alphabet charts, being very careful with pronunciation.
-Answer any questions the students may have.

-Do sylliable drills. Compare and contrast the plain consonants with the glottalized
consonants, t-t', k-k', ch-ch’ and so forth.

-Make a list of nonsense syllables incorporating the consonants yod wish to test, then dictate
them to the class. E.g., ka and k'a. Ask students for their answers and place the correct ones
on the board.

-Drill students on sound recognition. Make flashcards with all the letters of the alphabet,
each letter on a separate card. Have a complete set for each student. Read words from a
prepared list to the students, repeating each word only once. Have students listen and hold up
card with appropriate consonant symbol for first sound in word.

CONTRASTIVE PAIRS

Compare and contrast the following consonant pairs in syllable drills, using all the vowels,
e.g. xi-ghi, xe-ghe, xa-gha, xo-gho:

X -gh
-1

h-»

ch - j

ch - ch'
th - dh
tt - dl
tr - tf
tr - dr
tr - tr'
ts - dz
ts - ts'
kw - gw
kw - kw'
k-8

k - k

mb - m
nd - n
n-n

sr - zr

sh - zh
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EXTRA ACTIVITIES

-Write a word on one side of a card that has the first syllable of the word on the other side
(try to use commonly seen words). The students should then drill each other in pairs by
having one hold up the card with the syllable showing and the other pronouncing the syllable
and giving an example of a word with this syllable in it. Once they have gone through all the
cards, they should switch places and start over. Afterwards, using the same method, the
students should drill each other using the words on the other side of the cards, one holds it and
the other reads the word. Finally give the class an oral quiz reading the words off the
flashcards and having the class write them down. Remember to speak clearly, repeat the
word several times before going on to the next one, and give the students enough time to write
the word down. Correct the work.

Slavey Flashcard Words

The following are examples of words which may be used on flashcards to illustrate sounds.
Flashcards should be 8.5" x 11*, on tagboard and laminated.

mb mbeh k'embe mbelih imbéh niemba mbeh dah
nimbda sembé

nd ndéh gondih enda ndu ndi mindie sendad
nindehttah

gwW nagwe ehgwai nafegegwe

kw kwe sekwi kwah ekwé kwik'ih gokwih
dekwo

p' p'ih

t it'dh t'oo t'éh daat'eh ot'e k'ét'ah set'ah
k'et'dh t'ai t'éh

k' dék'sé k'i k'ah k'a k'oh gok'a gok'eh
k'edah gok'ah

kw' kw'ih kw'a ehkw'ih ekw'ené

fw ts'edehfwi lifwari

th thé thé ndhthe tha thaa thyh theda

thet; thiidly



dh

zh

gh

wh

ts

dz

ts'

tt

dl

tt'

ch’
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edhéh didhé sedhdi godiidhi tedhe édhy
enidhe nidhda medhd

zhah zhd gohzhie zh\ zhéhndi ezhi Uzhe
azhii

segha meghd seght seghayé négha  sigho
meghdddé eghadhe ghdenda

whaa whiits} wheda wheti newhe

w'i sew'ené

tsd is¢ tse etse etsy ehtsie tatsi tsine
dzéh sedzaa ehdzoo medzih sedzié sadzeé
dzene dze

ts'ah ts'o ts'u ts'i ts'ély ts'dda ts'etse
nihts'i déts'i

i1y tteh ndttah etteh déhttah

dldéo adidhd dlue dlya gohdli dlje dla
ndedlo gudluh

tf'o ti'uh ti'ah metla nadétt'i edett'éh
gott'da unihtt'ih

ch'oh ich'é sech'd k'ech'i k'ach'u ghch'o
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Lesson Six: The Diphthongs and Trigraphs

ROCUS To teach the three letter consonants (trigraphs) and the
diphthongs.

MATERIALS chalkboard; chalk; syllable drills on flipchart; alphabet
flashcards

SUGGESTED TIME 2 hours

METHOD

A diphthong is a sound made up of a vowel and a semivowel <y, w> which we write as ai, au,
or ui. Teach the diphthongs, <ai>, <au>, etc. There are very few in the Dene languages. Teach
the diphthongs using the same techniques used in previous lessons.

delgai tai taih ai
gaonahtan ao

tédh ?7auja au
ahtr'eii eii

sekui ui

Teach the consonant symbols using the suggested practice skills and materials in the previous
lessons.

A trigraph is one sound which we write with three letters. Although it is made up of three
letters, it is considered a single sound and not a combination of sounds (i.e., tth; ddh).
Trigraphs can also be glottalized (made with a popping sound). Dogrib and North Slavey do
not have any trigraphs.
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Chi Gwich' South SI

delddhér ddhah ehddhdd ddh
dzhii dzh
ghwan ghw
nakhwanh khw
tshyaa tsh
tsh'yuh tsh'
7etthén tthah tthe tth
tth'é tth'an tth'é tth'
PRACTICE SKILLS

-Go over each letter carefully, and give an example of a word with each sound in it.

-Compare sounds that are easily confused with some other sounds by doing syllable drills.
Concentrate on digraph and trigraph pairs such as th-tth, dh-ddh and on plain and glottalized
pairs such as tth-tth', ts-ts'.

-Ask students to think of as many words as possible with the newly learned sounds in them.
Make sure that the trigraphs being learned are not being confused with any of the digraphs.

-Play pre-taped cassettes with words containing digraphs and trigraphs. Have the class
listen to the tapes and write down what digraph or trigraph has been used in each word. Play
tape again and then correct results.

-Give students practice in hearing and reading words which contain two different vowels in a
sequence.

Slavey Two-vowel words

kéé ehtsie tié doe

zhie setué ghdenda hoehndih
ndedlé t'6é mje bebiah

jie medzié elie seljé
tfiah tai dlue

-Make picture cards for various objects (animals, household objects, clothing). Label the
card with the word in Dene. Have students practice reading and writing the picture card
words, working in pairs.
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-Make up cards containing syllables and cards containing words. Have students practice
flashcard drills to hear the syllables and words, and put syllable cards together to make
words. Have students put word cards together to make simple sentences. For example:

Syllables-ga no da na go no do
Words - gah noda
Sentences - Noda qt'e

-Give students worksheets with a list of nouns and verbs on the sheet. Have the students
combine a noun and verb to make a sentence. For example:

Dene ot'e
Noda

Gah at’y
Dih

Slavey Flashcard Words

The following are examples of words which may be used on flashcards to illustrate sounds.
Flashcards should be 8.5" x 11", on tagboard and laminated.

tth tthah yutthée tthe etthé tthoh tthih setthi
yutthée téhgatthe

ddh ehddhaa nidéthiiddhah edeniddhe gedéhddhi
neghdiddhah

tth' tth'ih tth'éh tth'd déhtth'e ehtth'i
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EXTRA ACTIVITIES
Games
Spelling Relay
Objective To practice spelling words.
Materials -Two sets of Dene alphabet cards, large enough to be seen

across the room.

Directions Divide the class into two teams. It is not necessary to have teams of equal
numbers in this game. Line the teams up several metres back from a table on which two sets
of alphabet cards have been placed.

Tell the two teams how many letters are in the word to be spelled. For example, if the word
has four letters in it, the first four people in each team should get ready to move.

Call out the word, at which time the appropriate nhumber of people from each team run up to
the table and find the right letters to spell the word. They then line up in the right order so
that the word is spelled correctly.

The first team to spell the word correctly gets a point.

As soon as the point is scored, these players put their cards back on the table and move to the
end of their team line. The next players then get ready to run up and spell the next word.

The team with the most points scored wins the game.
Variation: Instead of naming the word to be spelled, give a classification such as color,

clothing, animals or numbers. The players must then decide amongst themselves what word
they are going to spell.
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Baseball Game

Objective To practice spelling.
Materials -One gameboard with 1st, 2nd, 3rd and Home bases
marked.

-Markers (Velcro will work well, if you use it on
thebases and for the markers).

-Picture cards of various objects (approximately 3" x
4 L1} )

Directions Divide your class into two teams. If you have a large class, you may wish to
play two games at once.

The team that is first up to bat chooses the order of their batters.

The first batter picks a card from the picture card deck. The batter looks at the card and
shows it to the rest of the class. He then identifies the object in Dene and spells the word.

If the student is correct, he has hit a run to first base. However, if the other team is able to
identify a wrong answer, the batter is out. If the other team does not identify a wrong
answer, the batter is awarded an error run to first base.

The game continues in this manner, until the team up to bat has three strikes against them.
The other team then comes up to bat.

You may play as many innings as you wish. The team with the most runs at the end of the
game, wins.

Word-O

Objective | To practice recognition of given reading words.

Materials: -Word-O boards, 8" x 8", made of chipboard or heavy
tagboard. (Words on boards should be in different
positions and some words may be different).
-2" x 3" word cards (all the words used on the Word-O
boards).

-Master board to record words that have been called out.
-Markers (beans, paper discs, buttons, chips, etc.).

Directions: Like Bingo, each player has a card and a supply of chips.

The caller (either the instructor or a student), picks up the first word card and calls out the
word.

Each player who sees that word on his board places a marker on it.

Continue calling out words until a player has a row of markers in any direction (across,
down, diagonal). That player calls out "Word-O" and is the winner.

The game may be repeated.
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Picture Stories

Objective To write a short story about a picture.

Materials -Pencils and erasers.
-Writing paper. .
-Teacher-made dictionaries of basic words.
-10-20 mounted pictures from magazines and other
sources with five to ten words the student may use printed
on the bottom or back of the sheet.

Directions Tell each student to choose a picture.

Each student then writes a story about the picture, using the words that are listed.

Have each student read their completed story to the rest of the class.
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Lesson Seven: Nasalization

FOCUS To emphasize the distinction between oral and nasal
vowels.
MATERIALS phonic drill charts; pretaped cassettes with words that

have digraphs and trigraphs in them; index cards with
three simple words on each card; chalkboard; chalk

SUGGESTED TIME 2 hours
METHODR

Teach the nasalization subscript, demonstrating the difference between nasal and oral vowels:
e.g., the <o> sound in sahcho "grizzly bear" versus the <¢ > sound in sachoh "tomorrow".
Where possible, use pairs such as 2edytl'éh "he wrote" versus 7ediit1éh "I wrote", where -
the nasalization is the only difference. Or at least use pairs with only two (or at the most
three) differences, such as the sahcho/sachgh pair given above, or k'{ "arrow" versus k'i
"birch" (where the only difference in addition to the nasalization is the tone).

Nasal vowels are made when air is pushed through the nose. These kinds of vowels are marked
by a little hook (like a little nose) underneath the letter. E.g., @ 1
Make sure these little hooks are seen by all students.

PRACTICE SKILLS

-Play pre-taped cassettes with words containing digraphs and trigraphs. Have the class
listen to the tapes and write down what digraph or trigraph has been used in each word. Play
tape again and then correct results.

-Use simple syllables with the same consonants to contrast nasality, for example ba-ba, be-
be.

-Have index cards ready with about three (one syllable ) words written on them. Split the
class into pairs. Have one read the word and the other mark down the vowel used. Correct
work and then have students switch places.

-Give a dictation test.

-Provide students with simple texts in Dene. Have the students read along silently while you
read the material aloud. Then have students take turns and read a sentence or short paragraph
at a time aloud. Do not correct students as they are reading aloud, but afterward you can re-
read aloud the sentence or paragraph if there were errors made.

-Tape a Dene text and provide students with a tape and written text for students to listen to
and practice reading individually.

-Copy a Dene text on flipchart paper. Have the class read aloud with you as you point to the
words on the flipchart. Read at a normal rate, only slowing down if students fall far behind in
the reading.
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-Show students how to skim and scan a text before reading, in order to get a general idea about
the content of the text.

-Ask students to paraphrase the text after reading, by writing a short summary in Dene, or
giving an-oral summary in Dene.

-Have students write a group story on flipchart paper. Assist students with spelling words if
they are having difficulty. Encourage students to proofread their work for spelling errors.

-Give students a typed text in Dene in which every fifth word, beginning with ihe second
sentence, has been deleted, and a blank has been substituted. Have students read the
paragraph silently, and then aloud, supplying a word for the blank which is acceptable.
CONTRASTIVE PAIRS

Compare and contrast the following consonant pairs in syllable drills, using all the vowels,
e.g. thi-tthi, the-tthe, tha-ttha, tho-ttho.

dh-ddh
th-tth
tth--tth'
j-dzh
ch-tsh
tsh-tsh'
ch'-tsh’
kw-gw
khw-ghw
kw-khw

gw-ghw
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SYLLABLE DRILL CHART

The following syllable drill chart may be used for phonics practice by copying the syllable
combinations appropriate to the language onto a flipchart. For future use, the flipchart
sheets should be laminated.

ma me mi MO ma m¢ m] mQ
na ne ni NoO na ne n nQ

pa pe pi po pa pP¢ P! PQ

ba be bi bo ba .be by bo

ta te ti to ta te t} tQ

da de di do da de d; do

ka ke ki ko ka ke ki ko

ga ge gi 80 82 8¢ 8l 8Q

kwa kwe kwi kwo kwa kwe kwy kwo
gwWa gwe gwi gwo gwa gwe gwW| gwQ
tha the thi tho tha the th; tho
dha dhe dhi dho dha dhe dh; dho
sa se si so sa s¢ sI SsQ

Zza ze zi z0 za ze 2z z9

ta te 1i 1o ta 1e 11 +to

la le li lo la le 1§ lo

sha she shi sho sha she shy sho
zha zhe zhi zho zha zhe zh; zho

¥a Xe Xi X0 Xa Xe X! IQ
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gha ghe ghi gho ghz ghe gh; gho

ha he hi ho ha he hy heQ

wha whe whi who wha whe why whe
ya ye yi yo ya v¢ YyI Y@

wa we Wi wo wa we Wl WwWQ

ttha tthe tthi ttho ttha tthe tthy ttho
ddha ddhe ddhi ddho ddha ddhe ddh; ddhgQ
tsa tse tsi tso tsa tse ts; 1sQ

dza dze dzi dzo dza dze dzy dzQ

tta tfe tfi tio tta tie ti; tig

dla dle dli dlo dla dlg¢ dli dlg

cha che chi cho cha che ch; cho

ja_je ji jo ja je jt jQ

ta te ti to ta te t] tQ

k'a k'e k'i k'o k'a k'¢e k1 Kk'o

kw'a kw'e kw'i kw'o kw'a kw'e kw1 kw'o
tth'a tth'e tth'i tth'o tth'a tth tth'

ti'a tf'e tf'i ti'o ti'a ti'e¢ tip ti'Q

ts'a ts'e ts'i ts'o ts'a ts'e ts7 ts'Q

cha ch'e ch'i ch'o ch'a ch'e chi ch'

wa we Wi wo wa we w1 Ww'Q
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Lesson Eight: Tone

FOCUS To emphasize the distinction between vowels by the use of
tone.

MATERIALS phonic drill charts; index cards with three simple words
on each card; chalkboard; chalk

SUGGESTED TIME 2 hours

METHOD

When saying a word the voice goes up and down. This is tone, and it causes the vowel to be
louder, and higher or lower in pitch than other sounds in a word. Tone is marked by a slash
over the vowel, pointing upwards or downwards depending on if it is low tone or high tone.
E.g., 4 (high tone); a (low tone).

Explain the tone marks and give examples. Chipewyan and Slavey write only the high tone,
for example 7eriti'is, ?2edehti'éh "paper". Dogrib and Gwich'in write only low tone, for

example niht{‘¢ "paper". Again, use similar but different pairs where possible. E.g.,
7ek$ deze, "l started off in that direction with a boat", versus 2ek$ déze "he started off
in that direction with a boat", where the tone is the only difference. Or, tth'd "dishes"
versus tth'a "muskeg moss” (the kind formerly used for diapers).

Gwich'in Tone Pairs

zhoh SNOW

zhoh wolf

shih food

shih grizzly bear

Dogrib Tone pairs

k'o clouds

k'o ' willow

ts'o flies

ts'0 blanket
kw'a diaper moss

kw'a dish
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South Slavey Tone pairs

tth'a dish
tth'a moss

k' willow
k' bow

t'é birch

t'e charcoal
7ela song

7eld boat
sezha my son
sezhd my louse

To determine whether a vowel has high or low tone, a tone frame may be used. This means that
you say a word before or after another word whose tone is known. Examples of tone frames in
Dogrib are given below.

Dogrib Tone frames

NOUNS
di
eyi
—____ni ot'e
si
t'a
B {-
_____nake
VERBS
die
—1nQ
— i
PRACTICE SKILLS
-Use simple syllables with the same consonants to contrast tone and nasality.
eg. chi chy
ta 4 ta 2
bo b¢ bo b

-Ask students to hum words to help them hear the tone.
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-Review the vowels using alphabet charts. Make a point of using the Dene sound for the
vowels as this helps in spelling and reduces the possibility of confusing English vowels with
Dene vowels.

Dene vowel sounds are:

a as in bother

e as in bait and bet

i as in beet and bijt

o] as in boat

u as in boot and put

é as in above
EXTRA ACTIVITIES

-Use one and two syllable words for simple dictations. Have students write on board. Discuss
errors. Don't forget to use diphthongs in the examples given.

-Have index cards ready with about three (one syllable) words written on them. Split the
class into pairs. Have one read the word and the other mark down the vowel used. Correct
work and then have students switch places.

-Continue reading practice by having students write short stories with the assistance of the
instructor. Have students exchange stories for reading silently. After reading, have a
discussion group in which students report in Dene on the stories they have read.

-Give students pictures and encourage them to write short stories about the pictures. Sample
pictures which may be used are included at the end of this manual.

TONE DRILL CHARTS

The following is provided as a starting point for the teacher to develop phonics drills for tone.

Dogrib _Tone Drill

det'Q lada nogha fet'e gokw}
dahk¢ nake xets'Q dewa 1t1'o
kwiva kwits'l k'ochi dahka t1'aze
tsQwO kw'i7e ti'kw'e k'aka zhiwo
dekwa tehmi mola kwak'e ttehtQ

gozhi nasj tsawo



North_Slavey Tone Drill
{uh fdh

gah mezhi
syla sela
gots'eh ?ah
nitse etsé
naréhja nirehja
South_Slavey Tone Drill
megha megha
meghdahnde mech'd
méegha nagohtsy
gohtsy gohtsy
nozee sek'eh
sets'eh sets'é
déze ek déve
anet'e anét'e

kdaa nidéhchu
adehsi

meyie
aduhsi

34

thé
mezhih
va

2

74
natse

megha anendeh
mech’a
nagohtsy

sego

sek'éh

sets'é ajd

ek deve

setué tu

meyie

the

jih

ya

xd
dehttah

sech'd aji
867Q
sek'oh
sek'éh aji
sets’eh aja
tthéh
setué

st

gah

jih
gots'¢
xa
déhtfah

meghdanendeh
sech'ah aji
80?200

ndda

sek'eh aji
deve

tth'eh

dule nidéhchu

1
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Lesson Nine: SYLLABLES/LONG VOWELS

FOCUS To teach the students syllable structure and long vowels.
MATERIALS chalkboard; chalk; flipchart

SUGGESTED TIME 2 hours

METHOD

Words are made up of syllables, for example de-ne has two syllables. Syllables are the parts
of a word that can be said in one breath. There are one syllable words like cho or tt; and

there are multisyllable (more than one syllable) words like no-zée or li-ba-ri.

Long vowels < aa, ee, ii, 00, uu > are pronounced longer in duration than short vowels < a, e,
i, 0, u >. A long vowel or diphthong is always one syllable.

Explain about syllables and long vowels to the class, and have them practice breaking words
into syllables.

PRACTICE SKILLS
-Practice drilling simple words to contrast long and short vowels using a flipchart.

Dogrib Vowel Length Drill

dehko deehko k'eda k'eeda

ne’a nee?a shety shéety
dahtt'; daahtt’] nahze naahze
nahte naahteé tso t'anita tso t'aniita
enitf‘é eniitf'e

-Explain the nature of a syllable to the class:

1. Words are made up of syllables, and a person who is completely fluent in a language will
know how to break a word into its syllables.

2. Take a word with more than one syllable in it and ask the students to say it slowly
breaking it into parts. They will probably break it after each syllable.

3. Write some words on the board and break them into syllables

S S S (S stands for
syllable)
I I l

ta ts¢ cho

4. Knowledge of syllables is helpful in learning how to read and write. Demonstrate this by
taking some longer words and help students sound them out syllable by syllable before trying
to read the whole word, or spell words one syllable at a time.
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-Practice drilling words containing different syllable types using a flipchart.

-Practice breaking words into syllables. Here are some Dogrib words to practice:

to ' tso Iaji t{icho libala
dzetani ede ekwQ egidzi enoko
naedi ehto ehts’'o mbehchy whaehdQ
ej1 ehj; etse ehtse natfa
nahttfa necha nehcha lidi edg lidi ehdq
tek'a tehk'a

-Have the students start a personal journal in which they write daily entries as a homework
activity. In a notebook, students can write a few lines about what they did that day. At first,
they can just write new words that they have learned and work up to writing full sentences.

-Play Hangman. Have one student think of a word, mark a space on the board for each letter
in the word, and have the rest of the class guess what the word is by guessing what letters
could fit in the spaces on the board. If the letter is wrong it is written off to one side to show
that it has been guessed and the beginning of a platform and noose is made. A line is drawn for
each wrong letter guessed and if the hang man is completely drawn before the word is guessed,
then the game is lost.

-Make a list of two or three syllable words. Then split the class into two teams, A and B.
Write one of the words on the board. Then have one of the students from Team A come up and
divide the word into syllables. Repeat the procedure with one of the students from Team B.
After playing like this for a while, or when the students understand the idea of a syllable,
change the rules a little. Instead of dividing the word into syllables, have the student spell the
word on the chalkboard and then mark the syllable breaks in the word. Be sure to say the
word loudly and clearly. If the student cannot spell the word correctly or divide it correctly,
give the other team a chance.
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Lesson Ten: Patterns

FOCUS To review patterns in Dene languages, awareness of which
will facilitate reading and writing.

MATERIALS chalk, chalkboard

SUGGESTED TIME 2 hours

METHOD

Review the patterns which students should be aware of when reading and writing in Dene.

1. Vowel sound/symbol correspondence:

a e i o u a ¢ i Q Y

2. Consonants which do not occur in English -sound/symbol correspondence:
? .gh X ¥ t1 ot tth' ts' ch' k' kw'

3. The series of consonants which are plain or glottalized:

t t

k k'
kw kw!
ch ch’
tt tt'
tth tth'
ts ts'

4. The syllable patterns:

(C=Consonant; V=Vowel; h=consonant h)

Vv etse ?eghdlaenda

C Vv sa nétse

C A, dido sedzee

C V h sah chloh

\ h ehtse  7eghdlaehnda
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5. The dialect differences between North Slavey and South Slavey.

Eranklin Providence

w 72ewé dh 7ehéh

gw yenigwe ddh yeniddhe
wh whé th thé

kw kwah tth tthah

kw

' kw'a tth' tth'a

6. The dialect differences in Dogrib.

mb b

mbeh beh

mbo bo

nd d

ndi di
yahtindeé yahtideé
is ch

tsQ chqQ
netsa necha
1s' ch’

ts'o ch'o
sets'a sech'a
dz i

edzi eji

dzQ iQ

Z zh

weza wezha
naza?eh nazhazeh
] sh

s1 shy

séty sheéty



7. The dialect differences in North Slavey.

Eranklin

kwo
nagwe
kw'i
wha
sewa

Eranklin, Norman

tte
tse
?ehchd, ?jhchd

Norman

pa
nabe
pi
fa
seva

39

Good Hope

fe
se
?2ehsha

~Good Hope

fa
ragwe, rabe
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PRACTICE SKILLS

-Make an Error Chart. Have students plot a chart of errors they are frequently making, so as
to become aware of these errors and work towards eliminating them. The format of the chart
can be at the instructor's discretion, but should include the following categories:

1. Similar consonants confused:

-d, t t

-g k, k'

-d], t, tf', ], ¢
-dz, ts, ts', s, z
--j, ch, ch'

-z, s, sh, zh
-zh,, sh, j, ch
-gh, x, h, g w
-X, h, k

-y, w, gh

-b, p, P’

-gw, kw, kw'
-ddh, tth, tth', dh, th
-v, f, fw

-d, nd, n

-b, mb, m

-d, r

-2, W, w

-w, wh, h

-8, 8w, gh, w

2. Consonant not written:

- this applies especially to word-medial <h> as in zhahti or ehj;, and to stem-initial
glottal stop < 7 > asin ts'ede?éh or se?aa, etc. '

3. Tone errors:

-not marked at all
-marked when it shouldn't be
-heard but marked on the wrong syllable

4. Vowel errors:

-confused with English vowel, as in wrongly writing sacha for sechee or ti for tai
-wrong choice of Dene vowel, as in wrong spelling dode?}h for dude?}lh
-omission or wrong use of nasal hook
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EXTRA ACTIVITIES

-Have students make description charts for the walls of your classroom. An example of a
description chart would be a dogsled with all of the parts labelled in Dene.

-Practice reading words from a flipchart.

-Read short stories from different communities to the class while they follow along silently.
Then have the students take turns reading the story back aloud.
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Lesson Eleven: Enunciation

FOCUS To improve the reading skills of the students.

MATERIALS blank cassette tapes; tape recorders; photocopies of three
short texts

SUGGESTED TIME 2 hours

METHOD

Work on recognition and proper enunciation of Dene syllables jn order to expedite careful
spelling. E.g., in English many people pronounce the word "probably” as "probly”, but they
need at least to know the correct form and spelling. Likewise, in Dene, students learning to be
literate need to know that the word noogedéhthe “they left, they started out again” is

properly nagogedéhthe in precise speech.
nd writing in th ne lan

] MEMORIZE the alphabet for your language. Use the chart or
wall posters to help you.

By memorizing the alphabet you can train yourself to think of the right letter for a sound you
want to write, or to recognize the sound when you are reading.

/i USE THE PHONETIC APPROACH. When you want to write a Dene
word which you do not already know how to spell, you should:

A. Identify the word. That is, separate it from the other words.

B. Take it apart: i.e., divide it into syllables and pronounce each syllable slowly and
clearly so as to identify all the sounds in it.

C. Write it.
D. Put it back together: i.e., say it again at a normal speed.

E. Now read it. That is, read exactly what you wrote to see whether you wrote what you
wanted lo say.

11 USE THE SIGHT-WORD APPROACH.
A. Start collecting a list of common, frequently used words.

1. Collect them from anywhere and everywhere: from things you say, from things you hear
others say, from the radio, from tape recordings, etc.

2. Check them for correct spelling. (Get someone to help you if necessary.)

3. Memorize these words, so that when you see them you know them automatically, or when
you want to write them you don't have to stop to figure them out.
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4. Start with shorter, easier words, then build up your list to include longer, but commonly
used words.

B. Keep adding to your list until you know 500 or 1000 words - or more! (Remember, this
is how you read English: you know lots of words by sight.)

PBACTICE SKILLS

-Split class into pairs, or whatever number is convenient to the size of the class, and have
them tape a conversation or short story, about three minutes long, and then transcribe what
they have taped. Emphasize that they must speak clearly.

-Hand out copies of three short texts (not more than half a page long). Have the students read
parts of the text in turns. - Reread the text yourself after each student's turn. Do not correct
students when they are speaking.

-Inform the class that words from one of the texts will be given as dictation in the next class
(a list of 10-15 words). They will be allowed to take their copies of the text home.

EXTRA ACTIVITIES

-Give students a longer text. Have students underline all of the sight words in the text. Use
the text to analyze creative writing skills. Have the students identify the opening, main body,
climax and conclusion of the text. Have students provide a written paraphrase of the text in
Dene.



Lesson Twelve:
FOCUS
MATERIALS
SUGGESTED TIME
METHOD
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Alternate Pronunciations
To provide advanced instruction in pronunciation.
blank cassette tapes; tape recorders; language texts

2 hours

Discuss words that have two or more pronunciations so that students become aware of this.
E.g., azhé "all" is a contraction of adezh@. The word "if*, as in kaht'y edé "if | do

that”, is originally énidé, but is often pronounced in rapid speech as edé, édé, nidé,
dé, and so on. Examples of contracted words or words with alternate pronunciations are

given below:
SLAVEY

ndohtfah
nigogehthe?
k’egogihthe?
nené?
gothdédhe
egQh?Q?
CHIPEWYAN
ts'dkui
7enethékui
horelyy
dedhdy
?11dghe

dyhy

ts'éré

néohttah
néogehthe?
k'eogihthe?
neé?
guthdédhe

egyh70?

ts'dku
7enéku
halyg

dedhd

dy

ts'ér
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Lesson Thirteen: Writing - Clear and Careful

FOCUS To improve the writing skills of the students.
MATERIALS chalkboard; chalk

SUGGESTED TIME 2 hours

METHOD

Teach careful writing. Encourage students to print in Dene and not attempt to use cursive
writing. Point out how easily a barred ell <> and a tee <t> can be confused if not written

carefully. Show how an apostrophe and a high tone mark can be unclear, e.g. if one writes
7eldk'eh is this supposed to be 72eld kéh "in the boat" or ?el4 k‘eh "on the boat"? Do

not dot the <i> when a tone mark is written over it.

PRACTICE SKILLS

-Have students publish small booklets. The types of booklets could include: folklore, legends,
old-time stories, first person stories, biographies, autobiographies, descriptive articles,
translations. Use the following publishing procedure with your class:

1. Choose topics, stories, descriptive articles, etc.
2. Give each book a title.

3. Make a "dummy"” booklet.

4. Make a title page.

5. Carefully print the text for the rough copy.
6. Decide where illustrative art will be located.
7. Put in page numbers.

8. Proofread and make corrections.

9. Carefully type or print the final copy.

10. Staple or cerlox bind the booklets.

11. Distribute.

EXTRA ACTIVITIES

-Play Charades. Make a list of words and put each word on a separate piece of paper (choose
words that are possible to act out). Depending upon the size of the class, have individuals or
teams compete against each other. Put the pieces of paper in some sort of container, then
have one student pick out a piece of paper. S/he must then act out that word for the rest of the
class, or team. Whoever guesses the word, in a certain time limit, must then spell it
correctly. The team or individual who correctly guesses and spells the most words wins.
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PBACTICE SKILLS

-Have students tape a short story with an elder. Students should then transcribe the tape, and
check for any speech differences between themselves and the elder.

-Have students prepare a short (20 words) wordlist using any topic area (animals, verbs,
body parts, etc.). Then have students compare their list with a speaker of their language
from another community.

-Drill words to contrast tone, diphthongs and vowel length using a flipchart.



47

Lesson Fourteen: Grammar

ROCUS Giving the students an introductory exposure to grammar
will help to emphasize the importance of correct spelling
since very slight changes in spelling can represent an
entirely different meaning.

MATERIALS chalkboard; chalk
SUGGESTED TIME 2 hours
METHOD

Introduce the four parts of speech in Dene, nouns, verbs, particles and postpositions. Explain
briefly about noun structure, giving a paradigm for illustration. Use the paradigm only to
demonstrate that there is a pattern. Nouns can take a prefix which shows who possesses the
object (such as a hat), or who is related to the person (such as a brother).

Nouns

Nouns can be inflected (changed) by adding prefixes as in ?eld "boat", se?eld "my boat";
or ts'ah "hat", mets'aa "his hat"; or xaye "year, winter", neghayé "your years, your
age”.

Gwich'in Noun Paradigms

denehtt'eh book

my book shidenehtf'eh
your book nidenehtf'eh
his/her book videnehtt'eh
our/your book niwhidenehtt'eh
their book goodenehti'eh
ehchiik'it bed

my bed shiehchiik'it
your bed niehchiik'it
his/her bed viehchiik'it
our/your bed niwhoehchiik'it

their bed gooehchiik'it
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Postpositi
A postposition is a word which describes the location of an object or person. It can also refer
to something (like a tool) which is used to carry out an action. A prefix may be added to a
postposition, as in sets'¢ "to me", naxets'¢ "to us", etc.

Dogrib Postpositions

libd we?] behind the cup
ehts; wegha for grandmother
nde k'e on the ground
tf'o ni among the grass
betexa t'a with scissors
ts'eko xe with a woman
Particles

Particles are little words which are used to join or relate parts of a story or sentences.
Particles can also add extra expressive meaning to sentences. Particles cannot take a

possessive prefix. For example, in Dogrib the particle s1 occurs in phrases like gokwy si
but it cannot occur with a prefix like we- as in wesi.

Slavey Particles

7eyi
k'ala
7ariyune
gha

si

7asi
gots'eh
ya
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PRACTICE SKILLS

-Show students how everything builds up using a chart such as the following:

Paragraph Dene golg ka
enidhe. Kaa golQ
faanjhthe.

Sentence Dene golg ka enidhe.
Phrase golo ka
Word golo
Syllable go

Sound/Symbol o

-Have students do paradigms for different types of nouns (e.g. body parts, kinship terms,
household objects, clothing). Ask students which nouns must take a prefix and which nouns

can, but don't have to, take a prefix.
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-Lesson Fifteen: Grammar

ROCUS Giving the students an introductory exposure to grammar
will help to emphasize the importance of correct spelling
since very slight changes in spelling can represent an
entirely different meaning.

MATERIALS chalkboard; chalk
SUGGESTED TIME 2 hours
METHOD

Explain briefly about verb structure, giving a paradigm for illustration. Use the paradigm
only to show that there is a pattern which can be seen, specifically that the stem does not
change in spelling, but that different prefixes are added to show who is carrying out the
action. Emphasize the importance of correctly writing -h-, nasalization and tone which
can carry various meanings such as who is carrying out the action, and when the action is
taking place.

Yerbs

A verb describes an action or a state of being. We add prefixes to verbs to indicate who is
carrying out the action, how many people are involved in the action, and when the action is
taking place.

Verbs are formed by adding prefixes to a stem. For example, -t; is the stem in shéty
"s/he's eating”; -the is the stem in nagogedéhthe, "they started off again”.

The prefixes show who is carrying out the action, as in etse "s/he's crying”, netse "you're
crying”.

Tense refers to the time an action is carried out. There is present tense (today), past tense
(yesterday) and intentional tense (which means the person intends to carry out the action at
some point in time).

Prefixes show what the time (tense) of the action is as in ?edetl'éh “s/he's writing",
7edytl'éh "s/he wrote".

Prefixes can cause changes in the stem, as in 7etthé ezi "the meat is roasting”, ?etthe
ehsi "s/he's roasting the meat” where the addition of -h- before the stem causes z to
changeto s.
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South Slavey Verb Paradigm
Present tense

|

You

He/She

Someone

We two

You two

They two

Some people

We three or more
You three or more
They three or more
Some people (three or more)

Past Tense

|

You

He/she

Someone

We two

You two

They two

Some people (two)
We three or more
You three or more
They three or more
Some people (three or more)

dehtta
dytta

detta
ts'edetta
lehdiitthi
tehdahtthi
téhgedetthi
téhts‘edetthi
godiidhi
godahthi
gogedehthi
gots'edehthi

dehttah
dettah
déhttah
ts'edéhttah
téhdéthitthe
téhdahtthe
téhgedéhtthe
téhts'edéhtthe
godéthidhe
godahthe
gogedéhthe
gots'‘edéhthe



Intentional Tense

|

You

He/she

Someone

We two

You two

They two

Some people (two)
We three or more
You three or more
They three or more
Some people (three or more)

PRACTICE SKILLS
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duhtta
dytta

dutta
ts'edutta
téhduaotthi
téhdahtthi
téhgedutthi
téhts'edutthi
godududhi
godahthi
gogeduhthi
gots'eduhthi

-Have students write short stories. Afterward, have students pick out all the verbs in their
stories and place them in a paradigm. Have them fill in the missing words so that they have a
complete paradigm (either in the present, past or intentional tense).
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Lesson Sixteen: Standardization

ROCUS To make the students aware of some standard conventions
for writing in Dene.

MATERIALS chalk; chalkboard
SUGGESTED TIME 2 hours
METHOD

Discuss the standard conventions governing where to write glottal stop, and how to write
compound words and postpositions.’

Writing Glottal Stop in S { Dogril

We only write glottal stop on verb stems, not on prefixes. Whenever a glottal stop is
pronounced at the beginning of the last syllable in the verb (the stem) we write it. For
example in the verb, seghdni?qQ She gave it to me, we write the glottal stop. In the
verb which means | work, we do not write the glottal stop at the beginning because the
glottal stop is not on the verb stem, it is on a prefix, 7e- (the indefinite prefix), so we

write eghdlayehda and not 7eghdlayehda.

We do not write glottal stop on prefixes. In order to know whether a glottal stop should be
written on the beginning of a noun, we can add a possessive prefix. If the glottal stop is still
pronounced, we write it. If it is not pronounced, we don't write it. For example, to find out if
the word which means boat begins with a glottal stop, we can add a prefix meaning my, se-,
which gives us sela , not se?ela. We know we write ela not 2ela. However, on the word
which means snowshoe, if we add the prefix se-, we get se?ah and so we know that we

write 2ah and not ah.

WRITE GLOTTAL STOP

be?6né beyond it

?2ah snowshoe se?ah my snowshoe
7eh dress se?eh my dress

g07?} behind

k'ege?0h they are swimming

ts'ede?éh start out by boat

72eh beaver dam me?eh his beaver dam

20né beyond, over there
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DONOT WRITE GLOTTAL STOP

ela canoe sela my canoe
ohndaa elders '
ehtsy

ndenelu

tsd

Writing Glottal Stop in Chi |

Write glottal stop whenever it is present (whenever you say it) in prefixes or stems.
?2ay’ snowshoe

li7ane ring

7ene my mother

7etth'én bone

Writing Tone/Glottal S in_ Gwich'in

We do not write glottal stop at the beginning of a word. For example:

aih snowshoe

sha‘aii' my showshoe

We always write glottal stop at the end of a word after a short vowel. We also always write
low tone on a short vowel at the end of a word. For example:

kT arrow
agho' someone's tooth

We never write glottal stop at the end of a word after a long vowel. For example:

daii fly
chuu water
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Writing.C !
CHIPEWYAN, GWICHIN AND SOUTH SLAVEY
We generally write the parts of a compound as separate words. For example:

tsd dhéth beaver skin
dzih daattih lye

If the parts of a compound taken together have a different meaning than a phrase would have,
we write the compound as one word. For example:

tsadhéth , a pelt of any kind
(compare  tsi dhéth beaver skin)
tukchoo king salmon

(compare tuk choo big fish)

DOGRIB AND NORTH SLAVEY

We generally write the parts of a compound as a single word. For example:

zhahtikgé church
libalazeh parka
FORALL LANGUAGES

Whenever a part of the compound cannot be a word on its own, write the compound as a single
word. For example:

t1'a’eh pants
(-t1'a is not a word on its own)

2etthénké caribou feet
(-ké is not a word on its own)
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Writing_Postpositi
We generally write postpositions separate from other words. For example:

ts'eko xe with the woman
lada k'e on the table

If the postposition has a prefix, we write it together with the prefix. For example:

sexe with -me
wek'e on it

If the postposition is part of the verb, we write it together with the verb. For example:

Déneyuaze chu betd chu tsa kdheneta dzéhe?is.

In this example, -heneta is not a word without the postposition ka-. Compare Ts'ékuaze
chu ba chu jie ka he?as. Inthis example, he?as is a word on its own, and the
postposition ka is not part of the verb.
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Appendix I: The Syllable Patterns

For maximum progress in learning to read and write, it is important to understand the
syllable patterns of the language. When one has learned the values of the letters of the
alphabet and then learns how to break a word into its syllables, one can accurately read or
spell any word in the language.

Knowing the syllable patterns also contributes to better understanding of proper
pronunciation and of grammar. The syllable patterns are symbolized by the letter C, meaning
consonant, and V, meaning vowel.

There are only five patterns, or shapes, of syllables, which obviously means that learning
them is not a difficult task. These patterns are as follows™:

1. cv consonant plus vowel

2. CVh consonant plus vowel plus the consonant
h

3. cvyv consonant plus vowel plus vowel

4. \' vowel only

5. V h vowel plus the consonant h

*Note: Every syllable must contain at least a vowel. You may have a syllable without a
consonant, but there is no syllable without a vowel.

In Dogrib, <h> never occurs at the end of a word.
I. Consonant Plus Vowel

The basic and most frequent syllable is C V. Examples:

|a "sun" cv
7a "fog" cv
7e "coat or dress" CV
néda "he sat down" CVandCV
kadi "he said that" CVandCV

Consonant sounds written with more than one letter belong to this same pattern, since two or
three consonant letters written together represent a single consonant sound. Examples:

tsd "beaver” Cv. The t and s together are gne sound.

cho “rain"” CV. The ¢ and h together are one sound,

tthe “stone” CV. The two t (s) and the h together
represent one sound,

djtla "you go" CVandCV. Thetand t together are one sound.

nechd "it's big" CVandCV. The ¢ and h together represent one _
sound,

tth'd "plate” or "dish" CV. The two t (s) and the h plus the

apostrophe represent one sound,
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You may confirm how this system works by consulting your alphabet chart. Each block on the
chart shows you gne sound in the sound system, even if it is written with two or more
characters. Further examples:

7etthé "meat” CVandCV
shét, "he's eating” CVandCV
metth'ené his bone" or "his leg" CVandCVandCV

In breaking the above kinds of words into syllables you pever separate the digraphs or
trigraphs. Therefore, in all the following words there is only one syllable pattern, namely C
V:

sa "sun" cv

tha "sand" Ccv

néda "he sat down" CVandCV

gedére "they started out by boat” CvandCVandCV

ninde "he dwells” CVandCV

7ets'editth’e  "someone hears something" CVandCVandCV andCV

A further way to check on whether you have properly divided the syllables is to remember
that a.syllable never ends with a consonant other than < h > or < 2 > in Slavey and Dogrib.

Therefore, there can be no syllable such as ndn, as if you wrongly divided ndnde into *ndn-
de instead of nd-nde.

SPECIAL NOTE:

In Chipewyan, the following consonants may end a syllable: < 1, ¢, n, r, h, vy,
m, w, dh, th, s >. Glottal stop does not occur at the end of a syllable.

In Gwich'’in, a syllable may end in the consonants < r, |, 1, n, n', nh, ng,
Wl YI hl ?l tl k >

2. Consonant plus Vowel plus h

As indicated in the paragraph just above, there is a syllable pattern of the shape CVh.
Examples: :

sah "bear"” CWvh
7ah "snowshoe" Cvh
deh "river" CWVh
nihnde "I dwell" CVhandCV
de?éh "he starts out by boat" CVandCVh

gohndeh "I'm talking” CVhand CVh
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3. Consonant plus Vowel Dlus Vowel

Some words or syllables have long vowel sounds, so that they are written with two vowels
together. For example, the word for "mountain sheep” is not do, with the o sounding short,
but doo, with the o prolonged a bit. Further examples:

dii "this" or "this one" cw

nogée "fox" CVandCVWV

séoni "maybe” ' CWandCV
Pedytf'éh "he wrote it" CVand CWandCVh

The CVV pattern involves two vowels of the same quality, even though as in nogée and séoni
there may be a tone glide from high to low or vice versa.

*This use of the word "long" refers to duration, and has no relationship to the concept of so-
called "long" vowels in English.

4. Yowe|

A single vowel may constitute a syllable. Examples:

etse "he's crying" VandCV
ej1 "he's singing"” VandCV
at'y "he's going" or "doing" VandCV

If two vowels of different quality come together, one or both may fit this classification of a
single-vowel syllable. Examples:

aedéhcho "it's that big" Vand Vand CVh and CV
ldondih "it seems that way" CVandVand CVh
k'egi7?ah he wanders around" CvandVandVand CVh

To decide whether or not two vowels should be divided into separate syllables, use the
following rules:

(a) If the two vowels are of different quality, separate them. Examples:
dlya "mouse"” CvandV

dédehndie “I'm hungry" CVandCVhandCVand V

(b) If two identical vowels occur at the end of a word, consider them one syllable, regardless
of what the tone levels are. Examples:

diéo "squirrel” cw
7ehdzoo "trap"” CVhandCW
hyttiii “with vigor" CvVandCW
mechee “his younger brother" CVandCW

medeé “his younger sister" CvandCWV
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(c) If two identical vowels having the same tone occur in the middle of a word, consider them
one syllable. Examples:
7edytt'éh "he wrote it" CVandCWVandCVh

?edaatt'éh "it is written"” CVand CWV andCVh

(d) But if two identical vowels having different tones occur at the beginning or in the middle
of a word, consider them separate syllables. Examples:

6ohk'éh "Il shoot at it" V and Vh and CVh
ghiahnda “you (plural) see" CVandVhand CV
agoot'é "let it be" VandCVandVand CV
5. Yowel plus h

The last kind of syllable is a vowel followed by the sound h. This syllable is like the second
one described above, but without the initial consonant. Examples:

neghiohndd  "I'll see you" CVandCVand Vhand CV
ehtse "l cry” VhandCV

ahndeh "l go" Vh and CVh

ghch'o "he is fierce" Vhand CV

ohdd "Il sit" Vhand CV
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Appendix Il: SIGHT WORDS

The following lists of sight words are provided as a starting point for the teacher to use to
illustrate sight words, to develop flashcards, and to use for personal dictionaries.



Chipewyan. Sight S._QI.IIILSJM!

Words

xél
ka
xaile
xa

déne
ddudi

gha
bebiaze
7at'y
thela
?erehtf'is
the?a

Sight Words

?ezhii
2ué
7Qt'e
?udda
chQ
dadi
ch'aa
gots'eh
got'd
hono
jié

ke
kwi
lah
fue
mj
mbda
nogée
si

shQ
tatsé
thi
tthi
tse
ts'ah
tteela
tf'uh
x4
zhéé
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Dogrib_Sight
Words

sa

ke

ti

bo

goma

dze

Si

hazhQ
gha

wek'e
die

si
agot'y
chy

le

at'y
eyi

si
while
zhi
k'e
nide
t'asi
anatj
we?]
wegha

xe
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Appendix Il Pictures for Storybuilding

Here are a series of pictures which can be used for storybuilding exercises. Give students a
xerox copy of one of the pictures. Have students write a short story, or .a descriptive
paragraph based on the picture.
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Appendix |V Alphabet Charts
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k'a

au

daidi

2ay

denie

ue

tue

ts'élt'm1

© Departments of Culture and Communications & Education

Chipewyan
Diphthongs




7ay gah

déneyu bedha

j1s ke k'asba

tus mutdzaghe nake k'oth ourddzi

S sh t t th

R

sas shas

t'odhé tha
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lada

moola

nd
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